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Abstract
Prejudice is a pervasive problem that affects each and every 
one of us. Understanding how to reduce prejudice and pro-
mote better outcomes for both individuals and societies at 
large is an ambitious but essential task. For decades, so-
cial psychologists have theorized about and evaluated ap-
proaches to achieve just that, and there is one that stands 
out from the rest: facilitating intergroup contact, that 
is, (positive) interactions between members of different 
groups. Questions remain, however, about how and where 
good quality (meaningful and cooperative) interactions can 
be promoted in the face of societal division, and whether 
such interactions can foster social equality. In this paper, 
we argue for the importance of educational contexts as sites 
where future generations encounter the opportunity to in-
teract with, or at the very least learn about, people who are 
different from them. We first outline social psychological 
research on the nature and effects of having frequent and 
good quality contact with people who are different from us, 
demonstrating evidence from education settings globally. 
We then provide a series of recommendations for schools 
and teachers on how to reduce prejudice in the classroom in 
both the presence and absence of difference.
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Prejudice is deeply entrenched in societies, affecting the lives of many children and young people grow-
ing up today. Understanding how to best reduce prejudice and build socially just societies for future gen-
erations is an ambitious but essential task. A key question, however, is how we might achieve this. Over 
several decades, social psychologists have developed robust scientific tests of approaches to prejudice 
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reduction, and there is one in particular that stands out for its potential: facilitating frequent positive 
and meaningful interactions between groups. Here, we focus on the role that educational contexts can 
play as places where young people have the opportunity to interact with people who are different from 
them, across dimensions such as social class, ability and ethnicity, and where interventions can be im-
plemented. We outline research on the nature and effects of intergroup contact in educational settings. 
In doing so, we caution against contact as the sole solution to tackling prejudice and building more equi-
table societies. We then provide a series of theory-informed recommendations for schools and teachers 
on how to reduce prejudice in their classrooms.

W H AT IS INTERGROUP CONTACT A ND W H Y DOES IT 
M AT TER?

Put simply, intergroup contact is the premise that positive and meaningful interactions with individu-
als from a different group, whether that be race, religion, sexuality, ability, etc., can lead to feeling 
less prejudice towards that group. In his 1954 book, The Nature of Prejudice, Gordon Allport specified 
that four conditions need to be in place for contact to reduce prejudice — and such conditions are 
arguably particularly possible within educational contexts. First, there should be equal status within 
the contact situation between the groups that are interacting (e.g., in the school classroom). Second, 
there should be cooperation between the groups; and third, the groups should be working towards 
common goals (e.g., students working together on a school project). And finally, there should be 
social or sanctioning support for the contact (e.g., teachers/schools encouraging interaction between 
group members).

Since its inception, research on intergroup contact has grown exponentially, with a wide range of 
studies conducted amongst samples across ages and around the globe on how both direct (face-to face) 
and indirect forms of contact (e.g., extended and vicarious contact) are associated with outcomes related 
to prejudice reduction and intergroup relations more broadly (Dovidio et al., 2011; White et al., 2021; for 
meta-analysis see Pettigrew & Tropp, 2006). Contact is said to work mainly through affective factors, 
such as encouraging empathy and reducing feelings of anxiety about interacting with people from other 
groups (Pettigrew & Tropp, 2008); but it also works through cognitive mechanisms, like increasing 
knowledge about people from other groups (Pettigrew & Tropp, 2008) or changing group represen-
tations from “us” and “them” to a common “We” (Gaertner & Dovidio, 2000). Evidence shows that 
contact can reduce prejudice even for highly prejudiced individuals (Turner et al., 2020). It is perhaps 
unsurprising, therefore, that the principles of intergroup contact are often applied within educational 
contexts, with the goal of building stronger relations between socially divided, conflicting and stigma-
tised groups.

INTERGROUP CONTACT IN EDUCATION

Research generally shows that direct forms of intergroup contact amongst children and young people 
attending educational contexts are associated with more positive social attitudes (Brown et al., 2007; 
De Tezanos-Pinto et  al.,  2010). Survey studies, for example, have demonstrated that more frequent 
intergroup contact with minoritized groups is associated with lower levels of prejudice and more sup-
portive attitudes towards minority rights amongst youth in Catalonia (Wilson-Daily et al., 2018), that 
holding more cross-group friendships is associated with less extreme political attitudes in Northern 
Ireland (Stringer et al., 2009), and that higher quality intergroup contact is associated with more support 
for peacebuilding and, in turn, more positive societal engagement in Northern Ireland (McKeown & 
Taylor, 2018). There is also evidence that intergroup contact is effective in attenuating teachers' biases 
too (Doyle et al., 2024; Yang et al., 2023). These studies, however, due to their correlational design, are 
unable to conclude that contact experiences cause changes in attitudes. That said, there is evidence of the 
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beneficial effects of contact-based interventions in educational contexts using field and natural experi-
mental designs (Aboud et al., 2012; Tropp et al., 2022; Ülger et al., 2018).

