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Abstract

To build a supportive learning environment for children, healthy and cooperative
relationships between parents and teachers can be built through understanding each other’s
roles and responsibilities. Effective home-school collaborations may be contingent on a
sense of shared responsibility between parents and teachers. However, current
understandings of obligations in children’s education remain implicit and ill-defined. In this
exploratory study, responsibility assignments between parents and teachers for Chinese early
primary school children’s education were investigated.

A mixed design study was conducted. First, twelve individual semi-structured interviews
were conducted with Chinese parents and teachers of children in grade one through three.
Thematic analysis revealed five responsibility themes: 1) communication between parents
and teachers; 2) help with children’s learning; 3) help with children’s behaviour and social-
emotional wellbeing; 4) awareness towards children’s development; 5) encouraging
the holistic development of children. Although both groups shared the opinion that
cooperation between two groups is essential, some discrepancies in the assignment of
responsibility were identified. The second part of the study contained a quantitative survey
developed with the results from the qualitative interviews. 100 parents and 85 teachers
participated in the second part of the research. A total of 27 responsibility items covering the
five themes were presented. Participants were asked to indicate how responsible do they
think parents and teachers are on each item. The stress and difficulty relating to fulfilling
responsibilities was also investigated. The results suggested that in children’s education,
parents were generally rated as more responsible than teachers in four out of five themes.
However, discrepancies in ratings were observed in terms of parents’ and teachers’ ratings
of their own group. Parents rated their own group as highly responsible when it came to
helping with children’s learning, and teachers tended to assign themselves greater
responsibility than how parents rated their group. Finally, teachers reported higher stress
levels than parents.

Findings of the current research demonstrated areas of responsibility believed to be
important in children’s early education. Also, some potential tensions between parents and

teachers were explored and both groups’ perceptions about the Chinese educational system
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were addressed. Future research in the area can extend from the current study with more

diverse samples, higher grade levels, and factors related to perceived responsibility.
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1. Introduction

1.1 Overview

Parents and teachers each play a role in children’s education in the early elementary
grades; however, each group may hold different perceptions of what they are personally
responsible for and what they think the other group should contribute to different domains.
When considering the responsibility assignment for children’s education, past research was
generally led by investigating the role of teachers and typically consider teacher
responsibilities only in the school context (Del Schalock, 1998). More recent ones also tend
to investigate teacher and parental responsibilities in school and home contexts separately or
one at a time. Scholars have started to note how the support of parents is viewed as essential
by students, teachers, and parents when it comes to their children’s schoolwork (Ballard &
Bates, 2008). Although the importance of parents’ and teachers’ roles in children’s
education is widely recognized, the conflict remains as for most specific responsibilities.
What is lacking is a direct investigation of how the two groups and contexts contribute to
children’s education. This is because to the complex and numerous obligations in schools
are ill-identified and cannot be attributed to one specific person or group of people in a
straightforward way (Helker & Wosnitza, 2014). It would potentially lead to ineffective
collaborations between home and school due to the vague assignments of specific tasks.
Matteucci and Helker (2018) explained that it is because rather few studies explicitly
focused on the personal sense of responsibility for educational outcomes among the three
main stakeholders of the school context, which are students, parents, and teachers.

When it comes to children’s early education in the Chinese context, related existing
research is more limited. The traditional working relationship between teachers and parents
in China is rather separate (Katyal & Evers, 2007). Typically, teachers were regarded as the
experts in educational matters while parents’ involvement in school is not expected. The
separation between parents’ and teachers’ responsibility is challenged by recent policies,
practices, and social discussions, which have put a focus on teacher-parent relationships in
early child education. Moreover, the new generation of parents in China hold a different
educational goal for their children compared to the parents in the past. Gu et al. (2018)

reported that the new generation of parents in China pay attention to both children’s
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academic achievement and personal growth, whereas older generations primarily focused on
academic matters. The interactive influence between traditional Confucian ideology and
popular Western approaches toward children’s education under the context of globalization
could bring shifts in how people view responsibility assignments in children’s learning.
Since an effective home-school collaboration may be contingent on a sense of shared
responsibility between the two groups, learning about how the two groups hold different
perceptions of responsibility over children’s education can then bring better teacher-parent

relationships and better assistance of children in different aspects of learning at a young age.

1.2 Rationale for the Study

Existing research exploring the responsibility assignment between teachers and parents
are predominantly situated in Western contexts or focused on students from a higher grade
level. Due to significant cultural and social differences, the results in China would
potentially be very different. Investigating Chinese parents’ and teachers’ perceptions about
responsibility over children’s education at the early primary school level can fill a gap in the

literature and bring insights into how the two groups view education in the current world.

1.3 Aim of the Study

The current study is aimed to investigate the responsibility assignment between parents
and teachers for Chinese early primary school children’s education (grade 1-3). It is mainly
grounded by two theoretical models: 1) Urie Bronfenbrenner’s ecological theory (1977;
Bronfenbrenner & Ceci, 1994) that indicates how children develop within complex
relationships and is influenced by environmental systems; 2) Helker and Wosnitza’s (2014)
heuristic model wherein a person’s sense of responsibility is derived from their interactions
and sense of each other’s responsibility. The current study will emphasize how parents and
teachers in China view their own responsibility and the responsibility of the other group

when considering children’s education during the early years of primary education.
1.4 Structure of the Dissertation

The second chapter presents the literature review on the topic, starting with definitions

and theories of responsibility in school. Then, the discussion is centred around the context of
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elementary level education in China. The roles of parents and teachers are considered
separately and followed by an illustration of parent-teacher relationships in China. The
research questions of the current study are outlined as well.

The third chapter explains the research method for the first part of the current study: 12
semi-structured qualitative interviews. The chapter contains the description of study sample,
participant recruitment, and data collection process. The results for the qualitative interviews
are presented in the fourth, which also explains how it informed the follow-up quantitative
survey.

The fifth chapter explains the research method for the second part of the study: an online
quantitative survey. The sixth chapter outlines its results.

The final chapter reviews the results of the studies. The external validity of the findings is
discussed in the context of the study. In addition, the chapter evaluates the limitations of the

current study and potential directions for future research.
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2. Literature Review

2.1 Definitions and Theories of Responsibility in School
2.1.1 Overview of Responsibility

In the literature, responsibility is often conceptualised in different ways. Lenk (1992, as
cited in Helker & Wosnitza, 2014) provided a detailed model of responsibility with six
components: who (subject of responsibility) is attributed responsibility for what (object of
responsibility), in view of whom (addressee) by whom (judging instance) in relation to what
(normative) criteria and in what realm (of responsibility or action)? Within the model, a
sense of responsibility can emerge for more than one reason, such as personal disposition or
personal sense of obligation, attribution from social environment, and attributions from other
people. When responsibility is evoked through oneself, from a self-determination
perspective, it could potentially bring positive effects by bringing motivational actions.
However, if the responsibility is only attributed to external causes, the level of compliance
would play a significant role in the outcome (Lauermann & Karabenick, 2011).
2.1.2 Responsibility in Students’ Education

In general, the assignment of responsibilities in education remains implied and
ambiguous despite the increased understanding of parental involvement and shared
responsibility between schools and home (Helker & Wosnitza, 2016). The majority of the
existing research on perceived responsibility in children’s education focused on teachers’
responsibility in school context. Fischman et al. (2006) found that teachers’ perception of
students’ academic, social, emotional, and developmental needs is related to how much they
broaden their responsibilities. The more teachers believe students require their help, the
more responsibility they would assign to themselves to help the students to their best ability.
Other motivating factors include teachers’ personal characteristics, teachers’ skills, teachers’
personal life outside school, organisational climate, and other bearers of responsibility
(students, parents, etc.) (Lauermann, 2014). In several studies that investigated how teachers
view their responsibilities, parental involvement and the role of family were addressed from
different perspectives. Thrupp et al. (2003) noted that teachers believe they can only be held
responsible for students’ education outcomes to a limited extent as how supportive the

families were can be powerful. When discussing the subject of responsibility (who is) in
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children’s education, 90% of teachers mentioned parents/guardians/other family members as
significant bearers of responsibility (Lauermann, 2014).

The importance of parents in children’s education is not only recognized by teachers, but
empirical studies have also suggested that parental involvement can have direct and indirect
impacts on student’s achievement in school. The way parents support children’s learning,
parents’ communication with children and teachers about school issues, and parents’
expectations were identified as several factors that can directly impact how students perform
at school (Menheere & Hooge, 2010). Parents’ expectations and values can indirectly affect
school outcomes through effects on children’s expectancies and perceived competence
(Hong & Ho, 2005). Despite the importance of parental involvement, the connection
between teachers and parents about engagement in school matters is weak. Helker and
Wosnitza (2014) concluded that due to the perceived separation of home and school,
parental involvement in school is neither supported nor expected. The role of parents is
recognized as preparing children for school, providing a loving and supportive home
environment, and providing care; while teachers are the ones that should be accountable for
all educational matters at school (Katyal & Evers, 2007; Korkmaz, 2007). Lawrence-
Lightfood (2003) noted that it is not difficult to understand the fact that teachers and parents
do not always understand each other in children’s education considering their different roles
and relationships to the child. Also, the spatial separation between school and home, further
discouraged the frequent and in-depth cooperation between parents and teachers.

The disconnection and misunderstanding of responsibility are conflicting for both parents
and teachers. While the teachers recognize their role in children’s education, they also
addressed the importance of parental involvement in the process. Parents play a significant
role in children’s educational process, however, their perceived responsibility for themselves
and for teachers may not always overlap with the teachers’ perspective. It would bring
disagreements when issues about children’s education arise in a school context. Peterson et
al. (2011) found that when it comes to discussing reasons for student failure (e.g., poor
academic performance), students and parents tend to blame the teachers, and the teachers are
more likely to take it on students and parents; such patterns also cut across socio-economic

backgrounds. The situation calls for an understanding in responsibility assignments for
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children’s education so the impact of disparities in perceived responsibility can be
minimized.
2.1.3 Bio-Ecological Theory for Responsibility in School

The ecological theory of development by Urie Bronfenbrenner focuses on the complexity
of children’s development and the influence of environmental systems (Bronfenbrenner,
1977). The bio-ecological model is a more detailed model revised from the 1977 theory that
looks at the relationships among the developmental procedure, context, time, and features of
the individual person (Bronfenbrenner & Ceci, 1994). Figure 1 shows the framework of
home-school relationships based on the five environmental systems (the microsystem, the
mesosystem, the exosystem, the macrosystem, and the chronosystem). In this model, the
development of a child is dependent on individual disposition and the environmental
circumstances that is around the child. The relationship and interaction between home and
school occurs at the level of the mesosystem. Bronfenbrenner (1977) used the mesosystem
to describe the interrelations among major settings containing the developing person at a
particular point of life. In the setting of the current study, which aims to discuss
responsibility in school, the mesosystem is the relationship and interaction between home
and school.

Figure 1

A Framework of Home-School Relationships Based on Bio-Ecological Theory.
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From the figure, when the two microsystems interact or connect through some situations
or events, it forms the mesosystem. In the context of children’s education, a mesosystem
activity can be school meetings with family, communication between parents and teachers,
information to the family provided by the school, etc. It is an essential part to a child’s
development as the mesosystem creates links between separate settings. It can be beneficial
for a child, but it can also create stress if the two microsystems hold different beliefs and
values (Chen & Agbenyega, 2012). Therefore, it is important to build a healthy mesosystem
to best support the children’s development and build a supportive relationship between
home and school.

2.1.4 Heuristic Framework of Responsibility in School

Helker and Wosnitza (2014) built a heuristic framework to describe and structure
responsibility in the school context comprehensively. The base of Helker and Wosnitza’s
(2014) model is Bronfenbrenner’s bio-ecological theory. It assumes that teachers, students,
and parents (as three central bearers of responsibility in the school context) share specific
microsystems and sum up to build the person’s mesosystem, which drives their sense of
responsibility and may influence the ascription of responsibility to others. The school
context is depicted as containing several microsystems of the person involved. Figure 2
shows the structure of the framework.

Figure 2

Heuristic Framework for Structuring Responsibility in the School Context
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Note. Heuristic framework for structuring responsibility in the school context. Adapted from “Responsibility in
the School Context - Development and Validation of a Heuristic Framework.,” by K. Helker and M. Wosnitza,
2014, Frontline Learning Research, 2(3), 115-139. Copyright 2021 by ProQuest LLC. T = the teacher, S = the
student, P = parent(s), C = classmates; STC, ST, STP, TP, SC, and SP refer to the cross-associations of the four

groups.

Although the current study primarily focuses on how the parents and teachers assign
responsibility for children’s education and does not discuss the responsibility of the students
and classmates, the heuristic model can still help to understand the current study. Previous
research has mostly worked with higher grade levels, and it was possible to ask students to
directly talk about how they viewed the responsibility assignment of their education (Helker
and Wosnitza, 2014; Helker and Wosnitza, 2016; Matteucci & Helker, 2018; Peterson et al.,
2011). The current study focuses on early primary years, during which the role of parents
and teachers would be more significant. The heuristic model suggests that what the
individual feels responsible for is assumed to influence their judgements of other people’s
responsibility (Matteucci & Helker, 2018). For example, if parents believe they are
responsible for helping their children to review, then they would not ascribe the
responsibility to the teacher. However, due to bidirectional influences with the environment,
multiple agents can function in one mesosystem. Then, a student’s educational outcome
cannot be tracked back to one specific role. Helker and Wosnitza (2016) demonstrated how
the three agents (teachers, parents, and students) held different views on who is responsible
for different aspects of students’ learning, outcomes, and a supportive learning environment.
Considering the substantial role of teachers and parents in the early primary years, the

differences in responsibility between the two groups are already worth exploring.

2.2 Parenting in China

The traditional cultural and philosophical influence on parenting is deeply rooted in
China. For example, as one of the leading philosophers in Chinese history, Confucius and
his ideas have considerably influenced how people in China regard parenting and the role of
parents in children’s education. Confucius viewed the role of parents as the following: to be
the authority, to manage family properties and offer resources, to improve the social status

of the family, to oversee and manage children’s behaviour, to ensure that children adhere to
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norms of social morality and to establish children’s obligations towards the family
(Confucius, 1979; Wang, 2014; Guo & Kilderry, 2018).

Under such premises, for the families that embrace Confucianism, children’s education
would be regarded as a family obligation. It is typical for Chinese parents to carry high
expectations for their children and try their best to shape them to be an ideal child (Ko,
2015). However, because of the changes in social and cultural context in contemporary
society, some recent studies have suggested a reshaping of parenting practices and beliefs in
China. The strong focus on autonomy, respect, choice, and independence in Western values
have impacted many parents in China (Way et al., 2013; Luo et al., 2013). Wang (2014)
argued that the new generation of parents in China are embracing many modern and
Westernized approaches while educating children. The narratives from mothers of middle
school students in China suggested that besides academic expectations for their children, the
primary prospect the mothers hold for their children is to be socially and emotionally well-
adjusted (Way et al., 2013). The typical strategy for achieving the goal is giving the children
freedom to decide and not forcing them, which contrasts with traditional Confucianism that
considers the parents as the guiding person for their children’s lives.

Besides cultural influences on Chinese parenting, changes in policy and human capital
investment also significantly impacted people’s views on children’s education. The One-
Child Policy was implemented in China since 1979 as a measure to control population
growth, and it has a great impact on how parents invest in their children’s education (Tan,

2019). One of the virtues according to Confucianism, is Xiao () or filial piety. It is

commonly practiced through honouring and support parents, especially when they grow old.
Moreover, the responsibility of taking care of elderly parents is classified as a legal
obligation in China (Ren & Yang, 2015). With the One-Child Policy, the one child in the
family becomes the hope to carry on family responsibilities and take care of parents and
grandparents when they grow up. Therefore, parents have started to invest more in their
children’s education. To ensure that their child would not lose at the starting line, parents
spend significant amounts of time and money to enhance their children’s competitiveness in
all areas. It is estimated that parents spend about 23% of household income on childcare and
32% on education (Zhu et al., 2014). The competitiveness among families has called for

greater demand within the education market, leading to increased prices in all sorts of after-

20



RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

class programs: math, English, arts, music, etc. The costing of raising a child then increases
accordingly.

As a response to the aging population and labour shortage, the Chinese government
ended the thirty-year-long One-Child Policy and started to implement the Universal Two-
Child Policy in 2016, which allowed all couples to have two children. While the response
toward the new policy is still limited, some researchers have suggested that the Universal
Two-Child Policy may not have the expected effect because of the high cost of raising
children, large investments in education, and people’s preferred lifestyles (Tan, 2019).
However, to meet the challenges in the global world and to create the labour force that can
adapt to unpredictable changes, human capital investment in education is essential. Chinese
parents want to equip their children with the skills needed for future jobs. The next section
will discuss parents’ responsibilities and roles in children’s education in China, a context
wherein raising a child is a high-cost, extremely competitive, and potentially stressful

journey.

2.3 Parents’ Responsibility in China

Although very few studies have directly explored how parents perceive their
responsibility in children’s education at elementary level in China, the expectation that
parents should take responsibility in guiding children has permeated through society. The
construct of ‘parental educational involvement’ is multidimensional and involves parental
behaviours and beliefs in children’s education both at home and in school (Englund et al.,
2004). With parents in China, their involvement in children’s education is not only expected
through several ways, but also in many aspects.

To start with, the Chinese cultural environment emphasizes the family’s involvement in
children’s growth, especially the involvement of parents. The premise of Confucianism puts
the parents as the authority and sole responsible people in leading children to success, which
would make children’s education as a family obligation. However, with an increased
embrace toward Western values, the younger generation of parents are starting to adopt a
combination of traditional and modern beliefs. The influence in educational values and
beliefs would also shift how parents perceive their role and responsibilities in children’s

education. A typical word used to describe traditional Chinese parenting style is guan (&),
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which depicts parents as the one to govern, teach, and discipline children in order to achieve
harmony and integrity of the family (Tan, 2019; Chao, 1994; Lau & Yeung, 1996). In more
recent studies, Chen-Bouck et al. (2017) found that modern urban mothers not only believe
monitoring children’s behaviours as essential, but also noted that reasoning with children
about the consequences of behaviours and modelling appropriate behaviours as effective.
The new notions that are adopted by modern parents in China highlighted that apart from
supervising and correcting children’s behaviour, parents also need to be a role model and
behave in the way that they want their children to do so. This added another layer to parents’
roles and responsibilities compared to the traditional view.

Parents are also expected to provide educational opportunities to their children by law.
According to the Compulsory Education Law of the People’s Republic of China (National
People’s Congress, 1986), all children and teenagers from age six to fifteen are obligated to
receive compulsory education, and parents have the responsibility to send children to school
when they have reached school age. In China, public schools and private schools are two
common choices for families at primary school level. With public schools, the local
government is responsible for raising funds for the operating expenses of implementing
compulsory education, meaning that public school education within the compulsory
education stage should be free of charge or the tuition should be very low. Another popular
type of elementary level education in China is the private school. Private schools are funded
by student fees or private investments and typically owned by a local company. Therefore,
in comparison to public schools, private schools would need students to pay a significant
amount of tuition. To gain a competitive edge over public schools, private schools seek to
provide different school and course systems, up-to-date facilities, better educational
conditions, and most importantly, higher educational quality (Qu, 1996). The educational
quality advantage of private schools have urged families to send their children there in order
to ensure a good start in academic learning. However, the high tuition can become a
financial burden to a lot of families. Providing education and sending children to school are
recognized as a responsibility in China; however, if parents want children to receive better
educational quality at school, it will come with a greater financial responsibility as well.

A number of studies have investigated teachers’ perspectives on parental involvement in

children’s education, and it is suggested that teachers regard the role of parents as significant
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and believe that parents share great responsibility. In a study with Hong Kong elementary
and secondary schools, Sui-Chu (2003) found that teachers welcome and actively request
parental assistance in education-related activities at home, such as guiding homework,
providing an ideal study environment, restricting children’s time on TV, etc. The range of
activities suggested by teachers indicated multiple aspects of children’s education that
parents are expected to be responsible for, including monitoring children’s behaviour and
being aware of what is good for children’s development. Parents are also expected to be role
models for children. In another study, Guo and Kilderry (2018) found that while
kindergarten teachers believed many parents lack parenting knowledge, they positioned
parent modelling and parents’ knowledge about children’s development as important for
children’s education. As teachers described, parents should be role models for their children
and parents’ behaviour can influence children to change their behaviours, especially at a
young age (Guo & Kilderry, 2018). Therefore, from the perspective of a schoolteacher, the
responsibility of parents in children’s education starts early and can be multifaceted.

Parents themselves also recognized the importance of parental involvement in children’s
learning, especially when considering that the Chinese education system highly values
educational attainment. The effect of parents’ involvement in children’s academic learning
has been identified in previous research. Parental support for children’s learning at home can
be recognized through activities like monitoring schoolwork. For example, Tam and Chan
(2009) found that parents’ help with student’s homework is beneficial for academic
performance. In an environment where academic achievement is emphasized, parents are
encouraged to help their children succeed. The methods that families adapt to approach
parental educational involvement can be different as well. Families with higher
socioeconomic status tend to be involved with parental homework support, parent-child
communication, and quality time with children, while families with lower socioeconomic
status tend to support children through strict discipline (Li et al., 2020). Different styles of
parental involvement indicate that many families recognize the importance of being engaged
in children’s learning and educational process, and that they are taking actions to be actively
involved so that children can achieve academically.

From literature and previous studies, parents’ responsibility in children’s education is

acknowledged at different levels: cultural, legal, teachers’ expectations, and parents

23



RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

themselves. Also, the range of aspects that parents are considered as being responsible for is
wide, including monitoring behaviours, providing guidance, helping with children’s
academic learning, financial responsibility, etc. While a lot of aspects are covered, there is
little known about how parents understand or fulfil these responsibilities and expectations. It
is without question that parents should be a huge part of children’s growth, but very few
studies have investigated this from the perspective of Chinese parents and their view on their
responsibility in children’s education. Given the distinct social, political, and economic
context in China, parenting practices and beliefs are worth exploring as they can provide an

understanding of the contextual basis of parenting for young Chinese children.

2.4 Teaching in China
Traditionally, teaching is a highly respected profession in Chinese culture. A very
essential traditional Chinese virtue is called zun shi zhong dao (i & i), meaning that one

needs to respect teachers and value the things that teachers have taught. The notion deeply
influences everyone in China until today. In more recent years, although a teacher’s income
can be modest, their social status has never been considered lowly in society (Lo, 2019).
When a child enters school, one of the first things that he or she needs to know is to be
respectful toward teachers and be obedient in school. The support and positive attitudes
toward teachers from society are also reflected in teacher’s professional attitudes.
Organisation for Economic Co-operation and Development (OECD) reports showed that
teachers in Shanghai, one of the major cities in China, showed high degrees of professional
self-efficacy (OECD, 2014, 2015). It is reported that teachers indicated confidence in their
subject knowledge and teaching competence, motivation to further develop through
professional training, readiness to cooperate with other teachers, and willingness to work
under the direction of school leadership (OECD, 2014, 2015). While teaching in urban
centres like Shanghai can be considered as more prestigious than teaching in rural areas, the
praise and respect that Shanghai teachers received from students and society (Tan, 2013)
still exhibited that the general social attitude toward teachers in China is very positive.

