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Introduction

Al in Education at Oxford University (AIEOU) is a global, interdisciplinary research hub
based in the Department of Education at the University of Oxford. It is dedicated to
advancing thoughtful, evidence-informed, and human-centred approaches to exploring
artificial intelligence (Al) in education. Established to respond to the rapid expansion of
Al technologies across educational systems, AIEOU brings together researchers,
educators, policymakers, technologists, and civil society actors who share a
commitment to understanding not only what Al could do, but what it should do in
service of learning, equity, and human flourishing.

At its core, AIEOU recognises that Al in education is not simply a technical challenge. It
is a social, ethical, pedagogical, and governance challenge that unfolds differently
across contexts, cultures, and educational traditions. Questions of data, assessment,
automation, creativity, agency, and accountability intersect with longstanding concerns
about power, inclusion, trust, and professional judgement. AIEOU therefore takes an
explicitly interdisciplinary and participatory approach, creating spaces where diverse
forms of expertise can inform research agendas, challenge assumptions, and shape
priorities collaboratively.

This shared research agenda, co-created with our community, reflects AIEOU'’s
commitment to collaboration over prescription. Rather than setting a fixed roadmap, it
articulates a living set of questions, tensions, and priorities emerging from dialogue
across regions and sectors. It is intended to support coordinated inquiry, inform policy
and practice, and foster a global community of researchers and partners working
towards responsible, context-sensitive, and socially grounded uses of Al in education.
As such, the agenda is both a point of convergence and an open invitation to
contribute, critique, and co-create future directions.
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Our Approach

Al in education has been an established research field since the late twentieth century,
with roots in earlier work on intelligent tutoring and computer-assisted instruction
(Alkhatlan and Kalita 2018; Selwyn 2019). Yet with the launch of generative Al
technologies in late 2022, sweeping claims have followed regarding the potential for Al
to transform education along with massive investments into Al technologies and high
profile policy statements (Holmes and Tuomi, 2022).

There is no doubt that for many, Al has “changed the way we go about our daily lives”
(Carvalho et al., 2022, p.1). It has long been a “routine presence in everyday life”
(Williams and Eynon, 2020, p.223). But the great expectations increasingly expressed
regarding the potential impact of Al on education and learning are frequently
misaligned with its technical possibilities (Holmes and Tuomi, 2022). So too, these
claims are frequently not supported by evidence of the impact of Al on teaching and
learning.

Universities and educational institutions around the world are grappling with the
broader implications of Al (Bjork, 2023) and it is increasingly shaping the future of
higher education (Dignum, 202 1; Pavlik, 2023). As such, there is a need for educators
and learners to deeply reflect on the role of Al and the design structures that will
shape future learning activity (Carvalho et al., 2022). As educators, parents and
members of society, we must ponder what every child should know about Al. How can
we best support learning in an increasingly Al-enabled context? These questions, and
many more, are critical questions that must be answered yet the speed and depth with
which Al is being embedded makes them hard to answer in a timely, evidence-informed
way (Touretzky et al., 2019; Carvalho et al., 2022).

Williamson and Eynon (2020) advocate for developing a broader academic community
who could both use and critique the development of Al as an important aspect for
future work. That is, in part what we aim to do here. AIEOU is neither for nor against Al
in education. We are a dynamic, engaged community of practice working together to
better understand its potential and its peril concurrently. By bringing together
stakeholders from educational institutions, governments, technology companies,
consultants, advisors, students, parents and researchers we are facilitating a shared
conversation to co-create a vision of the future world we all want to live in (Gongalves,
2016).

By engaging in collective social dreaming (Dunne & Raby, 2013; Long & Manley, 2019)
we aim to build the collective capacity of our community (and in turn their
communities) to think through probable, plausible, possible, and preferable futures that
people want, and to build a foundation for action that could lead to these futures
(Carvalho et al., 2022).

AIEOU was created as a space for social dreaming, discussion and debate (Dunne and

Raby, 2013). Our participatory approach aims to enable the development of insight
and change in practice simultaneously.
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Methodology

This shared research agenda was developed through a staged, participatory
methodology designed to surface, refine, and prioritise research questions that reflect
the realities of Al in education across contexts and sectors.

Launched at the inaugural AIEOU convening in September 2025, a diverse group of
researchers, educators, policymakers, technologists, and civil society representatives
were invited to engage with a core framing question: What are the most important
research questions for Al in education today? This initial phase was intended to open
up the problem space, enabling participants to articulate concerns, aspirations, and
uncertainties grounded in their own professional and regional experiences.

A survey of the wider community of approximately 2,000 members (as of November
2025) invited respondents to submit research questions in their own words. In total,
552 responses were received, representing a broad cross-section of perspectives that
varied by disciplinary background and region.

Iterative analysis proceeded in stages. First, qualitative responses were cleaned and de-
duplicated, with closely related or overlapping questions clustered to preserve
substantive meaning while reducing redundancy. An inductive thematic analysis was
then conducted to identify recurring concepts, tensions, and areas of convergence
across the dataset. Throughout this process, care was taken to attend to minority
perspectives and context-specific concerns, ensuring that less frequently raised issues
were not automatically marginalised. The emergent themes were subsequently reviewed
and refined through collaborative sense-making within the AIEOU research team,
drawing on interdisciplinary expertise to test coherence, challenge assumptions, and
clarify boundaries between themes. The resulting set of priorities was not treated as a
definitive or exhaustive list, but as a structured representation of shared concerns (at
this moment in time) and open questions that warrant sustained collective inquiry.

Importantly, this methodology treats the research agenda as a living artefact rather than
a fixed endpoint. The agenda is intended to be revisited, extended, and recalibrated
through future AIEOU activities and ongoing community engagement. In this way, the
approach combines methodological rigour with openness, recognising that responsible
research on Al in education must remain responsive to technological change,
educational practice, and societal values.
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Exploring by Region

Responses to the AIEOU community survey reflected broad regional participation, with
contributions spanning the United Kingdom, Europe, Asia, Africa, the Middle East, North
America and the Caribbean, South and Latin America, and Australia and the Pacific.

Figure 1. Regional Representation in the Survey

Africa
= Asia
m Australia and Pacific
I ‘ = Europe

Middle East
= North America and Caribbean
= South and Latin America
= UK

While respondents based in the UK and Europe were most strongly represented, the
distribution also indicates substantial engagement from across Asia and other global
regions, underscoring the international reach of the AIEOU network. This pattern
reflects the organic growth and momentum of AIEOU since its launch, with participation
emerging through professional networks and peer referral in a manner akin to snowball
sampling rather than through a planned or stratified approach to representation. As a
result, the dataset should be understood as indicative rather than representative,
capturing a rich range of situated perspectives while also highlighting the need for
continued outreach and regionally grounded partnership-building to ensure that future
iterations of the agenda more fully reflect voices from currently underrepresented
contexts.
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Exploring by Role

The survey responses reflected a diverse range of professional roles across the Al in
education ecosystem.

Figure 2. Role Representation in the Survey

Academic
Consultant
= Independent

= Policy

= Not for Profit

Student

School Teacher

= Tech

Participants identifying as academics formed the largest group, followed by consultants
and schoolteachers, alongside representation from policy, technology, not-for-profit
organisations, independent professionals, and students. This distribution aligns with
AIEOU's origins within academic research networks while also signalling meaningful
engagement from practice- and policy-facing communities.

As with regional participation, the balance of roles reflects the organic growth of the
AIEOU community through existing professional networks rather than a purposive
sampling strategy. Consequently, the dataset captures a rich mix of research-led,
practice-informed, and system-level perspectives, while also indicating opportunities to
further strengthen participation from underrepresented roles in future phases.
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Research Themes

Established as guiding pillars for AIEOU at its inception, the four research themes:
Design, Regulation, Implementation and Impact provide a conceptual framework for the
hub’s activities.

Figure 3. Mapping Responses to the AIEOU Research Themes

= Design
Regulation

= Implementation

m Impact

Combination

As research questions were submitted through the survey, they were mapped to these
themes through an organic, inductive process rather than through forced
categorisation. Notably, the distribution of questions demonstrated strong alignment
with the original thematic structure, suggesting a shared understanding across the
community of the key problem spaces shaping Al in education.