In Chinese schooling, teaching is typically recognised as directly instructing students to
acquire academic subject knowledge that is embodied in a centrally designed curriculum

(Lo, 2019), and the presence of a good teacher is considered very valuable for students’
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educational process. Teachers are the employees of the state in China, which means that
teachers work under the political influence of the Chinese Communist Party and the local
government holds administrative power. Therefore, the role of a teacher is typically
perceived as rule-abiding, disciplined in their approach to work, respectful toward authority,
and concerned about students’ examination performance (Wang, Lai, & Lo, 2016; Wang,
2015). These features are also reflected among teachers’, students’, and parents’ perceptions
of the qualities of good teachers in China. Liu and Meng (2019) outlined the traditional
evaluation of a teacher in China, which has four major components: 1) morality (which
considers aspects like teachers’ political stand and vocational morality), 2) diligence
(assesses whether the teacher is devoted to the job, through measurable qualities like
attendance rate), 3) ability (includes teaching ability and/or research ability), and 4) student
performance (largely based on student test scores). Their analysis resulted in four themes
that describe the characteristics of good teachers in China: teacher ethics, professional skills,
professional development, and students’ test scores. Both traditional evaluation methods and
current opinions, which stressed student performance, contrasted with Western countries’
notion of a good teacher, which did not include students’ achievement in tests (Liu & Meng,
2019). This is because the National Uniform College Entrance Exam in China has been the
one and only route for students to be accepted by universities, and it only evaluates students’
exam performance. Good test scores and setting a good academic foundation early then
becomes extremely important. Within a local school, a good teacher’s reputation is built
through the final examination performance of his or her graduating class. Under these
conditions, the mode of teaching in China follows a very teacher-centred and examination-
oriented pedagogy.

School culture and collective goals shaped by the educational system in China also
affects teaching and teachers’ teaching experiences. In China, schools in the same district
are constantly compared with each other. Especially at the end of the school year, it is
typical for all the elementary students in the same city to take the same set of final exams,
and the results will be ranked. This system builds competition among schools and
potentially influences teachers’ teaching agenda and priorities. Previous research with a
school in Beijing suggested that Chinese school teachers reflected rather high goal

orientation, innovativeness, and formal relations among fellow colleagues (Zhu et al., 2011).

25



RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

Also, teachers reported high organizational commitment and well-being at school, which is
associated with higher productivity and greater willingness to assume larger responsibilities
(Ward & Davis, 1995). However, teachers show low participation in decision-making and
informal relations among the teachers, and researchers believed it to be the result of high
workload, strict administration, and social and economic pressures (Zhu et al., 2011).
Therefore, the competitiveness of the educational system shaped the highly goal-oriented
teaching in China, but brought heavy workloads and pressure to teachers as well.

In conclusion, teaching in China shows several distinct characteristics. First, the social
attitude toward teachers is very positive due to the influence of traditional culture. Then,
given strict teacher evaluation criteria and focus on examination outcomes, teachers are
regarded as significant in children’s education process. Also, because of the competitiveness
among schools in the education system, teaching can be very goal-oriented and stressful at
the same time. They are important to consider as they can affect the way that teachers and
other groups like parents perceive teachers’ responsibilities in children’s education. The next

section will discuss how previous literature have explored teachers’ responsibility in China.

2.5 Teachers’ Responsibility in China

Similar with parents’ responsibility, very few studies have directly investigated teachers’
perception of their responsibility in children’s education at the elementary level in China.
However, teachers undoubtably play a significant role in children’s education. The
following paragraphs will outline some perceived responsibilities of teachers in China from
different perspectives.

The Chinese government put great emphasis on education and holds expectations for the
teachers as well. Ministry of Education of the People’s Republic of China (MOE) published
the newest guidelines on Elementary Education Teachers’ Professional Ability Standard in
April of 2021. Within the guidelines, several expectations toward teachers were defined.
Among the main categories included the ability to follow teaching ethics, ability to conduct
qualified teaching, ability to nurture students, and focus on professional growth (MOE,
2021). Each category contained specific items and explanations. “Ability to follow teaching
ethics” described qualities such as being passionate about education, caring toward each

individual student, being patient and detail-oriented, having a presentable personal
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appearance, etc. Then, under the second category “ability to conduct qualified teaching”, a
teacher should be knowledgeable about their teaching subject and understand effective
methods of teaching. Several specific details were included as well. For example, the
teachers should be able to encourage students to be interested in learning and protect
children’s curiosity and interest. With the third aspect “ability to nurture students”, teachers
should be accountable for students’ behaviour at school, be mindful of students’ mental
wellbeing, actively communicate with families, and organize extracurricular activities.
Finally, “focus on professional growth” meant that teachers are expected to be reflective
about their teaching and be open toward learning innovative ideas of education. From the
guidelines, a teacher in China is faced with multifaceted expectations about the things that
they should be responsible for. From delivering academic knowledge to caring students at a
personal level, teachers are expected to be attentive not just to the scores that students
receive in exams, but also students’ personal growth and individual characteristics.

Besides government authorities, a previous study also demonstrated the way that Chinese
parents perceived the role of teachers. Guo et al. (2018) conducted interviews with
elementary school teachers and parents whose children are in elementary schools and found
that parents’ expectations of teachers’ responsibilities can bring a certain level of pressure to
teachers. One issue was students’ behaviour management at school. Teachers wanted to
have more authority toward how to manage children’s behaviour in classrooms; however,
younger parents tended to have a more liberal attitude toward children’s education and
would be more likely to challenge teachers’ authority than parents in the past. Also, for
some parents who sent their children to private schools, they expected frequent and specific
communication with the teachers because they paid a high tuition fee and felt that they
deserve good service from the school and teachers (Guo et al., 2018). Teachers expressed
stress when handling challenges like disagreements with parents or parents’ requests
because a small conflict could turn into a serious dispute if one handled it inappropriately.
Although teachers are at the position of authority in children’s education according to
traditional views, young parents who received a higher level of education than previous
generations are changing the dynamic. With parents holding more expectations toward

teachers’ service in children’s education and assigning more responsibility toward teachers’
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daily jobs, the social status of teachers needs to be reclaimed through renewed
professionalism (Zhou, 2002).

Based on limited sources, teachers in China are faced with a lot of expectations from both
governmental authorities and parents. Like that of parents, the range of aspects that teachers
are believed as being responsible for is wide. From a previous study, some teachers have
expressed stress toward the high expectations from parents, but not enough was understood
from teachers’ perspectives. It would be helpful to understand how teachers view the
responsibilities assigned to them by different agents, what are the responsibilities that they

assign to themselves, and how do they fulfil these responsibilities on a daily basis.

2.6 Parent-Teacher Relationships in China

The traditional view of the parent-teacher relationship in China depicts the two groups as
serving rather separate roles because the type of learning in school is different from that of
at home. Teachers are considered as knowledgeable and the expert in areas like subject and
academic knowledge, while parents’ responsibilities are within families and life at home
(Guo & Kilderry, 2018). Lau et al. (2012) suggested that teachers in China tend to view
themselves as experts in educational matters and expect parents to be supportive toward
teachers in children’s education. In terms of Chinese parents’ involvement in children’s
education, previous research suggested that Chinese parents exhibited two common patterns.
One was “no involvement”, which was described as parents’ belief that education is the
responsibility of schools and teachers, and parents should only be responsible for providing
living necessities (Gu, 2008; Gu & Yawkey, 2010). Another was “home-based
involvement”, which referred to parents who believed that their role in children’s education
should only be played in home settings (Gu, 2008; Gu & Yawkey, 2010). The reason behind
these patterns is due to the huge influence of Confucian tradition, in which teachers are
viewed as experts in education and parents’ involvement is unnecessary. Also, the education
system in China is relatively centralized and structured, leaving little space for parental
involvement (Gu, 2008).

However, the model of parent-teacher relationship in China started to shift during the last
two decades. In more recent reviews of parental involvement in schools, Gu (2008) found

that many schools provided more opportunities and options for parents to be involved. Some
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of the choices included athletic games, picnics, field trips, fundraising, etc. Due to China’s
economic growth, education is going through marketization and privatization (Guo et al.,
2019). Guo et al. (2018) conducted individual interviews with teachers and parents and
found several changes in parent-teacher relationships in China during the recent years. The
development of new technologies helped to form faster, more frequent, and more diverse
communication between parents and teachers. Tools like QQ and WeChat (both are
commonly used social media communication platforms in China) are popular for parent-
teacher communication and increased interactions between home and school. Also, parents
have become more active when it comes to being involved in children’s education, both at
home and at school. Some common activities include helping teachers to organize events,
forwarding collective requests, sharing daily updates about children, etc. Finally, the market
economy brought challenges and changes in these relationships. The market economy
brought wealth to some people and led to the belief that education is not as necessary to gain
wealth and a good future life. As a result, some parents may not value teachers’ roles as
much and would have disagreements regarding children’s education or even refuse to
cooperate.

The changing dynamic in parent-teacher relationships in China suggested that parents and
teachers in China formed new understandings and perceptions about their role in children’s
education as well. In the past, parents did not view their involvement in children’s education
as necessary, but now they are becoming more active and hold more personal opinions about
children’s learning. For teachers, having parents more engaged in education can make things
both more efficient and more challenging, as this would potentially bring teachers more
responsibility and a heavier workload. However, there is little known about parents’ and
teachers’ personal sense of responsibility toward children’s education, especially the aspects
that they themselves feel responsible for and the aspects that they believe to be the
responsibility of others. It would be valuable to investigate how parents and teachers
perceive their and each other’s roles to better understand children’s education in China,
which would also help to form a better and more effective collaborative relationship

between parents and teachers.

2.7 Current Study
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The goal of the study is in three parts. First, to investigate areas of responsibility that
parents and teachers assign themselves and each other during the early years of elementary
school. Second, identify the aspects of responsibility in children’s education where parents
and teachers hold significantly different perceptions. Third, as the existing literature is rather
limited to Western contexts and higher grade levels, the current research intends to shed
light on the topic among a sample of teachers and parents of early elementary students in
China.

The study addressed the following research questions:

1. How do parents and teachers view their and the other group’s roles in children’s
education?

2. Do parents and teachers hold different perceptions of responsibility?

3. If so, what are the areas of responsibility in children’s education that parents and
teachers hold different opinions of?

Given the lack of existing studies that are suitable to the early primary context in China,
it was considered best to take a grounded approach by consulting parents and teachers
directly on their views of responsibility with qualitative interviews, then using those results
to design a quantitative survey that will serve to triangulate these views with a larger set of
parents and teachers. Therefore, to realize the goal and answer the questions of the study, a
mixed-design study was conducted through individual semi-structured qualitative interviews

and a follow-up quantitative survey.
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3. Methodology, Part One

3.1 Introduction

The current study used a mixed-methods design, and this chapter describes the research
methodology of the first part of the study. Descriptions of the study design, recruitment
procedure, and participants will be outlined, followed by the study procedure. Then, the
analysis and coding system for the data will be explained. Finally, ethical considerations will

be addressed.

3.2 Study Design

For the first part of this mixed-methods design study, individual semi-structured
qualitative interviews were conducted. The purpose of the interview is to identify areas of
responsibility that parents and teachers assign to themselves and potential areas of
discrepancy in parents’ and teachers’ assignments of responsibility. The transcripts of the
interviews were thematically analysed and used to develop quantitative survey items for the

second part of the study.

3.3 Study Location
The study was carried out through online interviews using Microsoft Teams meetings.
All the participants were located in Mianyang, Sichuan, China. Mianyang is the second

largest city in Sichuan province, with a population of approximately 4.6 million.

3.4 Participants
3.4.1 Participant Recruitment

All the participants were recruited using a convenience sample, through the researcher’s
personal networks with teachers and parents in China. Researcher’s personal contacts
reached out to potential participants. If they expressed interest and agreed to share their
contact details, the researcher’s personal contact shared the WeChat IDs with the researcher
(WeChat is a widely used social networking app in China). Then, the researcher added the
participants through WeChat and used the ‘chat only’ function for the purposes of privacy.
The general information of the study was given on WeChat by sending the participants the
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participant information sheet (Appendix A). The researchers answered any questions they
had about the study and highlighted that their participation is completely voluntary.
Afterwards, if they were willing to participate in the study, they filled the electronic consent
form through Microsoft Forms (Appendix B). The researcher then provided instructions
about installing Microsoft Teams and scheduled the voice call interview.
3.4.2 Description of Participants

A total of 12 participants were recruited for the semi-structured interviews, including six
teachers and six parents. For the teacher participants, there were two teachers who are
currently teaching each grade level: therefore, the sample comprised two grade one teachers,
two grade two teachers, and two grade three teachers. Between the two teachers from each
grade level, one was a less experienced teacher (one-three years of teaching experience in
primary school), and another was a more experienced teacher (five or more years of teaching
experience in primary school. All the teacher participants were female.

For the parent participants, two parents (one mother and one father) representing each
grade level were recruited. Therefore, the parent participants consisted of two parents of
grade one students, two parents of grade two students, and two parents of grade three

students.

3.5 Procedure

After obtaining consent from the participant and agreeing on an interview time, a
Microsoft Teams meeting invitation was sent. Both the researcher and the participant
attended the interview at the agreed day and time on Teams. A total of twelve interviews
were carried out as there were twelve participants in total. Each interview lasted around 30-
45 minutes and recorded with Microsoft Teams. The language used during the interview was
Mandarin Chinese.

The interview started with researcher greeting the participant and informing them that the
recording would start. As the interviews were semi-structured by design, five broad
questions were prepared with follow-up probes depending on the participants’ responses.
The interview questions are listed in Appendix F.

After discussing all the questions, the researcher would thank the participant and end the

recording. The researcher kept a reflective memo after each interview to note the topics and
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issues that stood out during the conversation. The recording files were then written into both
Chinese and English transcripts for the analysis. For privacy considerations, transcript files
were named using generic descriptors (e.g., Teacher_Grade 1_Experienced.doc,
Father_Grade 2.doc).

3.6 Analysis

A thematic analysis was carried out to obtain and systemize the participants’ responses
and opinions, following Braun and Clarke (2006). First, the recordings were transcribed into
Chinese transcripts. The initial coding framework was based on the researcher’s memo,
which noted down the themes that were identified by the parents and teachers to be
important responsibilities during children’s education. After discussions with the research
supervisor, the number of the codes were reduced, and the coding framework was refined.
For responsibility-related coding, there were five main coding nodes: parents’ perceived
parental responsibility, parents’ perceived teachers’ responsibility, teachers’ perceived
parental responsibility, teachers’ perceived teachers’ responsibility, and shared
responsibility. As stress related to children’s education and difficulties in fulfilling
responsibilities was a topic that came up in all the interviews, items related to these topics
were coded as well. The researcher invited another Mandarin Chinese speaking graduate
student to help code the Chinese transcripts independently to increase reliability. The
percentage of agreement among the two coders was 97% when coded individually. The
coders discussed any differences in coding until they arrived at an agreement for every item.
After coding all the transcripts, codes were collated into themes. Through several
discussions with the research supervisor and reviewing of the themes, a total of five
responsibility themes were defined and named along with one stress-related theme. The
results of the thematic analysis were used to develop follow-up quantitative survey items.

Coding was carried out in NVivo 12.

3.7 Ethical Considerations
Several ethical considerations for the interview were addressed. The study was approved
by the Central University Research Ethnics Committee (CUREC) (Appendix C). As the

study was conducted online, a Data Privacy Assessment was conducted and approved by an

33



RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

appointed contact person of the Department of Education (Appendix D). The participants
were initially contacted through WeChat, an app that many users use to post about their

personal lives on the social page. Thus, when approaching the participants on WeChat, the

researcher selected the ‘chat only’ function so that WeChat does not give researchers or the

interviewees the permission to view the social page of the other person. The interviewees’
WeChat contact details were deleted upon the completion of the study. The participants
were informed about the research and consent was obtained before each interview
(Appendix A & Appendix B). In line with the EU GDPR, cameras were turned off during
interviews to avoid the overcollection of personal data. The interview recordings were
generated through Microsoft Teams and uploaded for storage on OneDrive electronically.
Upon the completion of the study, the original recordings were deleted.

Other ethical issues during the interview included pressure to provide socially desirable

answers and risk of fatigue or boredom. To mitigate them, participants were reminded that

there are no right or wrong answers and the interview was designed to have open-ended and

non-leading questions. Also, the participants were told that if they felt the need, they can

take a short break in the middle of the interview.
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4. Results, Part One

The goal of the first part of the study was in two parts. First, to identify areas of
responsibility that parents and teachers assign to themselves and others, and potential areas
of discrepancy in parent and teacher assignments of responsibility. Second, use the results to
develop a follow-up survey for the second part of the study. To achieve such purposes, semi-
structured qualitative interviews were conducted with 12 participants: six teachers of grade
one through three and six parents with children who are currently in grade one through
three.

This chapter presents the results of the interviews. First, the responsibility themes that
were generated from thematic analysis will be described. Then, the way that parents and

teachers viewed each category of responsibility will be discussed.

4.1 General Views on Responsibility

In all twelve interviews, parents and teachers all shared the opinion that both groups are
responsible towards children’s education, and that cooperation between two groups are
essential. Collaboration and understanding are the most used words by both groups when
describing the relationship between parents and teachers. As one grade two teacher
mentioned, “parents and teachers should be collaborators in children’s educational process
and guide children together”. Some parents specifically expressed an understanding towards
teachers’ workload, like “...parents should understand that teachers are facing a lot of
students at the same time”, and “...parents should understand the teacher’s workload and
cooperate with the school as much as possible”. Moreover, both groups recognize that when
it comes to children’s education, they all share the same goal, which indicated that they
understand the importance of their own and each other’s role. Some discrepancies in
assignments of responsibility were found when it comes to more specific responsibility
items, and they will be discussed within each responsibility theme.

Through thematic analysis, five responsibility themes were defined, and they are listed
below:

1. Communication between parents and teachers.

2. Help with children’s learning.
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3. Help with children’s behaviour and social-emotional wellbeing

4. Awareness towards children’s development.

5. Encouraging the holistic development of children.

In the sections below, details are provided for each of five responsibility themes and

views from parents and teachers.

4.2 Theme One: Communication Between Parents and Teachers

When it comes to communication between the two groups, all the participants expressed
that they feel generally satisfied, and mostly agreed that the most effective communication is
achieved when it comes from both directions. Several aspects about communication were
mentioned during the interviews. The first one is reaching out to the other group to discuss
updates about a child. For the parents, knowing how the children are doing at school can
help them better understand their children and they would be able to help children better if
an issue comes up. As one father described:

The teachers would also provide a lot of advice in children” education and tell us about
the issues that came up at school. It would really help for parents to better understand
how the child behaves when family is not around... they would hope the parents can help

with that when the child is outside the classroom.

For the teachers, sharing updates about a child is more essential if there was a problem at
school. A grade one teacher mentioned it is because they hope the parents can pay more
attention to that at home, so that it can be monitored when the children are out of school and
can be addressed with the child if necessary.

The second aspect of communication is to communicate with the other group to create
shared educational values and goals. Teachers talked about “creating consistency between
school and home”, and it means that they hope the parents can be their partners in children’s
education and share the same aims through communication. A grade two teacher said, “I
would tell the parents about the values and ideas of my education and hope that they can
share a similar view”. A grade three teacher gave an example: “If I told the parents that the

upcoming exam is very important, | hope the parents can uphold that idea as well and they
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should not tell the child it does not matter if they prepare for it or not”. From the teachers’
perspective, sharing the same set of educational values or hold the same goal can help the
communication become easier and make the work in the classroom smoother. For the
parents, they expressed that they liked their children’s teachers and felt positive towards
their educational values. When it comes to sharing values or communicating goals with the
teachers, parents are more concerned about wanting the teachers to know that they are
actively involved in children’s education as father or mother and want the teachers to know
more about their child. For example, one mother said, “I want the teachers to know that |
value children’s education, so I often reach out to the teachers to discuss how things are
going with my daughter”.

The third aspect of communication is regarding responding to the other group’s message
promptly, and the two groups had relatively varied opinions on this topic. About half of the
parents in the interview shared that they have daily contact with the teachers; however, they
also noted that due to the fact that one teacher can be responsible for more than 50 children,
it would affect the depth and frequency of their communication. Parents also noted that
teachers hold expectations for how promptly parents should respond to the messages. One
mother identified it as a source of anxiety and said, “The teachers would expect parents to
check the messages in the group chat regularly... it is not asking us to check once a day, but
every two or three hours”. From the teachers’ perspective, prompt replies from parents can
be a sign of them caring about children’s education and also help with better

communication. For example, a first grade teacher shared:

Like when | send some notice in the group chat, most parents would respond very soon. It
would really help with the communication, and | think it is good for the teachers to know

that the message has been received, so it can be effective.

Especially for teachers teaching in private boarding schools who do not meet parents
every day (four out of the six teacher participants teach in private boarding schools), seeing
parents’ replies to their messages is a sign of them knowing and being updated about what is
going on at school. However, teachers did not mention if they too should be responsible

towards replying to the parents’ message promptly.
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The final aspect regarding communication is about providing suggestions to the other
group on how to work with children on specific problems. From parents’ perspectives, they
expressed the value of teachers’ suggestions or advice on how to work with children. Parents
noted that when a teacher reaches out to parents about a specific problem that the child has,
it is usually very accurate and the teachers can provide very good ways of helping the child

to improve. A father said:

It would be great if teachers can provide some advice on how to work with children on
specific issues... maybe teachers can hear more about what the parents want for the child

and provide some help as well.

For the teachers, many of them recognized a popular saying among teacher groups:
Teaching a child is also teaching their parents. On the one hand, teachers feel very
understanding towards parents wanting advice from them about children’s education. A

grade two teacher shared:

| understand that many parents can feel like they lack the skills to deal with some aspects
of children’s education. So, I would explain the ‘why’ and ‘how’ to parents as well. ... I

would give different suggestions considering the different situations of the student.

On the other hand, teachers expressed that some parents feel very protective toward their
children and during their communications, parents would not appreciate teachers when they
offer criticism. Even if teachers point out that the child has some issues and want the parent
to help, the parent will refuse to cooperate because they believe it is teachers being too strict
towards the child.

To sum up, both parents and teachers recognize the importance of effective
communication. It can help both groups to better understand children’s daily situation, share
the same vision, and understand what each other want for children’s education. Parents
appreciate conversations with the teachers because they believe that it is beneficial to share

information. Teachers expressed understanding towards parents’ need to be in touch and
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view the communication as an opportunity to reach out to parents when there are issues that

require help from the parents’ side.

4.3 Theme Two: Help with Children’s Learning

As the Chinese education system puts great emphasis on academic achievement, both
parents and teachers are aware of the importance of setting a good foundation for learning at
an early age. When it comes to being responsible in helping children’s learning, a lot of
aspects were discussed. Generally, parents suggested that teachers hold high expectations of
them with regard to assisting children’s academic learning, and it is unexpected for them
considering that the children are only in elementary level. A father shared some of the

teachers’ expectations:

Teachers want the parents to assist more with children’s learning at home... they also
think parents should help children with completing homework during weekends...

helping with homework or sending my child to some tutoring sessions during weekends.