Questions related to impact and implementation were most prominent, reflecting
widespread concern with how Al systems are experienced in practice and how their
effects can be understood and evaluated. At the same time, sustained attention to
design and regulation underscores recognition that responsible Al in education
depends on early-stage value-sensitive design and robust governance, alongside
downstream assessment of outcomes. The presence of questions spanning multiple
themes further reinforces the interconnected nature of these challenges and the value
of an integrated, interdisciplinary research agenda.
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Emerging Research Domains

These emerging research domains were developed through an inductive thematic
analysis of open-ended responses from 552 survey participants. Responses were first
reviewed in full to gain an overview of the conceptual landscape then open coding
identified key concepts using participants’ own language rather than a predefined
framework. Codes were iteratively compared and grouped into higher-order themes,
which were consolidated into ten research domains capturing recurring patterns across
educational sectors, geographic contexts, and stakeholder groups.

Table 1. Emerging research domains

Emerging domains [llustrative keywords and phrases from responses

Human-centred
education and
human flourishing

Teaching, learning,
and pedagogy

Cognition,
metacognition, and
learning sciences

Equity, inclusion,
and global justice

Ethics, safety,
and integrity

Agency, autonomy,
and participation

Assessment, feedback,
and academic integrity

Al/Digital literacy and
professional capacity

Future of education,
work, and institutions

Governance, policy,
and systems design

Human-centred; human flourishing; wellbeing; mental health;
relationships; dignity; curiosity; grit; purpose of education;
purpose of schools; human—Al collaboration; Ubuntu; student-
teacher relationships; teacher identity

Teaching and learning; pedagogy; best practice; schools; early
childhood; developmentally appropriate; teacher role; teacher
workload; school leadership; classroom use; learning design;
professional practice

Cognition; learning sciences; metacognition; reasoning;
thinking skills; cognitive offloading; productive struggle;
friction; epistemology; engagement; impact on the brain;
neurophysiological data

Equity; inclusion; access; poverty; global south; below poverty
line; out-of-school children; gender; multilingual; culture;
diversity; disability; barriers to learning; bias; inequality

Ethics; safety; integrity; cheating; authorship; trust;
accountability; sustainability; responsible use; governance;
assurance of learning; institutional frameworks

Agency; autonomy; motivation; self-efficacy; learner voice;
teacher agency; participation; co-design; empowerment;
student experience; decision-making

Assessment; feedback; bias in assessment; multilingual
assessment; academic integrity; cheating; authorship;
assurance of learning; evaluation; science education
assessment

Al literacy; Al literacy for teachers; Al literacy for students;
professional development; curriculum co-design; critical
literacy; digital literacy; understanding Al systems; leadership

Future of education; future of teaching; future of universities;
workforce; future of schooling; purpose of education;
institutional change; life-long learning

Policy; governance; regulation; infrastructure; global
frameworks; mediation and arbitration; system readiness;
institutional capacity; governance keeping pace
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Setting the Research Agenda

Table 2. Research domains derived from open-text responses.

Research Domains Scope and focus

Concerns education continues to serve human development
rather than technological optimisation or automation.
Includes wellbeing, mental health, relationships, dignity,
curiosity, identity, purpose, and human—Al collaboration.

1. Human-centred
education and
human flourishing

How Al shapes classroom practice and educational design,
2. Teaching, learning, including pedagogy, instructional quality, engagement,
and pedagogy teacher workload, best practice in schools, early childhood
pedagogy, school leadership, and professional teaching roles.

3. Cognition, Cognitive processes underpinning learning, including
metacognition, reasoning, thinking skills, metacognition, cognitive offloading,
learning sciences ~ Productive struggle, epistemology, and impacts of Al on
attention, effort, and understanding.

4. Equity, inclusion, Issues of access, fairness, and representation across contexts,
and global justice  including poverty, disability, gender, multilingualism, cultural
diversity, bias, global south perspectives.

. Normative and moral concerns including ethical use, safety
5. EthI.CS, safety, (especially for children), academic integrity, authorship,
and integrity cheating, trust, sustainability, accountability, and responsible
governance.

The extent to which Al supports or undermines learner and
6. Agency, autonomy, teacher agency, autonomy, motivation, self-efficacy, voice, co-
and participation  jesign, and meaningful participation in educational

processes.
7. Assessment, How learning is evidenced and evaluated in Al-mediated
feedback, and contexts, including assessment design, feedback, bias in

academic integrity ~ assessment, multilingual assessment, assurance of learning,
and institutional assessment frameworks.

. Capacity-building for understanding and using Al, including
8. Al literacy and A jiteracy for teachers, students, and leaders, professional
professional capacity development, curriculum co-design, critical literacy, and
understanding Al systems.

. Forward-looking concerns about the future of schooling,
9. Future °f ed.uca.tlon, higher education, universities, teaching professions,
work, and institutions 5 kforce implications, and the evolving purpose of
educational institutions.

System-level considerations including policy, regulation,
10. Governance, policy, infrastructure, institutional readiness, global frameworks,
and systems design mediation, arbitration, and governance keeping pace with
technological change.
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Agenda Setting Exercise

This agenda setting exercise should not be read as a set of prescriptive research
priorities or a claim about what Al in education will or should become. Drawing on the
perspectives of 552 participants, it simply establishes a starting point for identifying
the kinds of evidence that are needed to examine, test, and substantiate the
conversations that currently surround Al in education.

The research domains that emerge reflect the shared concerns, hopes, and uncertainties
of this community about how Al may shape teaching, learning, equity, agency, and
human flourishing. In this sense, they can be read as expressions of social dreaming:
collective intuitions about what matters, what is at stake, and what should be protected
or cultivated as educational systems change (Dunne and Raby, 2013). The role of
research, as framed here, is not to resolve these questions in advance, but to create the
conditions for careful inquiry into them.

Seen in this way, the AIEOU Shared Research Agenda offers a set of orienting questions
that invite research that is attentive to lived educational practice, sensitive to context
and difference, and open to multiple futures. It foregrounds the need to generate
empirical, conceptual, and participatory evidence that can inform more grounded
discussions about Al in education over time. Our shared agenda aims to support a
research programme that remains reflective, inclusive, and responsive as both
technologies and educational priorities continue to evolve.

Research Questions by Density

Highest density areas

Human-centred education and human flourishing — 139 submissions
Cognition, metacognition, and learning sciences — 91 submissions
Governance, policy, and systems design — 85 submissions

Mid-density areas

Equity, inclusion, and global justice — 73 submissions
Teaching, learning, and pedagogy — 70 submissions
Agency, autonomy, and participation — 70 submissions

Lower but still substantial density
Ethics, safety, and integrity — 58 submissions
Assessment, feedback, and academic integrity — 55 submissions

Emerging or more specialised focus areas
Future of education, work, and institutions — 36 submissions

Al literacy and professional capacity — 33 submissions

Note: These densities are based on structured classification of the responses. The totals
do not sum to 552 because many submissions were mapped to more than one principle.
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Interpretation

First, human-centred education and human flourishing clearly dominate the landscape.
This prominence suggests that the AIEOU community is not distracted by technical
optimisation, performance metrics, or tool comparison. Instead, contributors
consistently foreground normative and philosophical questions about the purposes of
education in an Al-mediated world. Submissions in this category interrogate dignity,
identity, creativity, relational trust, and the social and moral development of learners.
Many contributors ask not simply how Al can improve efficiency, but whether and how it
reshapes the very ends of education. There is a discernible concern that technological
acceleration may outpace ethical reflection, and that educational systems must remain
anchored in human judgement and relational depth. The centrality of this principle
indicates that the moral and developmental stakes of Al are widely perceived as
foundational rather than peripheral. In this sense, AIEOU’s agenda is structurally
humanistic: technological innovation is treated as a means to serve human flourishing,
not as an end in itself.

Second, the strong density in cognition, metacognition, and learning sciences reveals a
deep concern with how Al reshapes thinking itself. Contributors are not only asking
what Al does institutionally, but what it does cognitively and developmentally.
Questions cluster around attention, memory, reasoning, epistemic curiosity,
metacognitive awareness, and intellectual resilience. There is sustained interest in
whether Al scaffolds deeper understanding or inadvertently shortcuts productive
struggle. Several submissions probe the long-term developmental implications of
sustained Al interaction, particularly for younger learners whose cognitive architectures
are still forming. This emphasis suggests that the community recognises that Al is not
merely an external tool layered onto existing systems, but an intervention into the
processes of knowing and learning. The prominence of this principle positions AIEOU
firmly within interdisciplinary dialogue with the learning sciences, developmental
psychology, and cognitive research, rather than restricting inquiry to policy or
technological implementation.