The parents’ attitude towards the fact that teachers expect parents to provide help in
different aspects of learning is mixed. One mother thought that too much help from parents
is limiting children in developing independence and creativity in solving problems. Almost
all the parents agree that the workload for children is too much, especially considering that
they are still in the lower grades of elementary school. It can be described as a source of
stress for some parents as there are a lot of aspects that teachers expect them to be attentive
to, including establishing good learning habits, checking homework, motivating children to
learn, talking to children about difficulties they encounter, etc. Parents with children in the
third grade also noted that at the moment, teachers are stressing the importance of preparing
students for middle school, although it is still three years away. Also, parents would
personally tutor children or enrol them in tutoring classes because of the concern that
children cannot understand everything when they are taught at a fast pace in school. Despite
feeling obliged, stressed, or even unenthusiastic, parents understand that it is not because
teachers are not being responsible, but because of the competitive and selective educational

system. Thus, despite the mixed emotions towards all the academic work, they also hold
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some understanding towards teachers.

As for the teachers, they share the understanding that the larger educational environment
is stressful and competitive. However, when it comes to parents’ attitudes towards children’s
learning, many of them thought that although many parents are unwilling to admit it, they
regard the score that children get at exams as very important. One teacher shared that some
parents tend to get very nervous if the child did not perform well in an exam. Another
teacher noted that if the parents could pay more attention to how the child is learning on a
daily basis, the parents would not hold too high an expectation towards children’s exam
scores because they would know if the children had a real problem with what they are
learning, or if they just made minor errors. Most teachers suggested that parents should pay
more attention to children’s learning process because children will know learning is

important if the parents make them feel that way. Some comments from the teachers are:

| do always tell parents to encourage students to read more books and form a reading

habit, because it is not something that grows easily.

The parents should concentrate more on building a learning environment at home.
I hope they can care more about the educational process, instead of only focusing on the

result.

| also suggest that when the child is doing homework, the parent should read a book

instead of watching TV or using their phones.

...Like help children to go through the mistakes they made in homework, help them to

review, and talk to them about what happened at school.

In conclusion, it is true that teachers hope the parents to be more involved in children’s
learning. On the one hand, it can be beneficial for children to establish better learning habits
at a young age and create a good learning environment at home; on the other hand, parents
can better understand how their children are doing at school. From parents’ perspective,

although they recognize that their involvement in children’s learning is important, they
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expressed that it can also be stressful considering the workload. Both groups share the
understanding that the emphasis on learning is mostly brought by the larger educational
environment and system. As there are limited ways for them to change it, they can only
adapt to the system.

4.4 Theme Three: Help with Children’s Behaviour and Social-Emotional Wellbeing
The third theme is related to children’s behaviour and social-emotional wellbeing.
Similar to the second theme, there are a lot of aspects within the theme. While both groups
recognize its importance, teachers and parents have some varied opinions. From parents’
perspectives, children’s social-emotional wellbeing is an important aspect. Parents
mentioned communicating with children about how they are doing as something they would
pay attention to on a daily basis. It is viewed as forming a positive relationship with children

at a young age, so that the family can have smooth communication. One mother shared:

The child is still very young and can be immature with how to deal with negative
emotions, | try to be an emotional support on a daily basis. So, | would communicate

with her every day and ask her about what happened at school, good and bad.

Social-emotional care also applies to helping children to develop social skills. Many
parents noted that sometimes their children would have arguments with friends and
classmates. They would step up and help them to solve the problem. One father thinks
parents are the only ones that can provide the most honest discussions with children. While
many parents mentioned they would want the teachers to be attentive to children’s emotional
wellbeing on a daily basis, they also understand that it can be a difficult task. As one father

shared:

...another thing I believe as really important is emotional support. I think parents should
be highly involved in children’s education, because for a teacher, he or she would be
facing about 40 students; but for us parents, it is usually only one or two children of your

own. Considering the reality, the parents would just have to do more.
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When considering children’s behaviour management, it is mostly perceived as an
expectation from teachers from the viewpoint of parents. It is typical for teachers to notice
some behavioural issues that children have at school and want the parents to help with
monitoring them. Since classrooms in China tend to have strict expectations for classroom
decorum, teachers shared that parents are very essential in forming children’s behaviours.
Most of the parents in the interview have had experiences of getting advice from teachers
about managing children’s behaviour. One mother mentioned that her child’s teacher would
post weekly updates in the class group chat and point out things that they hope the parents
can pay attention to during weekends and they are usually related to children’s behaviours,
such as sitting upright when writing, not leaning too close to the books when writing,

concentrating when reading, etc. She further commented:

The teachers always tell me that we should guide my son to hold a higher standard for
himself... teachers noticed at school and believed it to be an issue; then they would hope

the parents can help with that when the child is outside the classroom.

For teachers, responsibility related to children’s socio-emotional welling and behaviour is
multifaceted. Teachers mentioned that they hope children can have a good time and enjoy
learning at school, therefore, they would provide emotional support in different ways.
During class time, they would encourage children to answer questions in front of the big
group and give praise when they did well. During recess time, teachers said they like to
spend time with children and get to know more about them. A grade three teacher said, “the
students are very willing to share with us teachers, sometimes more than with parents”.
Another teacher said when each child comes to class in the morning, she would give them a
hug or a pat on the shoulder to encourage them to start a great day. These are actions that
teachers take to care for children on the socio-emotional level. Further, teachers mentioned
what parents can do to help. One of the most significant aspects is to create a loving
environment at home. One teacher also mentioned that when children share their negative
emotions, parents should guide them to process their feelings or even share with children
about how they deal with unpleasant things. Some teachers shared concern as well because

they feel that some parents are not supportive enough towards children’s emotional
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wellbeing:

| hope more parents can pay more attention to the detailed changes of their children, like
their emotions, learning habits, learning attitudes, etc.... maybe the parents are not giving
their children enough attention. | think sometimes parents do not notice the changes or
experiences that their children are going through, and they do not have enough quality
time and effective communication at home. It is also related to the fact that school hours

are long for children nowadays.

Teachers’ concerns also apply when it comes to children’s behaviour management. Most
teachers agree that parents are a significant influence on children when it comes to forming
behaviours. If the parents never read at home and only spend time on TV shows or smart
phones, the child would be reluctant to read as well. Thus, teachers hoped that if they told
the parents about some aspects that they want the child to improve, the parents can be
attentive and understand the importance of it. It is the best situation from teachers’
perspectives because they can form a collaborative relationship with parents. One grade one
teacher shared a story that made her teaching very difficult because parents are unwilling to

cooperate:

Sometimes it is like, no matter what happens at school, the parents would just say ‘as
long as he/she is happy’ ... Even if the child does something wrong, the parent can ask
the teacher to ignore it because they only want the child to be happy. The child would

gradually become lazy and cannot form a good learning habit.

To sum up, while children’s socio-emotional wellbeing is the aspect that both parents and
teachers regard as important in children’s education, both have indicated that they hope the
other group could do more, especially from the teachers’ perspectives. When it comes to
children’s behavioural management, parents shared that teachers expect help from their side
when issues are brought up. For the teachers, they want help with monitoring children’s

behaviours because they believe parents are meaningful influences towards children.
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4.5 Theme Four: Awareness Towards Children’s Development

The theme of awareness towards children’s development describes knowledge about
children’s education and knowing how to teach or work with children depending on their
individual personalities and issues. For the teachers, it is the aspect that many of them
described as something that parents could do better. For the parents, while most of them
believe that they hold some understanding in the area, they also noted that teachers’ help or
advice can be helpful.

During interviews with the teachers, they shared the concern that at the elementary level,
many parents do not have an objective view of their children. From the teacher’s
perspective, some parents tend to believe that their children are perfect in every way, which
would make the education process difficult. Also, the teachers described that as some
parents are too focused on grades that children receive in exams, they overlook the other

aspects of children’s education. One teacher shared her opinion on this topic:

| think during elementary school level, most parents would feel that their child is
perfect... I think the parents should be aware about being more educated to know what is
good for their children. Some of them focus too much on grades, even though the

children are just in the first grade of primary school.

Teachers believe this aspect to be important because depending on the personality and
traits of a child, the best way to teach them would be different. If the parents only see the
strength and ignore the weakness of their children, they would not be guiding their children
with the best method if they have social or behavioural problems. Some teachers also
mentioned that parents should educate themselves about children’s developmental patterns
and that they are happy to provide help if the parents are willing to communicate with them.

One teacher mentioned:
Sometimes it has to be the teacher’s responsibility to guide the parents so that they would

not only see the good things, and | would be happy to provide help to parents who reach

out and discuss the issues they have encountered.
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From the parents’ perspective, they mentioned that it is important for them to know their
children. One mother mentioned, ““...parents need to understand and respect the child... we
should know the child’s personality, what they like, etc.” However, unlike the teachers’
opinions, parents believe knowing children’s strengths and weaknesses is more connected to
considerations about the children’s future career plans. While parents understand that
teachers cannot take care of every student as thoroughly as two parents can care for one
child, some also hold the expectation that teachers should be somewhat knowledgeable
about the distinct personalities of the children in the class. In one parent’s story, she regards
her child’s teacher highly because she thinks that the teacher can spot the good side of all the

students and work with them accordingly. A father also noted:

One aspect is that teachers should value children’s different personalities and work with
them accordingly. The teachers should spend more time on understanding children and

getting to know the students in the class.

During the interviews, parents rarely talked about being educated about children’s
development or the best ways to teach or work with a child. However, they feel very
comfortable to discuss how they work with their children when there is an issue or to share
their opinions about children’s education. Parents also acknowledged that it is important to
change methods considering children’s personality and noted that teachers can provide

valuable advice when they reach out. One mother shared a story of her son:

My son has been having some difficulty in Chinese and he did not do very well in the last
few exams. | reached out to his teacher and discussed the situation with her. After our
communication, | come to understand that my son is the type of child who would need to
take some extra time when it comes to learning language. The teacher also reassured me
that she thinks my son is very hardworking in general, and the exam result does not
reflect what he knows. It made me feel better and helped me to see that | need to be more

patient with him.

Although this theme was not discussed in depth in all of the interviews, it would be

45



RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

valuable to investigate further as teachers hold an expectation for parents to be more
attentive in the area while parents may not see it in the same way. It would be most
interesting to explore the parents’ opinion in this area and see whether they would agree

with the teachers.

4.6 Theme Five: Encouraging the Holistic Development of Children

The final responsibility theme is encouraging the holistic development of children.
Throughout the interviews, parents and teachers both expressed that receiving good grades
in exams is not the only aspect that signifies the success of a child’s education. The goal of
education should help children to develop in all areas; both parents and teachers shall
provide help as needed. While both groups share the same general understanding, there are
some discrepancies when it comes to specific responsibilities in this area.

All the six parents in the interview shared that their children are participating in least one
extracurricular activity, such as painting, dancing, tennis, basketball, etc. Parents agree that
if children showed interest in an area, parents should help them to pursue it if the financial
situation allows. Some parents also perceive learning one more skill as one more possible
direction for the children’s career when they are adults. However, parents also shared that
pursuing these interests can be conflicting when considering whether children are getting
enough rest and if family can spend quality time together. As children spend long hours at
school (typically from eight a.m. until seven or eight p.m. for private schools and eight a.m.
until five or six p.m. for public schools), parents mentioned that when they arrive home by
the end of the day, they would want them to relax and have fun. Weekends are usually the
time for extracurricular activities or additional tutoring classes. The time can easily be used
up and parents feel that they do not spend enough time with their children. One father shared
that he felt that it is difficult to arrange a movie night with family because his daughter is
very tired after one dance class and one English tutor session on Saturday, and she needs to
go back to school on Sunday night for a self-study session. On the one hand, parents want
the children to explore their interest and hobbies; on the other hand, they need to make sure
that children are having enough rest time. Parents shared that they would keep track of
children’s health and nutrition because it ensures that they can study well at school, and they

hope that teachers can do it as well because some children have meals at school during
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school days. Some parents suggested that teachers should be considerate in this aspect and
give less homework for children to do during weekends so that children can use the time to
do something else.

Teachers also recognized that children seem to be very “busy” during weekends even
after a long week of study. Many teachers commented that sometimes they would assign
home activities, for example, ask parents to teach children to cook one dish. These activities
are designed for children to step away from homework or study-related tasks and have some
interactive time with the family. From teachers’ perspectives, some parents fit too many
things in their children’s schedule because they hold very high expectations and want
children to achieve in everything.

Besides encouraging children to pursue interests and ensuring that children have enough
rest, some other topics in this theme evolves around building children’s moral values and
being a positive influence for children. Both groups have shared that they believe building

correct moral values for children is essential at elementary level:

Grade 1 teacher 1: ...as a head teacher, the most important thing is to help and lead the

students to build a positive and correct set of values.

Grade 2 teacher 1: There’s helping them to establish moral values, life skills, learning

habits, etc., which are all reflected in daily responsibilities of teachers

Grade 3 father: | try to intentionally guide my daughter to have healthier values.

Grade 2 father: ...the essential thing about children’s education is more with guiding

them in understanding what is important for them.

While the goal seems to be similar for both groups, neither teachers nor parents only
assign the responsibility in this aspect to themselves. Teachers have mentioned that parents
should consider their behaviours in very specific aspects. From their point of view, parents

are the best guidance for children in behaviour and children would follow what the parents
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do. Parents think the same for the teachers, as they believe children really respect their
teachers and would model teachers’ behaviours.

In conclusion, from the interviews, when discussing responsibility in children’s holistic
development, both groups have shown a willingness to take the responsibility and an
expectation for the other group to support in some ways. While both groups may hope the
children can excel in many aspects and be nurtured in a healthy way, how much they believe

themselves or the other group to be responsible is worth exploring.

4.7. Stress and Difficulty in Fulfilling Responsibility

After analysing the interview transcripts on responsibility themes and items, stress and
difficulty in fulfilling responsibility was a topic that was very relevant in all interviews.
While it is not directly related to how parents and teachers view their responsibility in
children’s education, the fact that all the participants perceived it as an issue makes it a
valuable aspect to explore further.

For the parents, stress in children’s education during elementary level is somewhat
unexpected. They reflected on their years at primary school and recalled it as relaxing with a
lot of free time to play. However, for their children, parents believe that elementary school
students have a lot of academic work to do and are facing too much pressure. At the same
time, teachers expect them to help in a lot of ways. One father shared, “I did not think I
would need to do anything for academic learning at the elementary level”. It limited the
ways that they would like to spend time with their children and forced them to become more
competitive. Parents recognize that the pressure comes from the education system that is
highly dependent on exam scores. Also, parents believe that the education environment and

system limits what they want for children’s education:

I guess my unexpected pressure with my son’s education is mostly coming from the
larger social environment because the educational system in China values performance at
exams. I believe my son cannot develop into a ‘complete’ person or explore his interests
when the environment does not allow it. I don’t think the problem is with teachers, but

with the large educational system in China.
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From the teacher’s perspective, when discussing the difficulty and stress in their job,
some teachers expressed a sense of powerlessness. While the teachers recognize both
parents and teachers are sharing more stress than they should, the larger system prevents
them from making changes to children’s workload or teach what they want children to learn
at elementary level. Also, teachers shared that the stress can also come from high
expectations from parents. Some parents would ask teachers to pay extra attention to their
children, but it can be very difficult considering teachers are facing large classes every day.

As one teacher described:

I know a lot of parents expressed pressure when it comes to children’s education. I think
mostly the pressure is imposed by parents’ high expectations towards their children...
now, with more competition and comparison, a lot of parents hold great expectations for

their children’s educational outcomes, which brought a lot of pressure and anxiety.

From the response of teachers and parents, although in different ways, all of them have
expressed stress regarding children’s education during the elementary level. It can be
influential towards how they perceive their responsibility and other group’s responsibility.
Thus, the topic will be explored further in the step two of the study along with the five

themes of responsibility assignment questions.
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5. Methodology, Part Two

5.1 Introduction

This chapter describes the research methodology of the second part of the study. The
following sections will outline the study design, recruitment procedure, description of
sample, and study procedure. The statistical analysis plan will be explained as well. Finally,

ethical considerations will be addressed.

5.2 Study Design

The second part of this mixed-methods design study is an online survey conducted
through Qualtrics. The purpose of the survey is to identify aspects of children’s education
that parents and teachers hold significantly different perceptions of responsibility, and
recognise the potential reasons for the disparity. Based on the results from previous
qualitative interviews, two types of questionnaires were created: responsibility assignment
questions and stress/difficulty related questions. For the responsibility assignment questions,
a total of 27 responsibility items (of five different themes) regarding children’s education
were generated. The participants reviewed each item and used a 5-point Likert scale to
indicate how responsible do they think parents and teachers are on each item. After
reviewing all the responsibility items, the participants will complete a questionnaire
regarding their perceptions of stress and difficulty in fulfilling their responsibilities in
children’s education. Stress and difficulty in fulfilling responsibilities was a theme that was
apparent across qualitative interviews. A total of eight statements based on qualitative
interview results were presented, and the participants indicated how much they agree with
each of them on a 5-point Likert scale. A power analysis for a two-way mixed ANOVA was
carried out with G*Power, with a small effect size to detect subtle differences in
responsibility assignments in the two groups. The power analysis indicated a target sample
size of 150.

5.3 Participants

5.3.1 Participant Recruitment

50



RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

The participants were recruited through researcher’s personal connections to help with
distributing a recruitment message, with the link to an anonymous Qualtrics survey attached
to it. If interested, the participants would click on the survey link to proceed. The beginning
of the survey contained written information about the research (Appendix E). The
participants were given the option to confirm that they are 18 years or older and that they
agree to participate in the study. The survey would only proceed if the participants gave
consent. No names, contact details, or identifying data were collected.

5.3.2 Description of Participants

A total of 185 participants completed the survey, with 100 parents and 85 teachers. They
were only eligible to participate in the study if they are parents or teachers of grade 1-3
students in China. More specific demographic information if the participants will be

addressed in the next chapter.

5.4 Procedure

The survey was designed in four main parts. First, participants read the study information
and gave online consent. Second, basic demographic information about the participants was
collected. The participants confirmed whether they are a parent whose children is currently
in grade 1-3 or a teacher currently teaching grade 1-3. Demographic questions included
gender, age, educational level (elementary school, middle school, high school, occupational
high school, occupational university, bachelor’s degree, master’s degree or higher), school
type (public/private), current teaching grade (for teachers)/children’s current enrolled grade
(for parents), and years of teaching (for teachers only).

The third part of the survey was for the participants to indicate how responsible do they
think parents and teachers are on each responsibility item. Items of the same theme were
presented in one page, and the order of the items in each page were randomized. The
participants rated each item on a scale from 1 (not responsible) to 5 (entirely responsible).
At the end of each page, the participants answered whether they think the other group would
agree with their ratings, and they were given a column to add optional comments (e.g., Is
there anything you would like to add about communication between parents and teachers?).

The themes and the complete list of responsibility items are presented in Appendix G.
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After reviewing all the responsibility items from the five themes, the participants would
reach the final part of the survey. The participants read eight statements regarding
perceptions of stress and difficulty in fulfilling their responsibilities in children’s education.
For each statement, they rated on a scale from 1 (completely disagree) to 5 (completely
agree) to indicate how much they believe the statement is true from their perspective. The

statements are shown in Appendix H.

5.5 Analysis

First, each individual responsibility item scores by participant group will be summarized.
Then, an average score will be taken for the items that are from the same responsibility
theme. The analysis will be focused on the type of rater (teacher or parent) and target of
rating (teacher or parent). Thus, a two-way mixed ANOVA with one between-subjects
factor (type of rater) and one within-subjects factor (target of rating) will be conducted for
each theme to determine whether there are statistically significant differences in ratings. For

the stress subscale, a t-test between the two rater groups will be conducted.

5.6 Ethical Considerations

As with the qualitative analysis, ethics approval was obtained from the Central University
Research Ethnics Committee (CUREC) (Appendix C) and a data protection assessment was
approved by an appointed contact person of the Department of Education (Appendix D).
Information regarding the study and consent form were presented to participants at the
beginning of the survey, and the survey would only proceed if they confirmed that they are
18 years or older and give consent for participation (Appendix E). To protect the
participants’ privacy, location tracking was disabled and personal data in the survey were
limited to participants’ characteristics that confirm inclusion/exclusion criteria (e.g., grade
levels taught/attended by children, confirmation that they are in China) and demographic
details that are relevant to data analysis (e.g., gender). For each demographic question, a
choice of ‘prefer not to say’ was always presented. Downloaded data were uploaded to
researcher’s university OneDrive account for storage. To limit risk of fatigue or boredom
during the survey, the survey was designed concisely and would take up to 10-15 minutes to

complete.
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6. Results, Part Two

The goal of the second part of the study is to identify aspects of early primary school
children’s education wherein parents and teachers hold significantly different perceptions of
responsibility. An online quantitative survey was developed based on results from the
previous qualitative interviews and distributed among teachers of grade 1-3 and parents with
children in grade 1-3.

This chapter presents the results of the survey, beginning with the descriptive statistics of
the sample. Then, individual responsibility item scores by participant groups will be
outlined. Results of the mixed ANOVA analysis will be reported to determine statistically
significant differences for ratings on each responsibility theme. Also, the t-test analysis on
stress and difficulty of fulfilling responsibilities will be presented. All analysis were carried
out in SPSS 27.

6.1 Descriptions of Sample
A total of 85 teachers of grade one through three participated in the online survey. Details

of the descriptive data are presented in Table 1.

Table 1

Descriptive Statistics of Teachers in the Survey

Category Number Percentage
Gender
Male 5 59
Female 76 89.4
Prefer not to tell 4 4.7

Education level

Elementary school 4 4.7
Occupational high school 1 1.2
Occupational college 5 59
Bachelor’s degree 72 84.7
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Master’s degree or higher 3 3.5
Grade level currently taught
Grade one 25 29.4
Grade two 18 21.2
Grade three 42 49.4
School type
Public school 23 27.1
Private school 62 72.9
Mean SD
Age 35.76 6.93
Years of teaching 13.78 8.56

A total of 100 parents with children currently in grade one through three completed the

survey. Descriptive statistics are presented below in Table 2.

Table 2

Descriptive Statistics of Parents in the Survey

Category Number Percentage
Gender
Male 21 21
Female 78 78
Prefer not to tell 1 1

Education level

Elementary school 2 2
Middle school 3 3
High school 8 8
Occupational high school 4 4
Occupational college 16 16
Bachelor’s degree 53 53

Master’s degree or higher 14 14
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Children’s current grade level

Grade one 23 23
Grade two 49 49
Grade three 28 28
Children’s school type
Public school 27 27
Private school 73 73
Mean SD
Age 36.26 3.47

6.2 Analysis for Responsibility Items

All participants rated 27 responsibility items related to children’s education. The value of

Cronbach’s Alpha was a = .97, which indicates a high level of internal consistency. The

following Table 3 summarized each item’s mean rating scores and standard deviation (in

parentheses) by participant group.