Third, the prominence of governance, policy, and systems design reflects a recognition
that Al in education is no longer hypothetical or experimental at the margins.
Contributors appear acutely aware that Al systems are already embedded in
procurement decisions, classroom practices, assessment infrastructures, and
institutional strategies. As a result, questions shift from speculative exploration to
structural accountability. Submissions interrogate regulatory frameworks, public—private
partnerships, procurement standards, data governance, and institutional oversight.
There is an emerging consensus that responsible Al in education cannot rely solely on
individual teacher discretion or informal norms. Instead, it requires coordinated
systems-level thinking and policy alignment across local, national, and international
contexts. The density in this category signals that the community perceives governance
not as a secondary consideration, but as an urgent and practical necessity in the
current phase of Al adoption.
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The mid-density cluster around equity, inclusion, and global justice, teaching, learning,
and pedagogy, and agency, autonomy, and participation further enriches the picture.
Contributors demonstrate sustained attention to classroom practice, distributive justice,
and human participation, yet these themes are often articulated through broader
human-centred or governance-oriented framings. For example, equity concerns
frequently emerge within discussions of global power asymmetries in Al development,
linguistic representation, or procurement standards. Pedagogical questions are often
embedded within reflections on teacher expertise and professional judgement. Similarly,
agency is frequently discussed in relation to autonomy within Al-mediated systems
rather than as an isolated construct. This distribution suggests that while classroom
practice and justice implications are central, they are being conceptualised within wider
systemic and normative frameworks. The community appears to be resisting siloed
analysis in favour of integrative thinking that connects pedagogy, equity, agency, and
governance.

Taken together, the density patterns indicate a research community that is both
reflective and forward-looking. Rather than focusing narrowly on tool adoption or
technical capability, contributors are engaging with foundational questions about
purpose, cognition, institutional responsibility, and justice. The Shared Research Agenda
therefore emerges not as a reactive response to technological novelty, but as a
structured inquiry into how Al should be situated within enduring educational values
and systems.

Although Al literacy and the future of education, work, and institutions attracted
comparatively fewer direct submissions, this distribution may in fact reflect a distinctive
feature of the AIEOU community. Rather than treating Al literacy as a standalone
technical competency, or institutional transformation as an abstract policy horizon,
contributors appear to situate these concerns within deeper questions of human
purpose, cognition, pedagogy, justice, and governance. In many cases, literacy and
workforce implications are embedded within broader reflections on agency, assessment,
professional judgement, and systemic responsibility. The relative density of other
principles therefore suggests that the community is not overlooking literacy or
institutional change but reframing them within a more foundational inquiry into what
education is for, how learning occurs, and how technological systems should be
governed. This orientation positions AIEOU’s Shared Research Agenda as structurally
grounded and normatively anchored, rather than driven by short-term technological
trends.
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Sample Research Questions by Research Domain

The following sample questions illustrate the breadth and depth of inquiry emerging
within each research domain. They are drawn from the 552 submissions and have been
lightly synthesised for clarity while preserving the intent of contributors. The list is not
exhaustive, nor does it represent a definitive taxonomy. Rather, it offers a representative
cross-section of the concerns, tensions, and aspirations shared by the AIEOU
community.

1. Human-centred education and human flourishing

What does a human-centred approach to Al in education require in practice?
What are the social and emotional implications of long-term Al integration in
classrooms?

What does meaningful human oversight look like in Al-supported environments?
How can we prevent technological determinism from reshaping educational values?
In what ways might Al reshape the purposes of education itself?

What forms of human creativity are amplified or diminished by Al use?

How should wellbeing be conceptualised in Al-enabled educational settings?
How does Al mediate peer relationships and collaborative learning?

What are the developmental implications of early exposure to generative Al?
How can educational institutions safeguard human dignity in automated systems?