Table 3

Rating for Each Responsibility Item by Rater

Teacher rating

Parent rating

Responsibility item Teachers Parents Teachers Parents
Communication between parents and teachers

Reach out to the other

updates about a child

Communicate with the

other group to create 4.28 (.80) 4.35 (.78) 4.03 (1.03) 4.27 (.96)

shared educational

values and goals

Respond to the other

group’s message 4.01 (1.12) 4.20 (.88) 4.01 (.98) 4.38 (.91)

promptly
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Provide suggestions to
the other group on how
to work with children
on specific problems

Help with children’s learning

Help children to get
good grades

Help children to
establish good learning
habits

Check children’s
homework

Guide the step-by-step
process of children’s
learning

Motivate children to
enjoy school

Prepare children for
middle school

Talk to children about
difficulties in school

Form a close
emotional bond with
children

Communicate with
children about how
they are doing

Help children to deal
with negative emotions

Help children to
develop social skills

Praise or reward
children when they do
well

4.24 (.84)

4.39 (.74)

4.45 (.80)

4.29 (1.03)

4.40 (.86)

4.49 (.72)

4.22 (.88)

4.42 (.71)

4.21(.93)

4.07 (.91)

4.35 (.83)

3.93 (.99)

4.66 (.59)

4.44 (.75)

4.25 (.83)

451 (.77)

4.11 (1.05)

4.26 (.83)

4.4 (.73)

4.4 (.78)

4.29 (.88)

4.71 (.61)

4.46 (.73)

4.60 (.69)

4.49 (.78)

4.66 (.66)
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3.95 (1.01)

4.19 (.86)

4.03 (.98)

4.13 (1.03)

4.18 (.87)

4.30 (.99)

4.02 (.97)

4.11 (.95)

Help with children’s behaviour and social-emotional wellbeing

3.83 (.93)

3.63 (.99)

3.94 (1.05)

3.63 (1.06)

4.37 (.97)

4.27 (.87)

4.31 (.84)

4.52 (.80)

3.83 (1.07)

4.33 (.79)

4.52 (.81)

4.31(.93)

4.31(.83)

4.72 (.47)

4.53 (.66)

4.56 (.76)

4.49 (.81)

4.58 (.73)
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Give criticism when

wrong

Be attentive to

wellbeing

Awareness towards children’s development

Be aware of children’s

and weaknesses

Know the best ways to

child

Be educated about

what is good for 4.34 (.78) 4.56 (.70) 3.84(1.03)  4.54(.72)
children’s

development

Know the best ways to

guide children with 4.36 (.70) 4.36 (.77) 410 (94)  4.36(.84)
social or behavioural

problems

Encouraging the holistic development of children

Encourage children to

and interests

Make sure that

rest and free time

Keep track of
children’s health and 3.95 (.96) 4.74 (.58) 3.65 (1.10) 4.70 (.58)

nutrition

Guide childrento build 4 66 (.63) 4.67 (.59) 450(.90)  4.78(58)
correct moral values

Model positive
behaviours that 4.65 (.74) 4.72 (.65) 4.46 (.90) 4.69 (.65)

children should follow
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For further analysis, average scores were taken for each of the five themes. A two-way
mixed ANOVA was conducted for each theme with one between-subjects factor (type of
rater) and one within-subjects factor (target of rating). Therefore, a total number of five
mixed ANOVA were ran. Effect size interpretations for the partial eta-squared are: npz =
0.01 indicates a small effect, 17,,% = 0.06 indicates a medium effect, n,,> = 0.14 indicates a
large effect. The following paragraphs will present the results.

For the first theme (communication between parents and teachers), the results of the two-
way mixed ANOVA showed that there was no main effect of type of rater (F(1, 183) = 1.61,
p=.21, npz =.009) on assigning responsibility, with teachers (EM mean = 4.27, Std. error
=.069) and parents (EM mean = 4.16, Std. error = .063) rating similarly on the items of this
theme overall. There was not a significant interaction between type of rater and target of
rating (F(1, 183) = 2.59, p =.109, npz =.014). Teachers’ rating on teacher’s responsibility
(EM mean = 4.21, Std. error = .081) and parents’ responsibility (EM mean = 4.34, Std. error
=.078) were similar to parents’ rating on teacher’s responsibility (EM mean = 4.00, Std.
error = .075) and parents’ responsibility (EM mean = 4.31, Std. error = .072). However,
there was a significant main effect of the target of rating (F(1, 183) = 17.35, p <.001, npz
=.087). Teachers and parents generally rated greater responsibility for parents (EM mean =
4.33, Std. error = .053) than for teachers (EM mean = 4.10, Std. error = .055). See Figure 3
for a graphic representation.
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Figure 3

Two-Way Mixed ANOVA Output for Theme One: Communication Between Parents and
Teachers
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For the second theme (help with children’s learning), the results showed no main effect
of target of rating (F(1, 183) = 1.04, p = .31, npz =.006) or type of rater (F(1, 183) = 2.57, p
= .11, n,* = .014). Teachers and parents rated similar levels of responsibility for teachers

(EM mean = 4.26, Std. error = .050) and for parents (EM mean = 4.32, Std. error = .049);
also, teachers (EM mean = 4.36, Std. error = .061) and parents (EM mean = 4.22, Std. error
=.057) rated similarly on the items of this theme overall. However, there was a significant
interaction effect (F(1, 183) =4.30, p = .039, npz =.023). A simple effects analysis

indicated that parents significantly (p = .028) rated greater responsibility for parents (EM
mean = 4.30, Std. error = .066) than for teachers (EM mean = 4.14, Std. error = .068). In
contrast, while teachers rated greater responsibility for teachers (EM mean = 4.38, Std. error
=.074) than for parents (EM mean = 4.33, Std. error = .072), the effect was not significant
(p = .461). Also, teachers rated teachers (M = 4.38, SD = .62) as significantly more
responsible than how parents rated teachers (M = 4.14, SD =.73), t(183) = 2.44, p = .016.
This difference represents a medium to large effect (Cohen’s d = .68). Figure 4 presents the

finding in a graph.
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Figure 4
Two-Way Mixed ANOVA Output for Theme Two: Help with Children’s Learning
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For the next theme (help with children’s behaviour and social-emotional wellbeing), there
was a significant main effect of target of rating (F(1, 183) = 82.44, p < .001, npz =.311).
Parents (EM mean = 4.58, Std. error = .042) were rated as more responsible than teachers
(EM mean = 4.01, Std. error = .055) in general. There was also a significant main effect of
type of rater (F(1, 183) = 5.69, p = .018, 1,,> = .030). Teachers (EM mean = 4.44, Std. error
=.061) gave higher responsibility ratings on the items of this theme overall than parents did
(EM mean = 4.24, Std. error = .056). Moreover, there was a significant interaction effect
(F(1, 183) =12.28, p =.001, npz =.063). A simple effects analysis indicated that teachers
significantly (p <.001) rated parents (EM mean = 4.58, Std. error = .062) as more
responsible than teachers (EM mean = 4.29, Std. error = .080); parents also significantly (p
<.001) rated parents (EM mean = 4.57, Std. error = .057) as more responsible than teachers
(EM mean = 3.91, Std. error = .074). Also, teachers rated teachers (M = 4.29, SD = .65)
significantly more responsible than how parents rated teachers (M = 3.91, SD = .81), t(183)
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= 3.48, p=.001. This difference represents a medium to large effect (Cohen’s d = .74). See
Figure 5.

Figure 5

Two-Way Mixed ANOVA Output for Theme Three: Help with Children’s Behaviour and
Social-Emotional Wellbeing
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Analysis on data from the fourth theme (awareness towards children’s development)
showed that there was a significant main effect of target of rating (F(1, 183) = 29.45, p
<.001, npz =.139). Parents (EM mean = 4.44, Std. error = .048) were rated as more
responsible than teachers (EM mean = 4.14, Std. error = .055) in general. There was also a
significant main effect of type of rater (F(1, 183) = 5.05, p =.026, npz =.027). Teachers
(EM mean = 4.39, Std. error = .064) rated higher responsibility on the items of this theme
overall than parents did (EM mean = 4.19, Std. error = .059). Further, there was a significant
interaction effect (F(1, 183) =6.49, p =.012, npz =.034). A simple effects analysis indicated
that teachers significantly (p = .025) rated parents (EM mean = 4.47, Std. error = .070) as
more responsible than teachers (EM mean = 4.31, Std. error = .081); parents also

significantly (p <.001) rated parents (EM mean = 4.41, Std. error = .065) as more
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responsible than teachers (EM mean = 3.97, Std. error = .075). Also, teachers rated teachers
(M =4.31, SD = .63) significantly more responsible than how parents rated teachers (M =
3.97, SD = .84) (t(183) = 3.05, p =.003). This difference represents a medium to large effect
(Cohen’s d = .75). See Figure 6 for the graphic representation of this result.

Figure 6

Two-way Mixed ANOVA Output for Theme Four: Awareness Towards Children’s
Development
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Output from the final theme (Encouraging the holistic development of children) showed
no significant main effect of type of the rater (F(1, 183) = 2.94, p =.088, npz =.016).
Teachers (EM mean = 4.52, Std. error = .059) and parents (EM mean = 4.38, Std. error
= .054) rated similarly on the items of this theme overall. There was a significant main effect
of target of rating (F(1, 183) = 86.80, p < .001, n,,* = .322). Parents (EM mean = 4.66, Std.
error = .039) were rated as more responsible than teachers (EM mean = 4.24, Std. error
=.052) in general. There was also a significant interaction effect (F(1, 183) = 8.92, p =.003,
npz =.046). A simple effects analysis indicated that teachers significantly (p <.001) rated

parents (EM mean = 4.66, Std. error = .076) as more responsible than teachers (EM mean =
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4.38, Std. error = .076); parents also significantly (p < .001) rated parents (EM mean = 4.66,
Std. error = .053) as more responsible than teachers (EM mean = 4.10, Std. error =.070).
Also, teachers rated teachers (M = 4.38, SD = .58) significantly more responsible than how
parents rated teachers (M = 4.10, SD = .80) (t(183) = 2.62, p =.010). This difference
represents a medium to large effect (Cohen’s d = .70). Figure 7 presents the results in a

graph.

Figure 7

Two-Way Mixed ANOVA Output for Theme Five: Encouraging the Holistic Development of
Children
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6.3 Analysis for Stress/Difficulty in Fulfilling Responsibility Items

All participants rated eight items related to stress/difficulty in fulfilling responsibility in
children’s education. The stress/difficulty items scale had a Cronbach’s alpha value of a
= .81, which indicates a high level of internal consistency. Table 4 summarized each item’s

mean rating scores and standard deviation (in parentheses) by participant group.
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Table 4
Rating for Each Stress/Difficulty in Fulfilling Responsibility Item by Rater

Stress/Difficulty Items

Teacher

Parent

| feel that teachers expect a lot from
me / | feel that the parents expect a
lot from me

| do not have enough time with my
child / my students

| feel that teachers / parents do not
pay enough attention to my child /
my students

My educational values are not the
same as my child’s teacher / my
students’ parents, and it makes
education more difficult

| think the competitive nature of the
education system have impacted my
choices with children’s education

| think children face too much
pressure at the elementary school
level

The grade that children receive in
exams is a major source of stress for
me

Although I would like to focus on
something else for children’s
education during elementary school
level, the education environment and
system makes it difficult

4.58 (.79)

3.20 (1.39)

3.76 (1.25)

3.60 (1.26)

3.72 (1.30)

4.11 (1.10)

3.68 (1.27)

4.15 (1.12)

3.67 (1.09)

2.89 (1.37)

2.63 (1.24)

2.44 (1.43)

3.47 (1.44)

3.59 (1.22)

3.01 (1.36)

3.62 (1.34)

To analyse if there were a significant difference for perceived stress/difficulty in fulfilling
responsibilities between parents and teachers, participants’ ratings on the eight items were
taken together for an average and then an independent samples t-test was conducted. There

was a statistically significant difference between the two groups (t(183) =5.78, p <.001).
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The results showed that teachers (M = 3.85, SD = .78) feel significantly greater stress and
difficulty in fulfilling their responsibilities than parents do (M = 3.17, SD = .82). This
difference represents a medium to large effect (Cohen’s d = .80). Figure 8 shows the output

in a bar graph.

Figure 8
T-Test Output for Stress/Difficulty in Fulfilling Responsibility by Group
Stres/Difficulty in Fulfilling Responsibility by Group
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7. Discussion

7.1 Summary of Findings

In general, both parents and teachers regard their and the other group’s role in children’s
education as essential. The interviews revealed five key aspects of responsibility over
children’s education. The first was communication, which encompassed multiple aspects
like reaching out to other group, prompt response to messages, etc. The second one
concerned children’s learning, with areas like homework supervision, establishing learning
habits, etc. The third one was about children’s behaviour and socio-emotional wellbeing,
involving aspects like building emotional connection, model children’s behaviours, etc. The
fourth was educational awareness, containing responsibilities like obtaining knowledge
about children’s development. The final one was about the holistic development of children,
comprising aspects like attention towards children’s physical health, encouraging children’s
interests, etc.

The quantitative surveys revealed the following trends in responsibility assignments by
group. In most aspects of children’s education (communication between parents and
teachers, help with children’s behaviour and social-emotional wellbeing, awareness towards
children’s development, and encouraging the holistic development of children), parents were
generally rated as more responsible than teachers.

However, some trends varied when the type of rater and the recipient of the rating were
considered separately. In three aspects (help with children’s behaviour and social-emotional
wellbeing, awareness towards children’s development, and encouraging the holistic
development of children), both parents and teachers rated parents as highly responsible over
these.

Discrepancies in ratings were also observed in terms of parents’ and teachers’ ratings of
their own group. Parents rated their own group as highly responsible when it came to
helping with children’s learning. In contrast, teachers tended to assign themselves greater
responsibility than how parents rated their group — this was evident in four out of five
aspects of children’s education: help with children’s learning, help with children’s behaviour
and social-emotional wellbeing, awareness towards children’s development, and

encouraging the holistic development of children.
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Finally, teachers reported higher stress levels than parents, as seen in the scale for

perceived difficulty and stress toward fulfilling their responsibilities.

7.2 Parents’ and Teachers’ Responsibility Assignments
7.2.1 General Views Towards Responsibility in Children’s Education

In general, it was evident from the interviews and the survey that parents and teachers in
China shared the perception that both groups should share responsibility toward children’s
education. The finding was in line with the heuristic framework for responsibility in the
school context proposed by Helker and Wosnitza (2014), which described parents and
teachers as having shared responsibilities in education and that there are overlapping areas.
In the current research, five responsibility themes were identified through a thematic
analysis: 1) communication between parents and teachers, 2) help with children’s learning,
3) help with children’s behaviour and social-emotional wellbeing, 4) awareness towards
children’s development, 5) encouraging the holistic development of children. The way that
parents and teachers assigned responsibility within each theme revealed some distinct
patterns.
7.2.2 Parents Rated as More Responsible for the Communication Between Parents and
Teachers

In the interviews, both groups regarded communication as essential and that it can bring
better understanding between the groups. For parents, communicating with teachers meant
sharing information about the child and recognizing that teachers are being responsible
towards their children. Teachers expected that more effective communication can help both
groups to hold the same educational values for children’s education so that their work at
school can be supported. While in the interviews, neither group suggested whether parents
or teachers should be more responsible, the survey helped to better understand perceptions
with a larger group. The survey result was consistent with Lau et al. (2012), who noted that
both parents and teachers proposed that parents should communicate with teachers through
in-person meetings or phone calls to discuss opinions about children’s learning and
development, and it could potentially help both groups to understand reasons for children’s
behavioural problems. According to the survey, both teachers and parents perceived parents

as more responsible for the communication between parents and teachers.
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These patterns can be explained in two ways. First, class sizes in China are relatively big,
ranging from less than 30 to more than 70 (Jin & Cortazzi, 1998). It is typical for fifty or
even more students to sit in the same class, while there is only one head teacher. One parent
commented in the survey that there is little communication due to the class size; therefore,
the parents have to be the one to reach out to the teachers if they want to know more about
how the child is doing at school. Second, teachers hold expectations for parents to be active
in communicating with them. In the interviews, teachers pointed out that when they receive
prompt replies from the parents, they would feel that the parents are paying attention and
caring about children’s education. One parent also indicated that teachers expect parents to
monitor the class group chat frequently in the interview. Both reasons describe why parents
are rated as more responsible for both groups.

7.2.3 Both Groups Recognize Their Own Responsibility in Helping with Children’s
Learning

Due to the selective and competitive education system, children in China start to put
academic learning as priority at an early age (Liu & Wu, 2006). Teachers expressed in the
interviews that since it is beneficial for children’s learning process, parents should be
actively involved in this aspect. In the interviews parents also recognized the expectations
from teachers, but many felt that the workload can be heavy. However, the survey suggested
that both groups assign themselves great responsibility in children’s learning. From the
survey results, parents rated themselves as more responsible for than teachers. Teachers
rated greater responsibility for themselves than how parents rated teachers. It is different
from what Helker and Wosnitza (2016) found with participants in Germany, in which
parents assigned themselves as less responsible in children’s learning process and learning
outcomes than teachers.

The trend that both teachers and parents assign great responsibility for themselves can be
attributed to the educational system in China. In the interviews, both groups recognized that
the education system brings a lot of pressure in children’s learning and there is a need for
children to excel academically. In the current study, many teachers expressed in the
interviews that parents expect their children to receive high grades. On the one hand, it can
bring some pressure towards teachers; on the other hand, the expectation from parents can

urge teachers to assign themselves greater responsibility. Also, as the parents understand
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that the teacher is not solely responsible for their own child, they can potentially take more
responsibility for themselves. One parent reported in the survey that parents should help as
much as they can, especially during the early grades. Another potential reason why the
findings were different from that of Helker and Wosnitza (2016) was because they focused
on parents of older children; specifically, secondary school students. Results from a more
similar educational system and with a more similar age group is more comparable. In Lau et
al.’s (2012) study, parents in Hong Kong expressed that they are actively involved in
homework supervision and home learning activities with their pre-school children.
However, the situation could look different when children get older. Helker and Wosnitza
(2016) demonstrated that secondary level students tend to identify themselves as most
responsible for learning processes and outcomes. This points to the possibility that parents
want to help their children to develop good learning habits with the expectation that they can
be more responsible for themselves at a higher grade level.

7.2.4 Parents Rated as More Responsible in Helping with Children’s Behaviour and
Social-Emotional Wellbeing

From the interviews, both groups regarded helping with children’s behaviour and social-
emotional wellbeing as essential, especially for early graders. Teachers particularly
expressed the hope for parents to do more and help more if issues arise. Parents
acknowledged the expectation from teachers and suggested that parents can provide
emotional support on a daily basis. The results from the survey reflected the findings in the
interview. Both parents and teachers rated parents as more responsible for this aspect. Also,
teachers gave higher rating scores than parents overall and assigned themselves greater
responsibility than parents assigned to them.

The belief in the effect of modelling could be a big part in explaining these trends. In Guo
and Kilderry’s (2018) study with kindergarten teachers in China, teachers emphasised the
influence of parent modelling for children’s behaviour and children’s emotions. Teachers in
the current study expressed similar opinions in the interviews and noted the importance of
parent modelling in the optional qualitative feedback of the survey as well. Especially with
young children, one teacher suggested in the interviews that parents are the first teachers for
children on how they behave and deal with negative emotions. Another explanation is that

parents could feel more personally involved with children’s emotional wellbeing and did not
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expect teachers to be as involved. One parent wrote in the survey that for monitoring
children’s behaviour and attention towards children’s emotional wellbeing, the family never
asked for help from the teacher’s side. It also partly explained why parents did not view
teachers as highly responsible.

7.2.5 Parents Rated as More Responsible in Awareness Towards Children’s Development

The theme of awareness towards children’s development is not fully explored in all of the
interviews but was included since a potential disparity was identified. In the interviews,
teachers expected the parents to be more caring and attentive in this area, while very few
parents expressed their opinion on this matter. The quantitative analysis for this theme is
very similar to the previous one on children’s behaviour and social-emotional wellbeing.
Parents were rated as more responsible overall and by both groups, and teachers gave a
higher rating score overall and assigned themselves greater responsibility than parents
assigned to them.

It is very interesting to note the trend for this theme. In the interviews, teachers noted that
parents are not very objective when it comes to their own child and that parents tend to
ignore the process of learning and only focus on the result. Similarly, Guo and Kilderry
(2018) found that teachers think parents lack parenting knowledge and are “too lenient” that
they refuse to see children’s problems. However, in the survey, parents rated themselves as
more responsible than teachers in this aspect. An explanation could be found in the open-
ended comments of the survey. One parent pointed out that parents are the ones who know
their children best; therefore, parents should have a better understanding about the best way
to teach their own child. It can also be the effect of parents being aware of teacher’s
workloads and not expecting teachers to have full knowledge about every child’s personality
and traits. Therefore, the reason behind the disparity between interview results and survey
results is worth investigating in future studies.

7.2.6 Parents Rated as More Responsible in Encouraging the Holistic Development of
Children

Although the education system in China emphasized grades in exams, both parents and
teachers expressed that it is best for children to develop in different aspects and take time to
develop their interests. For the final responsibility theme, both parents and teachers

expressed that they are willing to take responsibility in this area. The quantitative results
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showed that parents are rated as more responsible overall and by both groups. Also, similar
to the previous themes, teachers assigned themselves greater responsibility than parents
assigned to them.

The first and foremost explanation for why parents are rated more responsible is that
some items in this theme are traditionally perceived as the parent’s role or can be perceived
as extracurricular activities that is out of the teacher’s control. For example, Gu (2008)
suggested some parents in China believe that they should be responsible at home settings
and provide living necessities for children. This could be related to individual survey items
in the current study like “keep track of children’s health and nutrition” and “make sure that
children get enough rest and free time”. As for the item “encourage children to pursue their
hobbies and interests”, many children’s hobbies and interests are not included in the school
curriculum. In the interviews, many parents mentioned that their children are interested in
tennis, basketball, piano, modern dance, etc., but they can only register them to classes
outside school because it is not part of the school’s teaching subjects. However, teachers still
rated themselves as more responsible than how parents rated them. This illustrated similar
information from teachers’ interviews: teachers would design family activities for children
to take a break from homework, be attentive about whether children are eating enough at

school, encourage children to hone their talents, etc.

7.3 Perceived Difficulty and Stress Towards Fulfilling Responsibilities

In general, teachers reported more perceived stress and difficulty towards fulfilling their
responsibilities in children’s education. This can be explained in several aspects. First,
teachers have expressed in the interviews that they feel parents expect a lot from them. At
the same time, they said that are always some parents who are difficult to communicate with
in each class. If the parent does not cooperate with the teacher’s work in school, it can be
very stressful for the teachers. Second, when the parents and teachers do not share the same
educational values, it can be challenging for teachers. Guo et al. (2018) noted that the new
generation of Chinese parents are more likely to challenge teacher’s authority because they
have diverse values of education and have distinctive methods to educate their children. It
can be difficult for teachers because if this is not handled in a good way, it can damage the

relationship or even trust between two groups. Third, besides stress brought by parents,
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teachers also face the pressure of their career evaluation and competition between schools.
Both the evaluation for teachers and the ranking of the school are highly reliant on exam
results, which would bring more pressure to teachers to help the students to receive better
grades. Finally, the workload of teachers in China is significantly heavy. As many parents in
the current study have recognized, teachers are responsible for a class of 50 students, but

each family only has one or two children.

7.4. Parent-Teacher Relationships as a Mesosystem for Children’s Learning

According to Bronfenbrenner’s bio-ecological model, the relationship and interaction
between home and school occurs at the level of mesosystem. With consideration of the
current study’s results, the mesosystem demonstrates both agreements and tensions.
Although both groups agree that the activities in the mesosystem should be linked through
cooperation and shared responsibility between parents and teachers, perceived disparities
also exist. Several discrepancies stood out form the current study, such as: parents are
generally expected to be communicative and actively involved in different aspects of
children’s learning, there are differences in how parents see teachers compared to how
teachers see themselves, teachers report more stress about fulfilling responsibilities, etc. A
healthier mesosystem for Chinese primary children would be beneficial for their learning
and development.

The focus of the current study is regarding the mesosystem of children’s learning, but the
larger system significantly influenced the perceptions and attitudes of parents and teachers.
The education system and the pressure exerted by the way it is set up demonstrated the
influence of the exosystem, which includes the evaluation system of teachers and emphasis
on grades. Moreover, the impact of cultural values in China exhibited how the macrosystem
shaped people’s views. It is evident that broader systems have been influencing the
mesosystem interactions, and inevitably affected the relationships that were investigated in

the current study.
7.5 Limitations

There were a number of limitations to the current study. First and foremost is that the

participants of the current study are not diverse enough, which can potentially lead to biased
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results. For example, the majority of the parents who participated in the study enrolled their
children in private schools. The considerable tuition difference between private schools and
public schools in China indicates that parents of the study would come from a higher
socioeconomic background, which may affect their views on responsibility assignments in
children’s education. Also, most of the teacher participants are working in private schools as
well. Guo et al. (2018) showed that many parents believe that because private school
teachers receive a better income, they are more responsible than public school teachers. It
would be valuable to examine the perspectives of public school teachers and parents who
enrolled their children in public schools. At the same time, over 80% of the participants in
the current study were female. Whether gender influences the perception of responsibility
assignment is worth exploring. Moreover, the participants of the current study were mainly
from Sichuan Province due to the personal connections that are available to the researcher.
Therefore, the current study could not explore any regional differences across China, which
could potentially be significant,

Second, to keep the participants from getting tired during the online survey, the survey
was designed in a concise way. It could have been possible to include a comment box under
each responsibility item to gain more qualitative data, which would then bring valuable
insights. However, as the number of responsibility item was relatively large (27 in total), it
would significantly extend the response time for participants. Therefore, each theme only
had one comment box, and very few participants put down their thoughts in the boxes. This
design was able to shorten the response time, but it sacrificed opportunities to gain more
insightful opinions as well.

Third, due to social desirability bias, participants may tend to answer the interview or
survey questions depending on how they want to present themselves or what they believe
would be favoured by others. It is one aspect to take into consideration when reviewing the

results for the current study.

7.6 Implications and Directions for Future Research
The current study is a pilot study to investigate the parents’ and teachers’ perceptions of
responsibility in children’s education at the early primary level. Also, it is the first study to

our knowledge that explores the topic in the context of the Chinese education system. It
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demonstrated that both parents and teachers understand the importance of cooperating with
the other group and are willing to take responsibility in children’s education. At the same
time, the current research explored some potential tensions between parents and teachers, as
well as their perceptions about the Chinese educational system. The results provide a lot of
information about the way they view their and each other’s responsibility. Also, the current
study explored the areas of responsibility that both groups believe to be important in
children’s early primary education. It showed that although participants were inside a system
that largely values examination outcomes, both groups believe that caring for children’s
education is complex and should be multi-layered.

The present study could inform several possible future research directions on the topic.
First, the responsibility themes and items can be further validated with more diverse
participant populations. Second, the focus can be expanded to higher grade levels to explore
developmental differences and similarities in the results. Third, it is worth exploring factors
that would be related to the way that parents or teachers perceive responsibility, e.g.,
socioeconomic status, educational level, or age. Fourth, as teachers suggested more stress
and difficulty in fulfilling their responsibilities, it can be useful to understand why this is the
case. Finally, according to the heuristic framework for responsibility in the school context
proposed by Helker and Wosnitza (2014), students are considered the third bearer of
responsibility. It would be interesting to explore children’s own awareness or perceptions of

responsibility at an early age.

7.7 Conclusion

The current research aimed to answer how parents and teachers view their and other
group’s responsibility and whether there are areas of responsibility wherein parents and
teachers hold different opinions. The perceived stress and difficulty in fulfilling these
responsibilities was also investigated.

The results reflected key theoretical ideas by Bronfenbrenner’s bio-ecological model of
children’s development and Helker and Wosnitza’s heuristic framework for structuring
responsibility in the school context. Both parents and teachers understand the importance of
their cooperation and how their relationship can affect children’s learning experience.

However, parents and teachers may view their specific responsibilities differently, hold
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perceptions of themselves that are not congruent with the other group, and may feel stress
from expectations held by others and the larger society. As a topic that is little studied, the
present study added another piece of information to the larger picture.

In a broader sense, the current study highlighted that a lot remains unknown about the
relationship between parents and teachers. A better understanding for each other’s role can
bring a more effective cooperation between two groups, which would be beneficial for
children’s education. The research also revealed the pressure brought by the exam-focused
educational system, which may bring insights for education policy makers and

administrators in China.

75



RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

Bibliography

Ballard, K., & Bates, A. (2008). Making a connection between student achievement, teacher
accountability, and quality classroom instruction. Qualitative Report, 13(4), 560-580.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101.

Bronfenbrenner, U. (1977). Toward an experimental ecology of human development.
American Psychologist, 32, 513-531.

Bronfenbrenner, U., & Ceci, S. (1994). Nature-nurture reconceptualized in developmental
perspective: A bioecological model. Psychological Review, 101(4), 568-86.

Chao, R. K. (1994). Beyond parental control and authoritarian parenting style:
Understanding Chinese parenting through the cultural notion of training. Child
Development, 65, 1111-1119.

Chen, F., & Agbenyega, J. (2012). Chinese parents' perspectives on home—kindergarten
partnership: A narrative research. Australasian Journal of Early Childhood, 37(2), 95-
105.

Chen-Bouck, L., Duan, C., & Patterson, M. M. (2017). A qualitative study of urban, Chinese
middle-class mother’s parenting for adolescents. Journal of Adolescent Research, 32(4),
479-508. https://dx.doi.org/10.1177/0743558416630815.

Confucius. (1979). The Analects: Translated by D.C Lau. London: Penguin.

Del Schalock, H. (1998). Student progress in learning: Teacher responsibility,
accountability, and reality. Journal of Personnel Evaluation in Education, 12(3), 237—
246. doi: 10.1023/A:1008063126448

Englund, M. M., Luckner, A. E., Whaley, G. J., & Egeland, B. (2004). Children’s
achievement in early elementary school: Longitudinal effects of parental involvement,
expectations, and quality of assistance. Journal of Educational Psychology, 96(4), 723—
730.

Fischman, W., DiBara, J. A., & Gardner, H. (2006). Creating good education against the
odds. Cambridge Journal of Education, 36(3), 383—-398. http://dx.doi.org/
10.1080/03057640600866007.

76


https://dx.doi.org/10.1177/0743558416630815

RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

Gu, W. (2008). New horizons and challenges in China's public schools for parent
involvement. Education, 128(4), 570-578.

Gu, W., & Yawkey, T. D. (2010). Working with parents and family: Factors that influence
Chinese teachers' attitudes toward parent involvement. Journal of Instructional
Psychology, 37(2), 146-153.

Guo, K., & Kilderry, A. (2018). Teacher accounts of parent involvement in children’s
education in China. Teaching and Teacher Education, 69, 95-103.

Guo, Y., Wu, X., & Liu, X. (2019). Challenges and Opportunities in Parent-Teacher
Relationships in Contemporary China. Comparative and International Education,
47(2), 1-18.

Guo Y., Wu X., Liu X. (2018). Changes in Parent—Teacher Relationships Under China’s
Market Economy. In: Guo Y. (eds) Home-School Relations (pp. 115-135). Springer,
Singapore. https://ezproxy-prd.bodleian.ox.ac.uk:2102/10.1007/978-981-13-0324-
17

Helker, K., & Wosnitza, M. (2014). Responsibility in the school context-development and

validation of a heuristic framework. Frontline Learning Research, 2(3), 115-139.
http://dx.doi.org/10.14786/flr.v2i2.99.
Helker, K., & Wosnitza, M. (2016). The interplay of students’ and parents' responsibility

judgements in the school context and their associations with student motivation and
achievement. International Journal of Educational Research, 76, 34—49. http://dx.doi.
0rg/10.1016/j.ijer.2016.01.001.

Hong, S., & Ho, H.-Z. (2005). Direct and indirect longitudinal effects of parental
involvement on student achievement: second-order latent growth modeling across
ethnic groups. Journal of Educational Psychology, 97(1), 32-42.
http://dx.doi.org/10.1037/0022-0663.97.1.32.

Jin, L., & Cortazzi, M. (1998). Dimensions of dialogue: Large classes in

China. International Journal of Educational Research, 29(8), 739-761.

Katyal, K. R., & Evers, C. W. (2007). Parents - partners or clients? A reconceptualization of
home-school interactions. Teachisng Education, 18(1), 61-76. doi:
10.1080/10476210601151573

77


https://ezproxy-prd.bodleian.ox.ac.uk:2102/10.1007/978-981-13-0324-1_7
https://ezproxy-prd.bodleian.ox.ac.uk:2102/10.1007/978-981-13-0324-1_7
http://dx.doi.org/10.14786/flr.v2i2.99
http://dx.doi/
http://dx.doi.org/10.1037/0022-0663.97.1.32

RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

Ko, C.-S. (2015). Teaching at an early age. In S. Hsu, Y.-Y. Wu (Eds.), Education as
cultivation in Chinese culture (Education in the Asia-Pacific region; volume 26) (pp.63-
86). Singapore: Springer.

Korkmaz, 1. (2007). Teachers' opinions about the responsibilities of parents, schools, and
teachers in enhancing student learning. Education, 127(3), 389-399.

Lau, E., Li, H., & Rao, N. (2012). Exploring parental involvement in early years education
in China: Development and validation of the Chinese Early Parental Involvement Scale
(CEPIS). International Journal of Early Years Education, 20(4), 405-421.

Lau, S., & Yeung, P. P. W. (1996). Understanding Chinese child development: The role of
culture in socialisation. In S. Lau (Ed.), Growing up the Chinese way: Chinese child
and adolescent development (pp. 29-44). Hong Kong: The Chinese University Press.

Lauermann, F. (2014). Teacher responsibility from the teacher's perspective. International
Journal of Educational Research, 65, 75-89.

Lauermann, F., & Karabenick, S. (2011). Taking teacher responsibility into account(ability):
Explicating its multiple components and theoretical status. Educational Psychologist,
46(2), 122-140.

Lawrence-Lightfoot, S. (2003). The essential conversation: What parents and teachers can
learn from each other. New York, NY: Random House.

Lee, O. F, Tan, J. A., & Javalgi, R. (2010). Goal orientation and organizational
commitment: Individual difference predictors of job performance. International Journal
of Organizational Analysis, 18(1), 129-150.

Lenk, H. (1992). Zwischen Wissenschaft und Ethik [Between science and ethics]. Frankfurt
am Main: Suhrkamp.

Li, X., Han, Y., Hui, W., & Jin, J. (2020). Family socioeconomic status and home-based
parental involvement: A mediation analysis of parental attitudes and
expectations. Children And Youth Services Review, 116.

Liu, S., & Meng, L. (2009). Perceptions of teachers, students and parents of the
characteristics of good teachers: A cross-cultural comparison of China and the United
States. Educational Assessment, Evaluation and Accountability, 21(4), 313-328.

Liu, H., & Wu, Q. (2006). Consequences of college entrance exams in China and the reform
challenges. KEDI Journal of Educational Policy, 3(1), 7-21.

78



RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

Lo, L. N.K. (2019). Teachers and teaching in China: A critical reflection. Teachers and
Teaching, Theory and Practice, 25(5), 553-573.

Luo, R., Tamis-LeMonda, C., & Song, L. (2013). Review: Chinese parents' goals and
practices in early childhood. Early Childhood Research Quarterly, 28, 843-857.

Matteucci, M., & Helker, K. (2018). Who is responsible for educational outcomes?
Responsibility ascriptions for educational outcomes in a sample of Italian teachers,
parents, and students. Learning and Individual Differences, 61, 239-249.

Menheere, A., & Hooge, E. H. (2010). Parental involvement in children’s education: a
review study about the effect of parental involvement on children’s school education
with a focus on the position of illiterate parents. Journal of the European Teacher
Education Network (JETEN), 6, 144-157.

Ministry of Education of the People’s Republic of China (MOE). (2021). Elementary
Education Teachers’ Professional Ability Standard. Retrieved July 15, 2021, from
http://www.moe.gov.cn/srcsite/A10/s6991/202104/t20210412_525943.html

Mu, R., & Du, Y. (2017). Pension coverage for parents and educational investment in
children. The World Bank Economic Review, 31(2), 483-503.

National People’s Congress. (1986). Compulsory Education Law of the People’s Republic of
China. Retrieved from: http://www.lawinfochina.com/display.aspx?id=1166&lib=law

OECD. (2014). TALIS 2013 Results: An international perspective in teaching and learning.
Paris: OCED Publishing. doi:10.1787/9789264196261-en

OECD. (2015). TALIS, Country notes, results from TALIS 2013-2014. Shanghai. Paris:
OCED Publishing. Retrieved from: http://www.oecd.org/edu/school/TALIS-2014-

country-noteShanghai

Paine, L., & Ma, L. P. (1993). Teachers working together: A dialogue on organizational and
cultural perspectives of Chinese teachers. International Journal of Educational
Research, 19(8), 675-697.

Peterson, E. R., Rubie-Davies, C. M., Elley-Brown, M. J., Widdowson, D. A., Dixon, R. S.,
& Irving, S. E. (2011). Who is to Blame? Students, Teachers and Parents Views on
Who is Responsible for Student Achievement. Research in Education, 86(1), 1-12.
https://doi.org/10.7227/RIE.86.1

79


http://www.moe.gov.cn/srcsite/A10/s6991/202104/t20210412_525943.html
http://www.lawinfochina.com/display.aspx?id=1166&lib=law
http://www.oecd.org/edu/school/TALIS-2014-country-noteShanghai
http://www.oecd.org/edu/school/TALIS-2014-country-noteShanghai
https://doi.org/10.7227/RIE.86.1

RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

Qu, T. (1996). A Brief Description of Current Private School Development in China.
Chinese Education & Society, 29(2), 31-40.

Sui-Chu, E. H. (2003). Teachers’ Views on Educational Decentralization towards Parental
Involvement in an Asian Educational System: The Hong Kong Case. International
Studies in Educational Administration, 31(3), 58-75.

Tam, V. C., & Chan, R. M. (2009). Parental Involvement in Primary Children’s Homework
in Hong Kong. School Community Journal, 19(2), 81-100.

Tan, C. (2013). Learning from Shanghai: Lessons on achieving educational success.
Singapore: Springer Singapore.

Tan, G. (2019) One child, only hope: No more: the evolution of China’s poluation control
policy and its impact on parenting and childcare. In Tan, G., Gupta, A., & Wilgus, G.
(Eds). Investment in early childhood education in a globalized world: Policies,
practices, and parental philosophies in China, India, and the United States (pp.161-
213). New York, NY.

Thrupp, M., Mansell, H., Hawksworth, L., & Harold, B. (2003). Schools can make a
difference—but do teachers, heads and governors really agree? Oxford Review of
Education, 29(4), 471-484. http://dx.doi.org/10.1080/0305498032000153034.

Wang, F. (2015). Guize yihuo meide: Jiaoshi zhuangye daode jiangou de lilun lujing yu

xianshi xuanze [Rules or virtue: Theoretical approaches and practical choices in the
construction of teacher professional morality]. Jiaoyu Yanjiu (Educational Research),
19(64-71), 97.

Wang, L., Lai, M., & Lo, L. (2016). Teachers’ interpretations of the ethical dimensions of
teaching on the Chinese Mainland: A case study of two secondary schools in Shanghai.
Frontiers of Education in China, 11(2), 165-186.

Wang, Y. (2014). In search of the Confucian family: Interviews with parents and their
middle school children in Guangzhou, China. Journal of Adolescent Research, 29(6),
765-782.

Ward, E., & Davis, E. (1995). The Effect of benefits satisfaction on organizational
commitment. Compensation and Benefits Management, 11(3), 35-39.

80


http://dx.doi.org/10.1080/0305498032000153034

RESPONSIBILITY ASSIGNMENT IN CHINESE PRIMARY SCHOOL

Way, N., Okazaki, S., Zhao, J., Kim, J., Chen, X., Yoshikawa, H., et al. (2013). Social and
emotional parenting: Mothering in a changing Chinese society. Asian American Journal
of Psychology, 4(1), 61-70.

Zhou, Z. (2002). The teaching profession: To be or to do? Journal of Education for
Teaching, 28(3), 211-215.

Zhu, C., Devos, G., & Li, Y. (2011). Teacher perceptions of school culture and their
organizational commitment and well-being in a Chinese school. Asia Pacific Education
Review, 12(2), 319-328.

Zhu, X., Whalley, J., & Zhao, X. L. (2014). Intergenerational transfer, human capital and
long-term growth in China under the one-child policy. Economic Modelling, 40, 275—
283.

81



Appendix A. Participant Information Sheet for Interviews (English & Chinese)

Department of Education
University of Oxford, 15 Norham Gardens, Oxford, OX2 6PY

UNIVERSITY OF

epucaTioN | OXFORD

DEPARTMENT OF

Dr Katrina May Dulay
katrina.dulay@education.ox.ac.uk
Langyi Ye, MSc Student
langyi.ye@education.ox.ac.uk

Parents' and teachers' responsibility assignments for Chinese primary school children's
education

PARTICIPANT INFORMATION SHEET

Central University Research Ethics Committee (CUREC) Approval Reference: [ED-CIA-21-216]

Why is this research being conducted?

This research aims to know more about how Chinese parents and teachers perceive their
responsibilities over children’s education at the early primary school level (grade 1-3). This is to
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responsibilities.
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If you are happy to take part in the research, you will be interviewed through a Microsoft Teams
call to discuss your opinion on your responsibilities for children’s education. | am interested in your
honest opinions. There are no right or wrong answers in this interview.
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interview at any time.
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will be written using pseudonyms instead of real names. Any identifying information (e.g., contact
information or addresses) will be kept blank in the transcripts to protect your identity.

The researcher and supervisor will have access to the research data. Responsible members of the
University of Oxford may be given access to data for monitoring and/or audit of the research.

| would like your permission to use direct quotes against a pseudonym in any research outputs.
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materials. This archive includes digital copies of student theses successfully submitted as part of a
University of Oxford postgraduate degree programme. Holding the archive online gives easy access
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The University will process your personal data for the purpose of the research outlined above.
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gED), BAIRE 10 M IIERRNBERAORE, FHSREEUEEE, NREHAR
WEa B TIETUIRRF, BHREFEAFMRICEZRETE, MBS KRIRER
B

FERMRCIEZR=(DREQESE, Liam Gearon 2%, HBFE:
student.curec@education.ox.ac.uk =¥ liam.gearon@education.ox.ac.uk

12. HHRRF

FRRZRENANGIRIIRIFA, BECRREEH N AEYEE R ER.

REFLIEERI N ARHRT LA, tHRE TN T AN M TAUES.

BXREH P AZHFARIE—ZER, 1560

http://www.admin.ox.ac.uk/councilsec/compliance/gdpr/individualrights/,
—EHIEEFERERD I

ANREIIRBISENTICHREBUNREEZ BRI, BIKEA

Langyi Ye  (IHBAZE)

HEX
HERKFHEZE, 15 Norham Gardens, Oxford, OX2 6PY

KEZEFHRA: langyiye@education.ox.ac.uk
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Appendix B. Participant Consent Form for Interviews (English & Chinese)

Department of Education
University of Oxford, 15 Norham Gardens, Oxford, OX2 6PY

UNIVERSITY OF

DEPARTMENT OF

epucaTioN | OXFORD

Dr Katrina May Dulay
katrina.dulay@education.ox.ac.uk
Langyi Ye, MSc Student
langyi.ye@education.ox.ac.uk

PARTICIPANT CONSENT FORM
Central University Research Ethics Committee (CUREC) Approval Reference: ED-CIA-21-216

Parents' and teachers' responsibility assignments for Chinese primary school children's
education

Purpose of Study: This research aims to know more about how Chinese parents and teachers
perceive their responsibilities over children’s education at the early primary school level (grade 1-3).
We will conduct a 45-minute interview with you through Microsoft Teams online call. The interview
aims to understand better how parents and teachers view their role in children’s education and what
they do to fulfil these responsibilities.

Please initial each
box

1 | confirm that | have read and understand the information sheet for the above
study. | have had the opportunity to consider the information, ask questions and
have had these answered satisfactorily.

2 | understand that my participation is voluntary and that | am free to withdraw at
any time, without giving any reason, and without any adverse consequences or
penalty.

3 | understand that research data collected during the study may be looked at by

authorised people outside the research team. | give permission for these
individuals to access my data.

4 | understand that this project has been reviewed by, and received ethics clearance
through, the University of Oxford Central University Research Ethics Committee.
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5 | understand who will have access to personal data provided, how the data will be
stored and what will happen to the data at the end of the project.

6 | understand how this research will be written up and published.
7 | understand how to raise a concern or make a complaint.
8 | consent to being audio recorded.
9 | understand how audio recordings will be used in research outputs.
10 | agree to the use of anonymised quotes in research outputs.
11 | agree to take part in the study?
Name of Participant Date Signature
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Participant Consent Form for Interviews (Chinese)

KT HENF) L BHERIF AR ED BCRINR
HFREAFMFCEZR= (CUREOHLES S [ED-CIA-21-216]
25&EEH
IRBER: AR SR 7 RTREZ AU IRt 1\ F 2R R (1-3 )3T
ZFRHBERE. BT PERBIAMESBIEXI T 45 DRI, LXIE3K

TR TR AN OUE S e FEE TSR, LIRMIIIIETIX

=PSRN

1 ANPACHIERIER FIRNENRERR. BHBINSERTIXE
55, RETHEE, FERTSAREINEE.

2 KRBEHNS5EERERY, HULFEINRYL, ~FH24E H(EHoiE
B, ASEHIFRRERNALT,

3 IR RRAERTFT R B SRR AR A BES T Sl A Z SO AR
AREE, HIFXLEAIBERIIETE.

4 TEBXIINEEERTRERENRCEZRZFEFBY 7 E
HEE,

5  AABHESERPMREEITARZHE, REBNOESE, LIRE
INH SR RS UTILIE,

6 HIEBX TR R E A R,
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7 FAIEAMEIE B OIsIR T,

8 HEERIIRERE.,

9 HIRBRERBRA TR ERT,

10 HEEEHRARPERERSIH,

M RESSINXIA.

2 A4 H 3
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Appendix C. CUREC Approval

Dear Langyi,

Title: Parents' and teachers' responsibility assignments for Chinese primary school children's
education
Ref: ED-CIA-21-216

The above application has been considered on behalf of the Departmental Research Ethics
Committee (DREC) in accordance with the procedures laid down by the University for ethical
approval of all research involving human participants.

| am pleased to inform you that, on the basis of the information provided to DREC, the proposed
research has been judged as meeting appropriate ethical standards, and accordingly, approval has
been granted.