2. Teaching, learning, and pedagogy

What new pedagogical models are emerging in Al-augmented classrooms?
How should curriculum design respond to generative Al capabilities?

What is the evolving role of the teacher in Al-enabled environments?

How can Al be integrated without weakening subject-specific rigour?

How does Al reshape feedback cycles between teachers and learners?

How can pedagogical theory guide responsible Al implementation?

What forms of professional judgement become more important in Al-mediated
teaching?

What are the risks of pedagogical deskilling?

How should higher education teaching adapt to widespread Al use?

How can Al tools align with constructivist, sociocultural, or cognitive pedagogies?

3. Cognition, metacognition, and learning sciences

How does Al use affect attention, memory consolidation, and knowledge retention?
Under what conditions does Al scaffold higher-order thinking?

Does reliance on Al tools weaken problem-solving persistence?

How can Al systems be designed to promote self-regulated learning?

What impact does Al have on critical thinking development?

How can Al support epistemic curiosity rather than passive consumption?

What are the cognitive trade-offs of Al-assisted writing?

How does Al affect transfer of learning across domains?

What are the implications of Al tutoring systems on learning?

How does Al use differ developmentally across age groups?
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4. Equity, inclusion, and global justice

Who benefits most from Al in education, and who is excluded?

What barriers to access persist in low-resource contexts?

How does Al reproduce or challenge existing structural inequities?

How can linguistic diversity be embedded in Al systems?

What responsibilities do developers have toward underrepresented populations?
How can Al support learners with disabilities or additional needs?

How should Al systems adapt to culturally diverse contexts?

How can procurement processes prioritise equity?

Does Al widen digital divides within countries?

What forms of data justice are required in educational Al?

5. Ethics, safety, and integrity

How can student data privacy be meaningfully protected and what constitutes informed
consent in Al-mediated learning?

What safeguards are required for child protection in Al systems?

How transparent should Al decision-making be?

How can algorithmic bias be identified and mitigated?

How should institutions respond to Al-enabled academic misconduct?
How should risk be evaluated in experimental Al deployment?

What accountability mechanisms are necessary for developers?

What are the implications of surveillance-based educational technologies?
How can explainability be operationalised for educators?

How should unintended harms be addressed and remedied?

6. Agency, autonomy, and participation

Does Al enhance or diminish learner autonomy?

How can teacher agency be preserved amid automation pressures?

How does Al influence students’ confidence in their own thinking?

What forms of critical Al literacy support autonomy?

How can Al tools be designed to invite reflection rather than compliance?
How should institutional policies protect human discretion?

What governance structures support participatory engagement?

How can learners be meaningfully involved in evaluation of Al tools?
What power dynamics are embedded in Al-mediated classrooms?

How can autonomy be fostered in younger learners interacting with Al?

7. Assessment, feedback, and academic integrity

How should assessment design evolve in response to generative Al?

What forms of assessment remain robust in Al-rich environments?

Can Al-generated feedback be pedagogically sound and context-sensitive?
How can formative assessment leverage Al without reducing teacher insight?
How should academic integrity policies be redefined?

What is the future of high-stakes examinations?

How can Al support peer assessment processes?

Should Al use be integrated transparently into assessment criteria?

What new competencies should assessment prioritise?

How do perceptions of fairness shift with Al involvement?
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8. Al literacy and professional capacity

How can teacher education programmes integrate Al critically?

How can school leaders build institutional Al capacity?

What competencies do policymakers require?

What distinguishes critical Al literacy from technical proficiency?

How can interdisciplinary collaboration support capacity-building?
How can misconceptions about Al be addressed?

How should universities embed Al literacy across disciplines?

What role should industry partnerships play in professional learning?
How can capacity-building avoid exacerbating inequities?

What metrics assess meaningful Al literacy?

9. Future of education, work, and institutions

How will Al reshape the relationship between education and employment?

What skills and dispositions will be most valued in Al-augmented economies?
How should universities adapt structurally to technological change?

Will credentialing systems remain fit for purpose?

How might Al disrupt traditional academic disciplines?

How might Al change institutional governance structures?

What new forms of collaboration between education and industry are emerging?
How should curricula anticipate labour market transformation?

Will Al accelerate or reduce precarity in educational professions?

What futures should education actively resist?