Please continue to follow all current guidance issued by CUREC during the pandemic, notably
COVID-19: CUREC guidance on research involving human participants,
https://researchsupport.admin.ox.ac.uk/governance/ethics/coronavirus. The best practice
guidance for internet-based research may also prove useful:
https://researchsupport.admin.ox.ac.uk/governance/ethics/resources/bpg

Should there be any subsequent changes to the project which raise ethical issues not covered in the
original application you should submit details to student.curec@education.ox.ac.uk for
consideration.

Good luck with your research study.
With best wishes,

Laura Molway
Member of DREC
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CENTRAL UNIVERSITY
RESEARCH ETHICS COMMITTEE (CUREC)

CUREC 1A Checklist

UNIVERSITY OF

for the Social Sciences and Humanities 0).4:0)23))

The University of Oxford places a high value on the knowledge, expertise, and integrity of
its members and their ability to conduct research to high standards of scholarship and ethics.
The research ethics clearance procedures have been established to ensure the University is
meeting its obligations as a responsible institution. They start from the presumption that all
members of the University take their responsibilities and obligations seriously and will
ensure that their research involving human participants is conducted according to the
established principles and good practice in their fields and in accordance, where appropriate,
with legal requirements. Since the requirements of research ethics review will vary from
field to field and from project to project, the University accepts that different guidelines and
procedures will be appropriate.

Please refer to Where and how to apply for ethical review and the CUREC flowchart first to
see if you need ethics approval.

Please complete this form using a word processor and email it, together with your
supporting documents, to your Departmental Research Ethics Committee (DREC) (if
applicable). If you don’t have a DREC please email this form to ethics@socsci.ox.ac.uk
using your official ox.ac.uk email address. Only type-written, emailed applications will be
accepted.

SECTION A: Filter for CUREC 2 application

This section determines whether your study raises more complex issues requiring the
completion of a full application for ethical review, known as the CUREC 2 application.
(Please mark ‘X’ in the Yes/ No column.)

1. Are research participants classed as people whose ability to give free and Yes No
informed consent is in question? (This may include under 18s (although see O
competent youths), prisoners, or adults at risk.) Your attention is drawn to the
University’s Safeguarding Code of Practice and its implications for

researchers involving children or adults at risk. This includes the need for the

work to be risk assessed and for researchers to undertake related training.

(Note: If any of your participants are aged 16 or under, answer ‘Yes’ here and

also answer question 5 below.)

2. By taking part in the research, will participants be at risk of criminal Yes No
prosecution (e.g. by providing information on drug abuse or child abuse)? O
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http://researchsupport.admin.ox.ac.uk/governance/ethics/faqs-glossary/glossary#P
http://researchsupport.admin.ox.ac.uk/governance/ethics/faqs-glossary/glossary#P
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3. Does the research involve the deception of participants? Yes No

O
4. Does your research raise issues relevant to the Counter-Terrorism and Yes No
Security Act (the Prevent duty), which seeks to prevent people from being O

drawn into terrorism? Please see advice on this on our Best Practice Guidance
web page.

If you answered ‘No’ to all the questions above, go to Section B.
If you answered ‘Yes’ to any question above, continue to question 5 below.

5. Is your project covered by a CUREC Approved Procedure (formerly known @ Yes ' No
as “CUREC Protocols™)? O O

If yes, give the specific
Approved Procedure
number(s):

If you answered ‘Yes’ to ANY of questions 1-4, and answered ‘No’ to question 5, stop
completing this checklist and do not submit it for ethical review. Instead, complete the
CUREC 2 application form from the CUREC website, then submit that for ethical review.
If you answered ‘Yes’ to ANY of questions 1-3, and answered ‘Yes’ to question 5, go on
to Section B.
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SECTION B: Contact details and project description

Contact details:

1. Principal Investigator or supervisor (if
student research) (give title and full name)

2. Name of student (if student research)

3. Degree programme (if student research),
e.g. BA, BSc, MSc, MPhil, DPhil

4. Department or Institute name
5. Address for correspondence (if different

from above)

6. University (not private) e-mail address and
telephone number

7. Name and status of others taking part in
the project (e.g. third year undergraduate;
postdoctoral research assistant)

Dr Katrina May Dulay
Langyi Ye
MSc in Education

(Child Development and Education)

Department of Education

katrina.dulay@education.ox.ac.uk
langyi.ye@education.ox.ac.uk

Project description:

8. Title of research project

9. List of location(s) where project will be
conducted

10. If your research involves overseas
fieldwork or travel and your department
requires a travel risk assessment, will you
have completed and returned a risk
assessment form beforehand? (This must
be approved by your department before
you travel. If you are travelling overseas,
you are strongly advised to take out
University travel insurance.) Please also
address any physical or psychological risks
for Oxford researchers and local

Parents' and teachers' responsibility
assignments for Chinese primary school
children's education

Remote: in Oxford, UK through online
interviews and surveys with participants in
China

Yes O
No O

Not required in this instance
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fieldworkers in question 16 below and
discuss with your Safety Officer.

11. Anticipated duration of overall research 5 months
project

12. Anticipated start and end dates of the part =~ From: 15/04/2021
of the research project involving human To: 30/09/2021
participants and/or personal data Note: You will need ethics approval before
you start your research. CUREC 1As may
take up to 30 days to process. Retrospective
ethics approval cannot be granted.

In the case of international or collaborative  Yes m
research, will you submit or have you No
submitted this project for ethical review or ¢ <y g please attach ethics or other
consideration elsewhere (e.g. approvals and give more details below.
collaborator’s/ local ethics committee, or

If ‘No’, please explain your reasons below.
other local approval)? Please also refer to the Best Practice
Guidance on Ethical Review of social-
sciences based research conducted outside
the UK (BPG 16), which includes an Ethics
Issues Checklist for International Research
(Appendix A)

The research is a straightforward short-term research project that does not pose a high
level of risk and only involves adults as participants.

13. External organisation funding the research
(if applicable)

14. Brief description of research (about 150 words) in lay language.
a) When describing the research, include your methodology, how you are applying
professional guidelines, and the use to which results/ data will be put. Please also
declare any conflicts of interest here.

Parents and teachers each play a role in children’s education in the early primary grades;
however, each group may hold different perceptions of what they are personally
responsible for and what they think the other group should contribute in different
domains. Effective home-school collaborations may be contingent on a sense of shared
responsibility between the two groups. However, few studies have explored responsibility
assignments; existing evidence typically focused on the higher grades and not a lot were
focused on the Chinese context. The current study will investigate how Chinese parents’
and teachers’ perceptions of responsibility over children’s education at the early primary
school level (grade 1-3). The research will be in two parts.

98


https://researchsupport.admin.ox.ac.uk/governance/ethics/resources/bpg
https://researchsupport.admin.ox.ac.uk/governance/ethics/resources/bpg
https://researchsupport.admin.ox.ac.uk/governance/ethics/resources/bpg
https://researchsupport.admin.ox.ac.uk/governance/ethics/resources/bpg
http://researchsupport.admin.ox.ac.uk/governance/ethics/faqs-glossary/glossary#R
https://researchsupport.admin.ox.ac.uk/governance/integrity/conflict

First, individual semi-structured qualitative interviews will be conducted through WeChat
online voice calls with a total of 12 parents and teachers. The purpose of the interview is
to identify areas of responsibility that parents and teachers assign to themselves and
potential areas of discrepancy in parent and teacher assignments of responsibility. This
will then be used to develop survey items for the second part of the study.

Second, with an online Qualtrics survey, around 150-200 parents and teachers will
respond to responsibility items developed on a Likert scale. The participants will indicate
how responsible do they think parents and teachers are on each item. Results of an
analysis by rater (parent or teacher) and who is being rated (parent or teacher) will
identify aspects of children’s education that parents and teachers hold significantly
different perceptions of responsibility.

b) Description of participants and how you will obtain informed consent to take part in the
research.

i Description of participants and your criteria for inclusion/ exclusion.

INCLUSION CRITERIA
(1) Semi-Structured Interviews (total of 12 participants)

Teachers

e Atotal of six teachers teaching grades 1, 2, and 3 in China will be recruited.

e Two teachers currently teaching each grade level; therefore: 2 grade 1 teachers, 2 grade
2 teachers, and 2 grade 3 teachers.

e Between the two teachers from each grade level, one will be a less experienced teacher
(1-2 years of teaching experiences in primary school) and another will be a more
experienced teacher (5 or more years of teaching experience in primary school).

Parents
e Atotal of six parents of children in grades 1, 2, and 3 in China will be recruited.
e Two parents per grade level (ideally one mother and one father); therefore, 2 parents of
grade 1 students, 2 parents of grade 2 students, and 2 parents of grade 3 students.
Participants who are recruited for the interviews will be excluded from the survey study.

(2) Survey (total of 150-200 participants)

Teachers
e Must be currently teaching grade 1, 2, or 3 in China.

Parents
e Must have a child who is currently in grade 1, 2, or 3 in China.

EXCLUSION CRITERIA (Interview & Survey)

e Teachers who are not currently teaching grade 1, 2, or 3 in China.
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e Parents who do not have a child who is currently in grade 1, 2, or 3 in China.
e Participants who do not consent to participate in the study.

ii.  Your method(s) of recruitment.

Semi-structured interview: The participants will be recruited using a convenience
sample; particularly through the researcher’s personal networks with teachers and parents
in China. Participants will be invited using a recruitment brochure and will fill out a
Microsoft Form to provide the researcher their WeChat ID (see Appendix page 1). The
researcher will then add the participants through WeChat and use the “chat only” function
for purposes of privacy.

Survey: The participants will be recruited through the researcher’s personal connections
to help with distributing a recruitment brochure. The link for the Qualtrics survey will be
attached to the recruitment information (see Appendix page 2).
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iii.  Your processes for obtaining informed consent from participants.

Semi-structured interview: Interested participants will be given a Microsoft Forms link.
This contains the participant information sheet (see Appendix page 3-5) and an online
consent form (see Appendix page 8-9). In the form, participants are reminded to read the
participant information sheet carefully and to contact the researcher if they have questions
about the study. If there are no questions, then they are free to fill the electronic consent
form. After consent is obtained, the researcher will contact the participant to schedule the
voice call interview.

Survey: Interested participants may access an anonymous Qualtrics survey link. The
survey will contain written information about the research and its aims, following
Research Support guidance and templates for internet-based research (see Appendix page
6-7). They will be given the option to confirm that they are 18 years or older and that they
agree to participate in the study. The survey will only proceed if the participant has given
consent.

Please attach separate supporting documents (in Word), if appropriate, for your research
(English language versions only). Tick those you are submitting below. If appropriate
supporting documents are not submitted, you will be asked to provide these separately,
which may delay the ethical review process.

Recruitment and advertisement material (e.g. a poster, social media recruitment
text, or brief invitation letter/ email).

Information for participants to read (or hear) before they agree to take part (e.g.
written information or, if applicable, an outline oral information script).

A document to record informed consent. Templates for written consent forms

and/ or oral information scripts (in case of an oral consent process) are available
from the CUREC website.

Questions to be asked of participants (e.g. interview questions, or a preliminary
scope of questions, or a sample questionnaire).

(If applicable) debriefing document after participants have taken part. O

Please add any further details. If you feel the above approaches are not appropriate for
your study, provide details on how you will obtain consent from participants Please
answer question 15 if you cannot obtain informed consent.

All the documents will be translated into Chinese.

For recruitment materials, see Appendix page 1 (interview) and page 2 (survey).

For information for parents and teachers to read, see Appendix page 3-5 (interview) and page 6-
7 (survey).

For a document to record informed consent, see Appendix page 8-9 (interview) and page 6-7
(survey).

For interview and survey questions to be asked of participants, see Appendix page 10-11.

15. If you cannot obtain informed consent from participants according to CUREC guidelines and
good practice in your discipline, please give a brief explanation and justification of this
decision below.
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N/A

16. What are the ethical issues connected with your research and what steps have you taken to
address them? Please do not answer ‘none’. We need to see that you have identified
potential ethical issues with respect to your research and have taken steps to address them.
If applicable, please address:

a) Participant burdens and/or risks

(1) Semi-Structured Interviews

Pressure to provide socially-desirable answers: Participants may feel pressured to give
answers that are seen as “ideal” or showing desirable facets of being a parent or teacher.
They may be reluctant to speak candidly about negative perceptions or experiences with
others.

How to mitigate: Participants will be reminded that there are no right or wrong
answers. The interview is also designed to have open-ended and non-leading
questions. The researcher will use prompts and follow-up questions to encourage
participants to speak more openly about the topic.

Risk of fatigue or boredom: Due to the one-on-one nature of the interview, participants
may feel tired of answering questions in detail.

How to mitigate: Participants will be told that they can take short breaks in the
middle of the interview if they prefer. The interview is designed to last for around 45
minutes.

(2) Surveys

Risk of fatigue or boredom: Participants may feel fatigue or boredom from filling up the
survey.

How to mitigate: The survey will be designed concisely so that the participants do
not feel tired or bored with the questionnaire. It will take up to 10-15 minutes to
complete.

Data privacy risks and mitigation will be discussed in the next sections.

b) Your own physical and psychological safety as a researcher or of fiel[dworkers you may
employ (see the University’s and Social Science Division’s Safety in Fieldwork guidance)
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No travel-related or physical risks involved. The interactions between the researcher
and the participants will be online only; as such, the researcher does not face increased
physical risks from conducting the research.

Protecting privacy. Interviews via WeChat will be voice-only and will be conducted in a
quiet room to maintain the researcher’s privacy. The researcher will use the “chat only”
function on WeChat, which will restrict the access to WeChat Moments for both ends to
maintain personal privacy, and delete them from the contact list when the study is
finished.

For the surveys, the researcher will only be available to contact using an Oxford e-mail
address. No other mode of communication will be used to address participant concerns or
queries.

c) Data protection/ confidentiality (also see Section 18).

(1) Recruitment

For recruitment and consent steps, the researcher will use approved online platforms
(Microsoft Forms and Qualtrics, through Oxford institutional accounts). For Qualtrics,
location tracking will be disabled to ensure that no unnecessary personal data is collected.

(2) Data collection

Semi-structured interviews will be carried out through WeChat, an app that includes
features for instant messaging, audio calls, and video calls. This app was chosen due to
familiarity among participants and also due to reports of difficulties in using Microsoft
Teams in China.

a. Privacy considerations: Most users use WeChat to post about their personal lives on
their social page. Participants may feel reluctant to show that aspect to the researcher;
whereas the researcher may be exposed to more personal data than is necessary for the
research.

How to mitigate: When adding the participants on WeChat, the researcher will select
the function “chat only” so that WeChat does not give researcher or the interviewees
the permission to view the social page of the other person. The researcher will delete
the interviewees as contacts upon completion of the study.

Audio recording and transcription: The interviews will be audio-recorded to enable
written transcription and thematic analysis. A department-owned device (i.e., iPad or
audio recorder) will be borrowed for the specific purpose of recording the interviews. If
an iPad is used, Voice Memos will be used to record the call and store it locally on the
iPad. The iCloud sync function will be disabled to ensure that no unauthorised cloud-
based backups are created. The audio file will then be uploaded to OneDrive. The
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original voice recording will be deleted from the audio capture device before returning it
to the department.

Names and identifying information (e.g., addresses, contact details) will be
pseudonymised at the point of transcription. Transcript files will be named using generic
descriptors (e.g., Teacher_Grade2_Experienced.doc). The raw audio files will be deleted
upon completion of the study.

Surveys: Surveys will be conducted via Qualtrics. Location tracking will be disabled to
ensure that no unnecessary personal data is collected. Personal data in the survey will be
limited to participant characteristics that confirm inclusion/exclusion criteria (e.g., grade
levels taught/attended by children, confirmation that they are in China) and demographic
details that are relevant to data analysis (e.g., gender). Participants’ names and contact
details will not be collected; therefore, there is no need for a linkage list or further
anonymisation.

(3) Data storage: Interview consent responses are stored on Microsoft Forms. Downloaded
or archived versions of the consent form spreadsheet will be kept in a password-
protected file and/or folder and will be stored for 3 years after the completion of the
study. No linking document will be created to tie the consent list with the interview
transcripts or audio files.

Survey data are stored on Qualtrics and do not contain names or contact details. Data
downloaded from Qualtrics will be uploaded to the researcher’s university Nexus365
OneDrive account.

Any other ethical issues. For more guidance on ethical issues, please see
http://researchsupport.admin.ox.ac.uk/governance/ethics/resources

N/A

17. Will your research involve discussing sensitive issues? This could be Yes No
information relating to race or ethnic origin, political opinions, ]
religious beliefs, physical/ mental health, trade union membership,
sexual life or criminal activities. If you answered ‘Yes’, make sure you
include some supporting information (as directed in section 14b
above, showing the range of questions covering these issues.
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N/A

18. Management and handling of personal and other research data

All information provided by participants is considered research data for the purpose of this
form. Any research data from which participants can be identified is known as personal
data; any personal data which is sensitive is considered special category data.

Management of personal data, either directly or via a third party, must comply with the
requirements of the General Data Protection Regulation (GDPR) and the Data Protection
Act 2018, as set out in the University’s Guidance on Data Protection and Research. In
answering the questions below, please also consider the points raised in the Data
Protection Checklist and whether, for higher-risk data processing, a separate Data
Protection Impact Assessment (DPIA) may also be required for the research. Advice on
research data management and security is available from Research Data Oxford and your
local IT department. Advice on data protection is available from
information.compliance@admin.ox.ac.uk.

a) Please mark ‘X’ against the data you will collect for your research

Consent records (written consent forms, audio-recorded consent, assent forms ]
(for research involving minors) including participant name)

Online consent (may be anonymous)
Opt-out forms O
Contact details for research purposes only (destroyed when no longer needed for

this research)

Contact details kept for future studies O
Audio recordings (preferably using PIN-protected audio recorder and stored on
device’s hard drive)

Video recordings O
Transcript of audio/ video recordings
Photographs O
Task results (e.g. paper/ online tasks, diary completion) O
Questionnaire answers
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Field notes O

Other (please specify below) O

b)

For each of the types of data selected above, state how this will be physically transferred
from where it is collected to a local secure storage site (and backed up as necessary). This
includes paper records and data captured electronically.

All data are generated and stored electronically.

Online consent. Online consent for the interview will be completed via Microsoft Forms
and stored on the researcher’s university Nexus 365 OneDrive account. Online consent
for the survey will be confirmed and stored via Qualtrics.

Contact details. Interview participants will provide their WeChat ID for purposes of the
interview only. They will be deleted from the researcher’s contact list upon completion
of the study. Interview or survey participants may contact the researcher via an Oxford e-
mail address for queries or concerns. No e-mail lists will be created in the course of the
study. E-mail records will be destroyed at the end of the study.

Audio recordings. The researcher will use a department-owned iPad or audio recorder to
record the voice call interview. The original recording will be stored on the audio
recorder or iPad (with the iCloud sync function disabled). The recording will be
downloaded from the device and uploaded for storage on OneDrive. The original
recordings will be deleted from the device before it is returned to the department.
Transcripts of audio recordings. Transcripts for the audio recordings are typed up
electronically using a word processing document with pseudonymisation already
implemented. The transcripts will be stored on OneDrive.

Questionnaire answers. The questionnaire answers will first be exported from Qualtrics
and uploaded to OneDrive.

c)

How and where will each type of data be stored during the research (until the end of all
participant involvement)? Describe the arrangements for ensuring confidentiality, i.e.
location of storage (e.g. Nexus 365 OneDrive for Business, SharePoint), security
arrangements and de-identification of such data. Do not store unencrypted data in freely
available cloud services or unprotected USB drives.

Consent records for the interviews are stored directly on a spreadsheet generated by
Microsoft Forms. This spreadsheet is stored on OneDrive. Qualtrics data, which contain
consent confirmation (but no names or contact details), will be downloaded from
Qualtrics and stored on OneDrive.

Audio recordings will be downloaded from the recording device and uploaded for
storage on OneDrive. The file name will contain generic information about participant
characteristics only (e.g., Parent_Gradel_Male.mp3 or
Teacher_Grade2_Experienced.mp3). The audio recordings will be deleted from OneDrive
upon completion of the study.

Transcripts of audio transcripts will be stored on OneDrive. The file name will contain
generic information about participant characteristics only, as described above.
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e Questionnaire answers will be downloaded from Qualtrics and stored on OneDrive. This
data is already anonymised because the participants will not be asked to provide
identifying information (e.g., names, contact details). Participants’ IP address will be
protected and not stored as part of the data.

Files that will be processed using a personal device (e.g., laptop) for transcription or data
analysis will be stored in a password-protected folder.

d) Will you use a unique participant number on research data instead of a participant
name?
If yes, state whether or not you will retain a list of participant names against numbers
(i.e. pseudonymisation via a linkage list). Where will the list be stored, and when will it be
destroyed?

e Interview data will not be linked to participants’ names in the consent forms at any
stage. Audio files and transcripts will be given generic file names describing participant
characteristics, and transcripts are already pseudonymised at the encoding step. The
consent file generated by Microsoft Forms will stored as a password-protected
spreadsheets and destroyed 3 years after the completion of the study.

e Survey data will not require unique participant numbers given that names are not
collected as part of recruitment.

e) Who will have access to the research data?

The researcher (Langyi Ye) and the supervisor (Katrina Dulay).

f) If research data is to be shared with another organisation, how will it be transferred/
disclosed securely?

No sharing of research data with other organisations is anticipated during the study period.
However, Qualtrics survey data (not containing any names, contact details, participant
codes, or IP addresses) archived after the study period may be shared upon request via e-
mail using a password-protected zip file.

g) When and how will identifiable data (including audio/ video recordings & photos) be
destroyed or deleted?
Note: Records of consent should be retained for a minimum of three years after
publication or public release. Some funders may require longer periods. If you wish to
retain contact details in order to re-approach participants about future studies, you must
detail this in information provided to them and obtain specific consent for this.

e Contact details of participants (e.g., WeChat IDs, e-mail records) will be deleted upon
completion of the study.

e Consent records will be destroyed 3 years after the completion of the study.

e Original audio recordings will be deleted from the recording device before it is returned
to the department and will be deleted from OneDrive or any device used to process the
files upon completion of the study.
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h)

Please confirm that you will store other research data safely for at
least 3 years after final publication or public release and adhere to any
additional research funder policies. For more information about the
University policies, please see the University’s web pages on research
data management.

Yes

No OO

If “Yes’, please give details of who will store the data and on storage format,

location and security. Note that open science is encouraged.
If ‘No’, please provide further details below.

Langyi Ye will upload the pseudonymised/anonymised interview transcripts (.doc) and
survey data (.xls, .sav, or similar formats) to a private Open Science Framework folder for
storage after the completion of the study. This is to protect from data loss if/when the
researcher leaves Oxford.

i) Does your research involve the use of secondary (i.e. previously Yes No
collected) data? Common sources of secondary data include censuses, | []
information collected by government departments, organisational
records and data that was originally collected for other research
purposes. (If “No”, please go to question 19.)

j) Do you have data access agreements for the use of this secondary Yes No O
data? |
(If so, please attach these.)

k) Is your use of this secondary data compatible with what the data Yes No O
subjects/ participants agreed that their data should be used for? O

[) Could this data be linked back to an individual or individuals? Yes No O
If yes, address how securely any personally identifiable data will be O

transferred to you, and where and for how long it will be stored
during or after the research. Who will have access to it?

19. Publication and dissemination of research data and outputs.
How will you disseminate and feedback project outcomes at the end of the research?

Data will be written up for an MSc dissertation and will be archived at the Bodleian

Libraries. If possible, then this will be turned into a manuscript for submission to a peer-
reviewed journal.

SECTION C: Methods and procedures to be used
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1. Please indicate the methods to be used: Mark ‘X’
a) Analysis of existing records O
b) Snowball sampling (recruiting through contacts of existing participants)
c) Use of casual or local workers e.g. interpreters O
d) Participant observation |
e) Covert observation O
f) Observation of specific organisational practices O
g) Participant completes questionnaire in hard copy O
h) Participant completes online questionnaire or other online task
i) Using social media O
j)  Participant performs paper and pencil task O
k) Participant performs verbal or aural task (e.g. for linguistic study) |
I) Focus group O
m) Interview
n) Audio recording of participant
(you will generally need specific consent from participants for this)

o) Video recording of participant O
(you will generally need specific consent from participants for this)

p) Photography of participant O
(you will generally need specific consent from participants for this)

g) Others (please specify below) O

Please ensure you have addressed any potential ethical issues related to these methods in
question B14 and in your Participant Information Sheet.
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SECTION D: Professional guidelines and training

In this section, please mark ‘X’ against at least one of the following professional

guidelines you aim to adhere to. You should use the principles listed in your chosen

guideline(s) in conducting your own research. This is not an exhaustive list.

Research Please
specialism/ Association and guidance document mark
methodology ‘X’
Anthropology Association of Social Anthropologists of the UK and O
Commonwealth
Computer ACM Code of Ethics and Professional Conduct 0
Sciences
Criminology British Society of Criminology
Education British Educational Research Association Ethical
Guidelines for Educational Research
Geography Association of American Geographers Statement on
Professional Ethics
History Oral History Society of the UK Ethical Guidelines
Internet-based British Psychological Society: Conducting Research on the
Research Internet
Association of Internet Researchers Ethics Guide
ACM Code of Ethics and Professional Conduct
Association of Internet Researchers (AolR)
Also see CUREC’s Best Practice Guidance on internet-
based research
Law (Socio- Socio-Legal Studies Association: Statement of Principles of g
Legal) Ethical Research
Management Academy of Management’s Professional Code of Ethics
Political Science | American Political Science Association (APSA) Guide to .
Professional Ethics in Political Science
Politics Political Studies Association. Guidelines for Good 0
Professional Conduct
Psychology British Psychological Society Code of Ethics and Conduct
Social Research Social Research Association: Ethical Guidelines O
Sociology The British Sociological Association: Statement of Ethical
: O
Practice
Visual Research ESRC National Centre for Research Methods Review
Paper: O
Visual Ethics: Ethical Issues in Visual Research
Other professional guidelines. Please specify the other guidelines used here: O
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Please indicate what training in research ethics (or research methodology) the researchers
involved with this study have received, e.g. the title of the course and date completed
(online training available at http://researchsupport.admin.ox.ac.uk/support/training/ethics),
or discussions between researchers and supervisors, if applicable.

Langyi Ye (student researcher)

Foundations of Educational Research I: completed 04/12/2020
Introduction to Quantitative Research: completed 04/12/2021
Intermediate Quantitative Research: completed 12/03/2021

Katrina May Dulay (supervisor)

Research Integrity: Social and Behavioural Sciences: completed 27/02/2020

She is also a co-author and facilitator of the TalkTogether Ethics Training Course, an
online training course intended for project staff and eventually for researchers conducting
child research in low- and middle-income countries
(https://talktogproject.github.io/ethics/). The course has asynchronous and synchronous
components with approximately 5 hours of total instruction time. Since its inception she
has trained 5 batches of researchers (approximately 40 individuals) from India and the
Philippines.

Ye and Dulay have also discussed ethics issues regarding the current research through
several online meetings.
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SECTION E: Signatures or email endorsements

The SSH IDREC Secretariat accepts either option below. If you have a DREC, check which option it prefers.
Option 1: Email confirmation from a University of Oxford email address can be accepted. Separate emails
should come from each of the relevant signatories as outlined below, indicating acceptance of the relevant
responsibilities. Pasted images of signatures cannot be accepted.
Option 2: Handwritten signatures. Please scan them and the rest of the checklist pages to create a single PDF
document and email to us.

Please ensure this checklist is signed by:

For staff research: For student research:
1. Principal Investigator 1. Principal Investigator (project supervisor)
2. Head of Department (or nominee) 2. Head of Department (or nominee)

3. Student researcher

Principal Investigator signature/ supervisor signature (if student research)

I understand my responsibilities as Principal Investigator as outlined in the CUREC glossary and guidance on the
CUREC website. | declare that the answers above accurately describe the research as presently designed, and that a new
checklist will be submitted should the research design change in a way which would alter any of the above responses so
as to require completion of CUREC 2 (involving full scrutiny by an IDREC). | will inform the relevant IDREC if | cease
to be the principal investigator on this project and supply the name and contact details of my successor if appropriate.

Signature (or email endorsement using the above declaration): KMD

Print name: Katrina May Dulay Date: 01 Apr 2021

Departmental endorsement signature

I have read the research project application named above. On the basis of the information available to me, I:
° consider the Pl and student researcher (if applicable) to be aware of their ethical responsibilities in regard to
the ethical issues associated with this research;

® am satisfied that: the proposed project design and scientific methodology are sound; the project has been
subject to appropriate peer review; and is likely to contribute to existing knowledge and/or to the education
and training of the researcher(s) and that it is in the public interest.

Signed by Head of Department or nominee (example nominees for student research include the Director of Graduate
Studies/ Director of Undergraduate Studies):

Signature (or email endorsement using the above declaration):

Print name: Date:

Student signature (if student research)
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I understand the questions and answers that have been entered above describing the research, and | will ensure that my
practice in this research complies with these answers, subject to any modifications made by the principal investigator
properly authorised by the CUREC system.

Signature by student (or email endorsement using the above declaration): LANGYI YE

Print name: LANGYI YE Date: 01 Apr 2021
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Appendix D. DPIA Screening and DPA Forms Approval

Making personal

=,A-.'|*.'H-"~;. OF data Safer
OXFORD www.ox.acuk/dataprivacy

Privacy by Design

Reference number:

Project Name/ Processing Activity/Business Practice:

Parents' and teachers' responsibility assignments for Chinese primary
school children's education

Screening assessment for Data Protection Impact Assessment
Description of personal data to be processed and the purpose of the processing:
Individual semi-structured qualitative interviews will be conducted through Microsoft
Teams online call with a total of 12 parents and teachers (cameras will be turned off). The
interviews will be audio-recorded to enable written transcription and thematic analysis.
Therefore, personal data to be processed include interviewees’ names and e-mail
addresses (for consent and interview), and audio recorded voices (for written transcription
and thematic analysis). Consent forms will be stored for 3 years consistent with standard
research procedures; whereas recordings will be deleted upon completion of the study.

Survey items will be developed based on the results of the interviews. With an online
Qualtrics survey, around 150-200 parents and teachers will respond to responsibility items
on a Likert scale. Personal data in the survey will be limited to participant characteristics
that confirm inclusion/exclusion criteria (e.g., grade levels taught/attended by children,
confirmation that they are in China) and demographic details that are relevant to data
analysis (e.g., gender). Names, contact details, and IP addresses will not be collected in
the survey. Consent collection is consistent with CUREC guidance on online surveys (tick
boxes only). However, participants may contact the researcher via e-mail if they have any
queries about the research. E-mail correspondence will be deleted upon completion of the
study.

Part 1

Certain processing automatically requires a DPIA because it is considered to be high risk to
the individuals whose data is involved. This processing has been identified by the ICO.
Complete the checklist below to help you identify if the processing you are intending to
carry out requires a DPIA before you begin processing.

Examples are given to help you identify the type of processing in each category, the lists of
examples are not exhaustive.

Answer Yes or No for each category of processing operation.
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Are you intending to carry out processing which involves the | Yes No
following:
\/
1. new technologies?
examples:
e machine learning and deep learning
e connected and autonomous vehicles
e intelligent transport systems
e smart technologies ( including wearables)
e market research involving neuro-measurement
(emotional response analysis and brain activity)
2. existing technology used in novel way? v
3. AI? v
4. decisions about an individual’s access to a product, v
service or opportunity based in any way on automated
decision- making (including profiling)?
examples:
e credit checks
e mortgage or insurance applications
e pre-check processes related to contracts (smartphones)
5. decisions about an individual’s access to a product, v
service or opportunity which involves special category
data *?
6. any profiling of individuals on a large scale +? v
examples;
e data processed by Smart meters or loT applications
e hardware/software offering lifestyle/fitness monitoring
e social media networks
e application of Al to an existing process
7. any processing of biometric data? v

examples:
e facial recognition systems
e workplace access systems/identity verification
e access control/identity verification for
hardware/applications ( including voice
recognition/fingerprint/facial recognition)
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8.

any processing of genetic data?

examples:

medical diagnosis
DNA testing
medical research

combining, comparing or matching personal data from
multiple sources?

examples:

fraud prevention

direct marketing

monitoring personal use/uptake of statutory services or
benefits

federated identity assurance services

10.

personal data not obtained direct from the individuals
and the right of those individuals to be informed would
be impossible to achieve or involve disproportionate
effort?

examples:

list brokering

direct marketing

online tracking by third parties

online advertising

data aggregation/data aggregation platforms
re-use of publically available data

11.

tracking an individual’s geolocation or behaviour online
or otherwise?

examples:

social networks, software applications
hardware/software offering lifestyle/health/fitness
monitoring

loT devices, applications and platforms

Online advertising

web and cross-device tracking

data aggregation/data aggregation platforms

eye tracking

data processing at the workplace

data processing in the context of home and remote
working
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e processing location data of employees

e |oyalty schemes

e tracing services (tele- appending, tele-matching)

e wealth profiling- identification of high net-worth
individuals for the purposes of direct marketing

12. personal data of children or other vulnerable **
individuals for marketing purposes?
examples:
e connected toys
e social networks

13. personal data of children or other vulnerable individuals
for profiling?
examples:
e connected toys
e social networks

14. personal data of children or other vulnerable individuals
for automated decision- making?
examples:
e connected toys
e social networks

15. personal data of children with the intention of offering
online services directly to children?
examples:
e connected toys
e social networks

16. a risk that a personal data breach could jeopardise the
physical health or safety of individuals?
examples:
e whistleblowing procedures
e complaint procedures
e social care records
e criminal convictions and offences

17. systematic and extensive profiling with significant
effects***?
examples:
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e credit checks

e mortgage/ loan applications
e fraud prevention

e insurance underwriting

e application of Al

18. special category data on a large scale? v
examples:

e political parties membership data

e trade union membership data

e health records processed by hospitals/health clinics/gym

chains

e social care records

e research (including medical research)

e fraud prevention

e application of Al

e dating websites/applications

19. systematic++ monitoring of publicly accessible places on v

a large scale?
examples:

e automatic number plate recognition

e intelligent transport systems

e traffic management systems involving monitoring of
vehicle/driver behaviour

e Wi-Fi/Bluetooth/RFID tracking

e audio/video surveillance of public areas

e application of Al

* Special category data is information about an individual’s:

race, ethnic origin, politics, religion, trade union membership, genetics, biometrics (where
used for ID purposes), health, sex life or sexual orientation.

Criminal offence data is not included in the definition of special category data but there
are separate safeguards for personal data relating to criminal convictions and offences or
related security measures.

+ large scale means considering:

the number of individuals concerned, the volume of data, the variety of data, the duration
of processing and the geographical extent of processing

** yulnerable means where there is a power imbalance between individuals and the
controller so that the individuals are unable to easily consent or object to the processing
of their data or exercise their rights e.g. children, employees, segments of the population
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requiring special protection such as the mentally ill. asylum seekers, the elderly, patients
and individuals in any relationship where an imbalance in the relationship is identified.
***significant effect means something that has noticeable impact on an individual that can
affect their circumstances, behaviour or choices in a significant way

++ systematic means according to a system, is pre-arranged, organised, methodical, occurs
as a result of a general plan for data collection or is carried out as part of a strategy

If you have answered Yes to any of the above questions you are required to carry out
a DPIA before you begin processing. Complete Part 3 and then please refer to our
DPIA template.

Part 2
This part applies where your answers to all the questions in Part 1 are No.
The GDPR states that a DPIA must be carried out where processing is likely to result in
a high risk to the interests of individuals. This means any interests, it is not limited to
privacy rights. You must consider the potential for harm, which includes significant
economic or social disadvantage, to individuals or society at large, arising from the
processing. Assessing the level of risk means considering both the likelihood and
severity of any potential harm to individuals.
“High risk” means:

e harm is more likely or

e the potential harm is more severe or
e both

Complete the checklist below to help you identify if the processing you are intending to
carry out is likely to result in a high risk to the interests of individuals.

Areyou intending | Yes Likelihood of | Severity of potential harm to | No

to carry out potential harm | individuals (minor, moderate,
processing which to individuals | severe)

involves the (unlikely, likely,

following? highly likely)

Evaluation v unlikely Minor: The interviews will be

audio-recorded to enable
written transcription and
thematic analysis. Thematic
analysis will be conducted to
identify potential questionnaire
items for a parent and teacher
survey. Names and identifying
information mentioned in the
interview (e.g., addresses,
contact details) will be
pseudonymised at the point of
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transcription. Transcript files
will be named using generic
descriptors (e.g., Teacher Grade
2 Experienced). The raw audio
files will be deleted upon
completion of the study.

Scoring unlikely Minor: Surveys will be
conducted via Qualtrics. Likert
scale responses will be
aggregated and analysed for
significant group differences
(e.g., between parents &
teachers) and correlations (e.g.,
against participant
characteristics). Personal data in
the survey will be limited to
participant characteristics that
confirm inclusion/exclusion
criteria (e.g., grade levels
taught/attended by children,
confirmation that they are in
China) and demographic details
that are relevant to data analysis
(e.g., gender). Location tracking
will be disabled to ensure that
no unnecessary personal data is
collected.
automated v
decision- making
which has legal or
similar significant
effect
Systematic v
monitoring
sensitive data v
data of a highly N
personal nature
data processed on a v
large scale
matching datasets v
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combining datasets v

data  concerning v
vulnerable
individuals
innovative use of N

new technological
or organisational
solutions

applying new v
technological  or
organisational
solutions

preventing J
individuals  from
exercising a right

preventing v
individuals  from
using a service

preventing v
individuals  from
using a contract

A Yes answer where the likelihood of potential harm is likely or highly likely and/or the
potential harm is moderate or severe indicates the processing is likely to result in a high
risk to the rights and freedoms of individuals and a DPIA is needed. Complete Part 3 and
then please refer to our DPIA template.

Part 3

If your screening assessment indicates no DPIA is required, you must keep this under
review. If there is any proposed change to the processing you are intending to carry out or
after processing has begun, you must carry out another screening assessment before the
change to processing takes place.

Retain your screening assessment documentation in accordance with your retention
schedule.

To help you ensure the processing you are going to carry out has data privacy included in
the project plan carry out a Privacy by Design Assessment of your processing. Please
refer to our DPA template.

Screening DPIA is not required, will complete a DPA form.
Assessment
Outcome:
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Reasons:

All the answers to part 1 were ‘No’. No processing in this research
automatically requires a DPIA because it is not considered to be high risk
to the individuals whose data is involved. Although evaluation and
scoring will be included in the process, the potential harm to individuals
is minor.

Carried  out | Langyi Ye (with supervision by Dr Katrina May Dulay)
by:

Role: MSc Student

Date: 29/03/2021; revised 29/04/2021

Approved by: | Lisa Holmes

Role: Deputy Director of Research

Date: 06/05/2021

First  review

Date:
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Privacy by Design

Reference number:

Project Name/ Processing Activity/Business Practice:

Parents' and teachers' responsibility assignments for Chinese primary
school children's education

Privacy by Design Assessment

Screening assessment outcomes and reasons:

Set out the outcomes and reasons identified in your screening assessment here to explain
why you have concluded a DPA is necessary

Personal data involved in this research:

- Individual semi-structured qualitative interviews will be conducted through Microsoft
Teams online call with a total of 12 parents and teachers, the cameras will be turned off
during the interview. The interviews will be audio-recorded to enable written
transcription and thematic analysis. Therefore, personal data to be processed include
interviewees’ names and e-mail addresses (for consent and interview), and audio
recorded voices (for written transcription and thematic analysis). Consent forms will be
stored for 3 years consistent with standard research procedures; whereas audio
recordings will be deleted upon completion of the study.

- Survey items will be developed based on the results of the interviews. With an online
Qualtrics survey, around 150-200 parents and teachers will respond to responsibility
items on a Likert scale. Personal data in the survey will be limited to participant
characteristics that confirm inclusion/exclusion criteria (e.g., grade levels
taught/attended by children, confirmation that they are in China) and demographic
details that are relevant to data analysis (e.g., gender). Names, contact details, and IP
addresses will not be collected in the survey. Consent collection is consistent with CUREC
guidance on online surveys (tick boxes only). However, participants may contact the
researcher via e-mail if they have any queries about the research. E-mail correspondence
will be deleted upon completion of the study.

Screening assessment outcomes:

- From the screening assessment outcomes, no processing in this research automatically
requires a DPIA because it is not considered to be high risk to the individuals whose data
is involved. Although evaluation and scoring will be included in the process, the potential
harm to individuals is minor.

- DPAformisincluded to ensure that the processing that will be carried out has data
privacy included in the project plan.
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Stage 1: Necessity and Proportionality Assessment of Proposed Processing

of Personal Data

What is your lawful basis for processing?

What additional condition are you relying
on for processing special category data?

Transparency:
When you collect the data, will you be
giving individuals the following
information:
a. The purposes for which their personal
data will be processed?
b. The people or organisations their
personal data will be shared with?
c. The lawful basis for processing their

personal data?

d. Any international transfers of their
personal data

e. When their personal data will be
erased?

f. Their rights under GDPR?

Lawful basis: Processing is necessary for
the performance of a task carried out in the
public interest — this covers the majority of
the University’s research.

No special category data will be collected
or processed for this study.

Transparency:

- For the semi-structured interviews,
interested participants will be given a
Microsoft Forms link. This contains the
participant information sheet and an
online consent form. For the surveys,
interested participants will be given a
Qualtrics link which contain the
participant information sheet and
tickboxes to confirm consent (consistent
with guidelines for online survey
research).

In both, the links provide information about:

a. the general aims of the study; for
interviews: how consent forms are
handled, and how the audio recordings
will be used to create pseudonymised
interview transcripts; for surveys: how
names, contact details, and IP addresses
will not be collected whereas only
relevant demographic information will
be collected to understand the data
better.

b. how the researcher, supervisor, and
responsible members of the University
(for monitoring/audit purposes) will
have access to the research data

c. how research is performed in the public
interest

d. how University of Oxford is the data
controller of personal data (since
research will be conducted remotely
from Oxford, consent will be gained
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Accuracy:

Are individuals able to update their
personal details in the event of any
changes?

Data minimisation:

a. Isthe personal data to be collected
the minimum necessary to achieve
your purpose(s)?

b. Will access to the personal data be
restricted to those with a strict
need to know?

c¢. How will access be controlled?

d. Isthere any scope to anonymise or
pseudonymise the data

through Microsoft Forms/Qualtrics
using an Oxford institutional account,
and audio will be recorded through
Microsoft Teams)

e. how for interviews, raw audio
recordings will be deleted after
transcription and that consent forms
and transcripts will be stored for a least
3 years after publication; for surveys,
only de-identified research data will be
archived; and

f. their rights under GPDR being available
through a hyperlink provided.

Accuracy: Data collection for interviews
and surveys will only be conducted on one
occasion per participant. No contact
information or participant lists will be
retained for future studies. Therefore,
personal details do not need to be updated
after data collection.

Data minimisation:

a. Interviews: Names and contact details
are only collected to facilitate the voice
call interview, and audio recordings are
only kept until pseudonymised written
transcripts are made. Surveys: No
names, contact details, and IP addresses
are collected; only demographic
information relevant to data analysis
(e.g., gender) will be collected.

b. Only the researcher, supervisor, and
responsible members of the University
(for monitoring/audit) may have access
to the research data.

c. Access is controlled through University-
licensed online data collection platforms
(e.g., Microsoft Forms, Microsoft
Teams, Qualtrics) and storage spaces
(e.g., OneDrive) during the study period.
These are accessible only through
secure PIN codes or passwords. Any
personal devices used for the
processing of research data (e.g., during
transcription) are password-protected
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Retention:

a. Isthere a documented retention
schedule?

b. Is there a clear reason for the length of
time personal data will be kept?

c. Isthe reason documeted?

d. Isthere a procedure for implementation
of the retention schedule?

e. Isthere a procedure in place for

monitoring the implementation of the
retention schedule?

and will not be used for the long-term
storage of research data.

Interviews are pseudonymised at the
stage of transcription, with names
replaced and contact
details/addresses/other identifying
information left blank in the transcripts.
Qualtrics survey data do not contain any
names, contact details, or IP addresses;
as such, it is already de-identified at the
point of data collection.

Retention:

a.

Yes, the retention schedule is stated in
the CUREC application and participant
information sheets for the interviews
and surveys.

Consent records are kept for 3 years in
accordance with standard research
protocols whereas interview recordings
are only kept for as long as they are
needed (i.e., until the end of the study;
until written transcripts are created).
Yes, the above reasons are stated in the
CUREC application and participant
information sheets.

Yes, procedures include the location of
storage, the schedule of deletion, and
the person responsible for
implementing the schedule, as
described in the documents stated
above.

The researcher and the supervisor hold
regular supervisory meetings wherein
the implementation of these
procedures will be reviewed.

Security:

a.

The interview will be conducted and
recorded through Microsoft Teams and
will be recorded. The camera will be
turned off through out the interview to
protect the privacy of researcher and
interviewee. The recording file will then
be uploaded to OneDrive.
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Security:

a. Will personal data be collected,
transmitted and stored securely?

b. Is the level of security to be provided
appropriate to the risks presented by
the processing?

c. Will arrangements be put in place for
the secure disposal and/or destruction
of data when it is no longer required?

Interview consent responses are stored
on Microsoft Forms (through an Oxford
university account). Downloaded
versions of the consent form
spreadsheet will be kept in a password-
protected file (during the study) and
archived in a private Open Science
Framework folder (for retention for 3
years after the study).

Survey data are stored on Qualtrics
(through an Oxford institutional license)
and do not contain names, contact
details, or IP addresses. The de-
identified dataset will be archived in a
private Open Science Framework folder.

The processing poses minimal risks to
research participants. The interview and
survey topics do not entail the
collection of sensitive information and
audio recordings are deleted as soon as
possible over the course of the study.
The deletion of personal data from
Oxford-linked accounts and long-term
storage in OSF will follow the
procedures and schedules outlined in
the CUREC application and participant
information sheets.

Data processors:

a.

b.

No third party will be processing the
personal data collected. The researcher
is primarily responsible for personal
data with oversight from the supervisor.
The processor (researcher) will use the
audio recordings to create written
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Data processors:

a.

Will a third party be used to process the
personal data on behalf of the
University?

What processing will the processor
carry out?