10. Governance, policy, and systems design

What regulatory frameworks are needed for Al in education?

How should national policies address rapid technological change?
What standards should guide procurement decisions?

What global coordination mechanisms are required and what role should international
organisations play?

How should public and private actors share responsibility?

How can evidence inform policy responsibly?

What safeguards prevent commercial overreach in schools?

How should risk be monitored longitudinally?

How can local contexts shape global governance models?

What systemic redesign is required for sustainable integration?

These questions reveal a field in active formation. They demonstrate thematic breadth
and a shared commitment to interrogating Al in education at cognitive, ethical,
pedagogical, and systemic levels. The domains are interrelated and mutually informing,
reflecting the complexity of the challenges ahead. This structured synthesis provides a
scaffold for deeper collaboration. It signals that the community is ready to move
beyond diagnosis towards coordinated, evidence-informed research.
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Collab Labs

The research domains identified in this agenda will form the organising architecture for
the AIEOU Collab Labs in 2026. Each Lab will be anchored in one domain and convene
interdisciplinary teams drawn from the AIEOU community, partner institutions, policy
makers, and practitioner networks. Labs will move beyond question-framing to develop
feasible research designs, pilot methodologies, and shared outputs such as co-authored
papers, pilot studies, open datasets, and policy briefings. Lead convenors will work with
co-leads to ensure geographic and sectoral diversity, and to combine theoretical rigour
with practical implementation expertise.

Over the course of 2026 the Labs will follow a three phase rhythm: an initial scoping
and co-design period to refine research questions and methods, a middle phase
focused on pilot work, rapid evidence generation, and capability building, and a
concluding phase dedicated to synthesis, dissemination, and mobilisation of findings
for policy and practice. By structuring convenings in this way, the Collab Labs are
intended to produce both academic insight and actionable recommendations that can
be taken up by schools, universities, and policy makers.

Implications
The Shared Research Agenda has implications for three distinct audiences.

For researchers, it offers a coordinated programme of inquiry that encourages
interdisciplinary methods, longitudinal studies, and mixed-methods approaches. It
suggests priority investments in developmental and learning-science research, ethics-
informed design studies, and governance evaluations that link micro-level classroom
effects with macro-level institutional dynamics.

For policy makers, the agenda emphasises the need for evidence that is timely, context-
sensitive, and policy-relevant. It calls for procurement standards, data governance
frameworks, and regulatory experiments that are informed by empirical findings rather
than ideology.

For educational institutions and practitioners, the agenda highlights the importance of
building professional capacity, embedding critical Al literacy across curricula, and
piloting assessment models that reflect higher-order competencies.

These implications point to a co-ordinated response: funders should prioritise
interdisciplinary grants and implementation studies; universities should align teacher
education and CPD with critical Al literacies; and policy makers should create
mechanisms for iterative, evidence-led regulation.
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Limitations

This agenda is the product of a broad, participatory exercise, but it is not a
representative census of global opinion. The survey drew on an engaged community
and grew organically through professional networks, which introduces self-selection
and English-language biases. Academics are relatively well represented in the sample,
and some regions and practitioner groups remain under-represented. The findings
therefore capture momentum and priority within the AIEOU network rather than
providing definitive, generalisable measures of global need. Equally, the speed of
technological change means that any agenda of this kind is provisional; new
capabilities, use cases, or harms may emerge rapidly and merit immediate attention.
The Collab Labs are thus as much an epistemic response to these limits as they are a
research mechanism: they are designed to update and extend the agenda through
iterative, participatory inquiry.

Conclusion: A Living Agenda

The publication of this Shared Research Agenda marks a beginning. It captures a
moment of collective concern and curiosity about how Al might shape teaching,
learning, justice, and institutional practice. By organising these concerns into research
domains and by translating them into the Collab Labs, AIEOU aims to catalyse
sustained, rigorous, and socially grounded research that is responsive to context and
accountable to communities.

We invite researchers, practitioners, policy makers, and civil society partners to join the
Labs, to test assumptions, and to co-produce evidence that will shape policy and
practice in the years ahead. The work that follows will be iterative, contested, and
generative; through that process we hope to steward Al in education toward outcomes
that support learning, equity, and human flourishing.
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