Is there an agreement in place with the
third party?

Does the agreement include all the
provisions required under the GDPR?

Data sharing:

a. Are decisions about how the
personal data will be used being
taken jointly with another
organisation?

b. Is the personal data to be shared
with that other organisation?

c. Isthere an agreement with the
other organisation covering
respective roles & responsibilities
including request and complaints
handling?

International transfers:

a.

b.

Will personal data be transferred
outside the EEA?

If so, will the transfer be to a country
approved by the EU?

If not, will appropriate safeguards be in
place e.g. model clauses/Privacy Shield

transcripts (in .doc format) to enable
thematic analysis of the intrerview
responses and use the survey data to
analyse questionnaire responses
according to relevant demographic
characteristics (e.g., gender).

c. There are no agreements in place with
any third party.

d. Not applicable.

Data sharing

a. No.
b. Not applicable.
c. Not applicable.

International transfers
a. No.
b. Not applicable.
c. Not applicable.
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Stage 2: Risks ldentification and Assessment Matrices

Remote likelihood of harm +_minimal impact = risk
Possible likelihood of harm + minimal impact = risk
Probable likelihood of harm + minimal impact = risk

Remote likelihood of harm + significant impact =

Possible likelihood of harm + significant impact =

Probable likelihood of harm + significant impact = HIGH risk

Remote likelihood of harm + severe impact = risk

Possible likelihood of harm + severe impact = HIGH risk

Probable likelihood of harm + severe impact = HIGH risk

risk

risk

SEVERITY OF IMPACT

Minimal Significant Severe
2
o
Z|E
T o
L
O | @
O
5173 HIGH
O£
I
-
|3
X | = HIGH HIGH
J] e
o
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Risks of Processing Matrix

Impact on Individuals

Will the processing lead
to individuals
suffering...

Inability to exercise their
privacy rights ie:

To be given
information about
processing

To access their
personal data

To request
correction

To request erasure
To object to
personal data being
processed for
marketing purposes
To object to
processing where
the lawful basis is
legitimate interests
To restrict
processing

To request transfer
to another party
Inability to request
decisions are made
by a person and not
by automated
processing

Likelihood

Severity of

Overall

Reasons

of Harm

Remote
Possible
Probable

Remote

Remote

Impact
Minimal
Significant,
Severe

Minimal

Minimal

risk
Low,
Medium
High

Low

Low

Both the interview
and the survey of
will only be
carried out after
providing
comprehensive
information about
the study and how
their data will be
processed, stored,
and reported, and
after obtaining
explicit written
consent.
Participants have
the contact details
of the researcher,
supervisor, and the
DREC for any
concerns including
the correction or
erasure of their
data, or to get a
non-automated
response.
Participants’ data
will not be used for
marketing
purposes.
Participation is
voluntary: the
individuals can opt
out at any time
point.
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Inability to access
services

Inability to access
opportunities

Loss of control over
personal data

Discrimination

Identity theft

Remote

Remote

Remote

Remote

Minimal

Minimal

Minimal

Minimal

Low

Low

Low

Low

The study is not
linked to any
services or
opportunities
which may be
impacted by
individuals’
participation in the
study.

See above.

Personal data is
kept in secure
platforms and only
for as long as they
are needed (audio
recordings) or
required (3-year
retention
requirement for
consent records).

No sensitive data
or information will
be collected which
can lead to the
discrimination of
research
participants.

Personal data
collected is kept at
a minimum (e.g.,
only for consent or
for conducting
interviews) and
only retained for as
long as they are
needed. ldentity
theft, fraud, and
financial loss are
unlikely given that
no information
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Fraud
Financial loss

Reputational damage

Physical harm

Emotional harm

Loss of confidentiality

Remote

Remote

Remote

Remote

Remote

Remote

Remote

Remote

Minimal

Minimal

Minimal

Minimal

Minimal

Minimal

Minimal

Minimal

Low

Low

Low

Low

Low

Low

Low

Low

about precise
location, formal
identification, or
financial/social
security details
will be disclosed
during the study.
No financial
renumeration or
transactions will
occur during the
study.

See above.
See above.

No sensitive data
or information will
be collected which
can lead to
reputational
damage of
participants.

The study will not
involve any face-
to-face interactions
and will only
require
participating in a
voice call
interview or
answering a short
questionnaire.

No sensitive data
or information will
be collected which
may cause
emotional harm or
distress to
participants.

Procedures to
collect minimal
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Reidentification of
pseudonymised data

Any other significant
economic disadvantage

Any other significant
social disadvantage

Inability to access
personal data because IT
systems used for
processing are
unavailable

Inability to access
personal data in a timely
manner due to inability of
the University or a third
party to restore access to

Remote

Remote

Remote

Minimal

Minimal

Minimal

Low

Low

Low

personal data for
surveys,
pseudonymise or
de-identify
interview and
survey data, and to
dispose of the
audio recordings
are explicit and
comprehensive;
hence, hence the
risk of loss of
confidentiality and
reidentification of
data is low for both
the interviews and
the surves.

See above.

No economic or
social
disadvantages
foreseen as a result
of participating in
this research.

See above.

IT systems used
for processing
during the study
period are securely
managed by the
University
(Microsoft Forms,
OneDrive
Qualtrics) and the
data management
plan for the study
is explicit and
comprehensive to
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systems in a timely
manner

ensure the secure
storage of personal
data.

See above.
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Security Risk Matrix

Likelihood | Severity of | Overall | Reasons and Measures to be Taken
Source of Risk to of Harm Impact risk
Individuals Remote Minimal Low,
Possible Significant, | Medium
A breach of security | Probable | Severe High
leading to
individuals
suffering.....
loss of personal data | Remote Minimal Low Loss of personal data, destruction of
examples: personal data, alteration of personal
e Insecure data, unauthorised disclosure of
electronic personal data
devices - All data are generated and stored
e Unencrypted electronically and stored on IT
memory systems managed by the University.
. No paper records will be generated.
sticks ) - The researcher is primarily
 Paper copies responsible for the processing of
removed personal data, with oversight from
from secure the supervisor. Destruction of
work personal data before the agreed
environment schedule and accidental alternations
e T system is unlikely because they will be kept
in a platform that allows the
restoration of previous version of
destruction of Remote Minimal Low documents (OneDrive).
personal data Unauthorised disclosure is also
unlikely because the researchers
will use institutional e-mail
alteration of Remote Minimal Low addresses, Microsoft Teams,
OneDrive, and Stream accounts &
personal data )
Qualtrics (for data capture and
storage), and password protection
Unauthorised Remote Minimal Low (in the case of data processing using

disclosure of
personal data

examples:
e |nsecure
paper waste
disposal

personal devices).

Consent forms for the interviews
are stored directly on a spreadsheet
generated by Microsoft Forms. This
spreadsheet is stored on OneDrive.
Qualtrics data, which contains
consent confirmation (but no names
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Insecure
hardware
disposal
Use of
insecure
email
accounts
Phishing by
email,
telephone or
face to face

or contact details), will be
downloaded from Qualtrics and
stored on OneDrive. These
platforms are accessed through an
Oxford e-mail address.

Interview recordings will be
uploaded for storage on OneDrive.
The file name will contain generic
information about participant
characteristics only (e.g.,
Parent_Gradel_Male.mp4 or
Teacher_Grade2_Experienced.mp4).
The recordings will be deleted from
OneDrive upon completion of the
study.

Transcripts will be stored on
OnebDrive. The file name will contain
generic information about
participant characteristics only, as
described above.

Questionnaire answers will be
downloaded from Qualtrics and
stored on OneDrive. This data is
already anonymised because the
participants will not be asked to
provide identifying information
(e.g., names, contact details).
Participants’ IP address will be
protected and not stored as part of
the data.

Files that will be processed using a
personal device (e.g., laptop) for
transcription, data analysis, or
archiving will be stored in a
password-protected folder.

Contact details of participants (e.g.,
e-mail records) will be deleted upon
completion of the study.

Consent records will be destroyed 3
years after the completion of the
study.

Original recordings will be deleted
from OneDrive or any device used
to process the files upon completion
of the study.

| Remote | Minimal | Low
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Unauthorised
access to personal

data

examples:

Inadequate
doors and
locks
Inadequate
supervision
of visitors
Inadequate
IT system
security

Inability to access
personal data
because IT
systems used for
processing are
unavailable

Remote

Minimal

Low

Unauthorised access to personal
data and inability to access personal
data

Unauthorised access is unlikely
because the researchers will use
institutional e-mail addresses (for
Microsoft Forms, Microsoft Teams,
Qualtrics, and OneDrive), and
password protection (in the case of
data processing using personal
devices) during the study. The
University enforces two-factor
authentication for platforms requiring
Oxford SSOs to ensure enhanced
security.

Long-term storage of consent records
and research data will be done using a
private folder on Open Science
Framework to ensure that data can be
stored securely if/when the researcher
leaves Oxford.
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Data Protection Principles Risks Matrix

Source of Risk | Likelihood | Severity of | Overall | Reasons and Measures to be

to Individuals | of Harm Impact risk Taken

Will individuals | Remote Minimal Low,

suffer harm Possible Significant, | Medium

because.... Probable | Severe High

Personal data Remote Minimal Low Obtaining personal data:

will not be Personal data is collected

obtained direct directly from participants after

from individuals giving comprehensive

& informing information about the study and

them of the data processing to be

processing is conducted. Hence, the risk of

impossible to harm due to lack of information

achieve or will is low.

involve

disproportionate

effort

The purpose of | Remote Minimal Low Purpose of data processing:

processing is The purpose of data processing

unclear is explicitly stated in the
participation information sheet.

The purpose Remote Minimal Low No changes of purpose or new

changes over purposes are anticipated in data

time processing given that this is

A new purpose | Remote Minimal Low only a short-term research

arises project. The sharing of de-
identified survey data for other
research is explicitly stated in
the participant information

Inadequate Remote Minimal Low sheet.

personal data is

collected for the Inadequate, irrelevant, or

purpose unnecessary personal data

Irrelevant Remote Minimal Low Minimal but adequate personal

personal data is data is collected to enable the

collected smooth conduct of the

More personal | Remote Minimal Low interviews, surveys, and data

data is collected analysis. Irrelevant or

than necessary unnecessary personal data will
not be collected because all

The personal Remote Minimal Low information will be used for

data held is not
accurate

data analysis and description of
the study sample.
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The personal
data is collected
from unclear
sources

Remote

Minimal

Low

The integrity of
the personal
data is unclear

Remote

Minimal

Low

The personal
data is kept for
longer than
needed

Remote

Minimal

Low

Inaccurate personal data
No personal data will be
retained for future studies and
do not require updating as the
study only requires personal
data that are applicable during
the study period.

Unclear sources or integrity
of personal data

Personal data are collected
directly and voluntarily from
participants; hence, these are
assumed to be accurate and of
high integrity.

Personal data retention
Retention policies for personal
data are clear and explicit:
recordings and any e-mail
correspondence by participants
are deleted by the end of the
study and consent records are
stored for 3 years in accordance
with standard research
procedures.

Carried out by:

Langyi Ye (with supervisor by Dr Katrina May Dulay)

Role:

MSc Student

Date:

29/03/2021; revised 29/04/2021

Approved by:

Lisa Holmes

Role:

Deputy Director of Research

Date: 06/05/2021
First review
Date:
Measures to be | By:
incorporated into
project plan Role:

By date:
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Appendix E. Participants Consent Form for Survey (English & Chinese)

Department of Education
University of Oxford, 15 Norham Gardens, Oxford, OX2 6PY

UNIVERSITY OF

epucATioN | OXFORD

DEPARTMENT OF

Dr Katrina May Dulay
katrina.dulay@education.ox.ac.uk
Langyi Ye, MSc Student
langyi.ye@education.ox.ac.uk

Parents' and teachers' responsibility assignments for Chinese primary school children's
education
CUREC Approval Reference: ED-CIA-21-216

General Information

This research aims to know more about how Chinese parents and teachers perceive their
responsibilities over children’s education at the early primary school level (grade 1-3). This is to
understand better how parents and teachers view their roles and what they do to fulfil these
responsibilities.

We appreciate your interest in participating in this online questionnaire. You have been invited to
participate as you are a teacher who is currently teaching grade 1-3 or a parent whose child is
currently attending grade 1-3. Please read through this information before agreeing to participate (if
you wish to) by ticking the ‘yes’ box below.

You may ask any questions before deciding to take part by contacting the researcher (details below).

The Principal Researcher is Langyi Ye, who is attached to the Department of Education at the
University of Oxford. This project is being completed under the supervision of Dr Katrina May
Dulay.

You will be asked to rate on a Likert scale to indicate how responsible you think parents and teachers
are on each item presented to you. This should take about 10-15 minutes. No background
knowledge is required. The researcher will use the data to see what people think parents and teachers
should do to help children with their education.

Do I have to take part?

No. Please note that participation is voluntary. If you do decide to take part, you may withdraw at
any point for any reason before submitting your answers by closing the browser.

We have included a ‘Prefer not to say’ option for each set of questions should you prefer not to
answer a particular question.
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How will my data be used?

We will not collect data that could directly identify you such as your name or contact details.
However, we will collect basic demographic data (e.g., grade level of your child/grade level you
teach, your gender, education level, number of children/teaching experience) to help us understand
the data better.

Your IP address will not be stored. We will take all reasonable measures to ensure that data remain
confidential.

The responses you provide will be stored in a password-protected electronic file and may be used in
academic publications. Research data (including consent records) will be stored for three years after
publication or public release.

Who will have access to my data?

The University of Oxford is the data controller with respect to your personal data, and as such will
determine how your personal data is used in the study. The University will process your personal
data for the purpose of the research outlined above. Research is a task that we perform in the public
interest. Further information about your rights with respect to your personal data is available from
https://compliance.admin.ox.ac.uk/individual-rights.

Qualtrics is the data controller with respect to your personal data and, as such, will determine how
your personal data is used. Please see their privacy notice here. Qualtrics will share only de-
identified data with the University of Oxford, for the purposes of research.

We would also like your permission to use the data in future studies, and to share data with other
researchers (e.g. in online databases). Data will be de-identified before it is shared with other
researchers or results are made public.

This questionnaire will be written up for an MSc degree.

Who has reviewed this study?

This project has been reviewed by, and received ethics clearance through, the University of Oxford
Central University Research Ethics Committee [ED-CIA-21-216].

Who do | contact if | have a concern or | wish to complain?

If you have a concern about any aspect of this study, please speak to Langyi Ye
(langyi.ye@education.ox.ac.uk) or their supervisor, Dr Katrina Dulay
(katrina.dulay@education.ox.ac.uk) and we will do our best to answer your query. We will
acknowledge your concern within 10 working days and give you an indication of how it will be dealt
with. If you remain unhappy or wish to make a formal complaint, please contact the Chair of the
Research Ethics Committee at the University of Oxford who will seek to resolve the matter as soon
as possible:

Departmental Research Ethics Committee (DREC)] Chair, Prof Liam Gearon; Email:
student.curec@education.ox.ac.uk or liam.gearon@education.ox.ac.uk

Please note that you may only participate in this survey if you are 18 years of age or over.

1 | certify that | am 18 years of age or over
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https://compliance.admin.ox.ac.uk/individual-rights
https://www.qualtrics.com/privacy-statement/
mailto:student.curec@education.ox.ac.uk
mailto:liam.gearon@education.ox.ac.uk

If you have read the information above and agree to participate with the understanding that
the data (including any personal data) you submit will be processed accordingly, please check
the relevant box below to get started.

[ Yes, | agree to take part
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Participant Consent Form for Survey (Chinese)
FKTHENFE) LB ENIRIFIZTS=ED BCaIHAR
R RFRRCIEZRES(CUREOHLESZE[ED-CIA-21-216]
oI5 E RS
KRR E1E T R E AU IRAR E NFERAN R (1-3 FR) X712 A9
Balt. XA T BEF RIS FINAE, LIRMIIIEITIX

S SR

FAIRSIENIZ 5X—ELREHRE, BTER 1-3 FRAOMSZFHIZKK, P
LA TBIBESIIARNRIR, BERESIIZEFHAIZLIES.

ERESNZAE, ERILIBIERRERMAF A RIRL T,

BEMRREFERFUERAIMEAZ, ZINEE Katrina May Dulay AV E
T5ehke
BAISVNE—LEXT/NF) L EHBIEN, SBNE—IESETD, LASRIEEIAAY
ZIMMFIIIETUES B IFEEE, XKRLUFE 10-15 o, FAHBEEHTE=AN
R, ARARKH BXEEER 7B DA R EFIE DRz L A KT B2
ZHE.

FLTE NG ?

T EEESE5REERY. MRERESN, CULAR LI ELUEIER
B, AEXANEEFENMERERIER,
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MREAERIZEMFENTR, FNEBHURTELE T FREIZ HIL
Iﬁo

FHIZFI N T ?

HAIAZWEAEEER RSB MR, ER2sEiznm. B2, iz
WERERRIGETEURE (B0, BRI FRISR/ISFRERIFHR. AR, HBEK
. ZFHE/MFER) | BT EF it IRREUE,

B 1P PR A B, BlPRE—ISIESN, HBIREFRE,

CRHNEZRFRE— T EERRIPIBEFXMES, ARJERTEARLRY. R
HIE(BREERICRBELIRSATT A HERT 3 F.

IR LA B AT

FRERFEEN ANMUEREIRERIPA, RIS RESI D ASHEINOER R FER,
RFERBIBEA N ARHLIET BRAR. HRERNIAT AR mmiE 79—
F. BRENPARANGH—ZER, 1568
https://compliance.admin.ox.ac.uk/individual-rights,

Qualtrics BBEXREAIN ANBIRRVEIEESIZE, EIRRENDUERENNALIE. B
X EEEMIAISFAEBER, Qualtrics BREFRAFHEARHE N ASHIIETE,
LI5S 2 F,

HA AR EEARFR(MERRAIMARPERXELYE, ASEMARELZEE ()
MEZEIEE) . AESEMARARKEZRRMERZE], SEEHRERSD.

RIHRFRE IR EFEICE EK,

IR XI5 7
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ZINE ERSEAFRRCIEER ST EFHRSCIEFAI[ED-CIA-21-216],
LB B8 fr, IR IE?

ANRIEISARAFBN T S EELED, BERARMRAZE(langyi.ye@education.ox.ac.uk)
g EAYSIm Katrina Dulay &t (katrina.dulay@education.ox.ac.uk), I PERAEIE
BRIZED), AP 10 P LIERABTER, FHEAESUIAIE, ANSREARH

ERHEHITEIRRE, BRAFEAEZMRICEZRATFE, MBS KRRERTE

&

FERARMCEEZERZOREOERE, Liam Gearon 4%, HIE:
student.curec@education.ox.ac.uk @ liam.gearon@education.ox.ac.uk

EEE, RAEFH 18 Ll ERAF BT LUSIIROEE,

OARNIEPRARANF# 18 25

MREFEHZ DARH, AREEHBREIERRHBRETTIARH), BT
XTGBT IRIEE,

ORI, EEESM
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Appendix F. Semi-Structured Qualitative Interview Questions (English & Chinese)

Interview 1. What grade is your child currently in? How is he/she doing in
questions for school recently?
parents

2. What are the things you see as your responsibility to support your
child’s schooling?

3. What do you do on a daily basis to fulfil the responsibilities? Are
there any factors that help or hinder your ability to fulfil the
responsibilities?

4. What do you think teachers see as your responsibility to support
your child’s schooling?

5. What are the responsibilities that you think teachers should take on
more but have not?

Interview 1. What grade are you currently teaching? How has your classroom
questions for been recently?
teachers

2. What are the things that you see as your responsibility to support
your students’ education?

3. What do you do on a daily basis to fulfil the responsibilities? Are
there any factors that help or hinder your ability to fulfil the
responsibilities?

4. What do you think parents see as your responsibility to support
your students’ schooling?

5. What are the responsibilities that you think parents should take on
more but have not?
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Semi-Structured Qualitative Interview Questions (Chinese)

A KATRIE . ERSZFIE BT VFR? /R EF IR EARE?

Z
2 NI T LFFRIHEB, BEEHAHEE?
3. BHENTEFTRESMENA? B ARSEFEEEES T 1E&
X LES=RIEINS?
4 SN ANEMBE, SINNEENHARERSIF R
B’ BaEZEE, MEREE?
5. AN REIROZZ BB SE? sWETIANZ N ARNIZAIE
AR BEBIEL ST’

Z2ZIHIRIY . EIMERBIVER? SHRREEEARE?

&

2NN TF 2 FRIHE, BB HAHE?

3. AR TEITIRESMEMA? BHAEKERTEE 7E&
HIXLEEAYRE NG ?

4 BN AINRBHABE, SINAEETASRERIFFENH
B EEEREE, WLERRE?

5. AN AR BRZZ BB SE? shEEIA N LEARNIZAIE
MR BAIBMILE SR E?
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Appendix G. Responsibility Assignment Questionnaire Items (English & Chinese)

Themes

Responsibility items

Communication
between parents
and teachers

Reach out to the other group to discuss updates about a child

Communicate with the other group to create shared educational
values and goals

Respond to the other group’s message promptly

Provide suggestions to the other group on how to work with
children on specific problems

Help with
children’s learning

Help children to get good grades

Help children to establish good learning habits
Check children’s homework

Guide the step-by-step process of children’s learning
Motivate children to enjoy school

Prepare children for middle school

Talk to children about difficulties in school

Help with
children’s
behaviour and
social-emotional
wellbeing

Form a close emotional bond with children
Communicate with children about how they are doing
Help children to deal with negative emotions

Help children to develop social skills

Praise or reward children when they do well

Give criticism when children do something wrong

Be attentive to children’s emotional wellbeing

Awareness towards
children’s
development

Be aware of children’s individual strengths and weaknesses

Know the best ways to teach or work with a child
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Be educated about what is good for children’s development

Know the best ways to guide children with social or behavioural
problems

Encouraging the
holistic
development of
children

Encourage children to pursue their hobbies and interests
Make sure that children get enough rest and free time
Keep track of children’s health and nutrition

Guide children to build correct moral values

Model positive behaviours that children should follow
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Responsibility Assignment Questionnaire Items (Chinese)
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Appendix H. Stress and Difficulty of Fulfilling Responsibility Questionnaire Items

(English & Chinese)

For Parents

For Teachers

| feel that teachers expect a lot from
me.

I do not have enough time with my
child.

| feel that teachers do not pay
enough attention to my child.

My educational values are not the
same as my child’s teacher, and it
makes education more difficult

I think the competitive nature of the
education system have impacted my
choices with my child’s education

I think children face too much
pressure at the elementary school
level

The grade that my child receives in
exams is a major source of stress for
me

Although I would like to focus on
something else for my child’s
education during elementary school
level, the education environment
and system makes it difficult

| feel that the parents expect a lot
from me.

| do not have enough time with my
students.

| feel that parents do not pay enough
attention to my students.

My educational values are not the
same as my students’ parents, and it
makes education more difficult

| think the competitive nature of the
education system have impacted my
choices with children’s education

I think children face too much
pressure at the elementary school
level

The grade that children receive in
exams is a major source of stress for
me

Although I would like to focus on
something else for children’s
education during elementary school
level, the education environment
and system makes it difficult
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Stress and Difficulty of Fulfilling Responsibility Questionnaire Items (Chinese)
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