In Northern Ireland, for example, Reimer et al. (2022) found that youth who attended shared classes 
between Protestants and Catholics (based on a contact-focussed education programme) reported having 
more contact out of school, more positive attitudes, outgroup trust, and empathy compared to those 
who did not share classes as part of the programme. In the US, Shook and Fazio (2008) found that 
university students randomly assigned to different-race roommates showed lower levels of prejudice 
and intergroup anxiety towards outgroup members later in the semester compared to the start of the 
semester, whilst no change was observed for same-race roommates. There is also experimental work ex-
amining how to get the most out of educational contact interventions. Vezzali et al. (2023), for example, 
examined the role of categorisation in intergroup contact through two direct contact field experiments 
in schools in Italy and found that contact effects can be maximized when emphasizing group categori-
sation (i.e., having distinct identities) first and then moving to decategorisation (i.e., minimize group/
identity distinctions).

Contact in educational settings, however, is not always direct. There is evidence that indirect forms 
of intergroup contact can have positive effects (see Di Bernardo et al., 2017 for a review). In a series of 
experimental studies, for example, it was found that storybook reading (Cameron & Rutland, 2006) and 
video watching (Cocco et al., 2021), where stories of intergroup friendships were created ad-hoc or se-
lected from published fiction, were associated with more positive attitudes towards outgroups compared 
to control conditions. The simulation of intergroup interactions ‘in the mind's eye’ (imagined contact) 
has also been used successfully in school interventions (Stathi et al., 2014).

BEING CAUTIOUS OF CONTACT'S POTENTI A L IN 
EDUCATIONA L CONTEXTS

Despite evidence in support of intergroup contact's positive effects, it is important to remain cautious 
about its potential to build more equitable societies. When it comes to considering application in edu-
cational contexts specifically, we argue that there are three main points of caution for researchers and 
educators to keep in mind.

First, it should be recognized that the opportunity for contact (e.g., being in the same classroom 
as people from another ethnic group) does not necessarily mean that (meaningful) contact will actu-
ally occur (Dixon & McKeown, 2021). Indeed, behavioural mapping studies conducted in schools in 
England (Al Ramiah et al., 2015; McKeown et al., 2017) and in Northern Ireland (McKeown et al., 2015) 
demonstrated that children and young people often remain segregated across group lines, suggesting 
that physical co-presence does not necessarily lead to meaningful interaction in school settings.

Second, it should be noted that contact experiences are often quite banal, that they may even be neg-
ative, and could potentially backfire, especially in deeply divided societies, where relations are unequal 
and fraught (Dixon & McKeown, 2021). Research shows, for example, that negative contact is more 
strongly associated with prejudice than positive contact is with prejudice reduction (Barlow et al., 2012; 
Paolini et al., 2024). It has also been found that contact may have differential effects for advantaged and 
disadvantaged groups (Tropp & Pettigrew, 2005), and that disadvantaged groups may be less likely to 
engage in actions to improve their position in society following (positive) contact with advantaged group 
members (Saguy et al., 2009). Bringing young people from conflicting groups together in highly charged 
situations, therefore, requires careful consideration and in fact, it might not always be appropriate.

Third, it is essential to consider that there have been mixed results when it comes to the effects of 
contact-based field studies on prejudice and related outcomes (Mousa, 2020; Paluck & Green, 2009). 
A significant proportion of evidence for contact effects is based on cross-sectional findings, and con-
temporary longitudinal evidence questions whether contact does indeed lead to individual changes or 
rather that it simply is that people who report more contact also tend to report lower levels of prejudice 
(Hodson & Meleady, 2024; Sengupta et al., 2023). This is directly relevant to educational contexts given 
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that Friehs et  al.  (2024), for example, were unable to find evidence that cross-ethnic friendships in 
school were associated with individual changes in outgroup attitudes over time.

R ECOMMENDATIONS FOR EDUCATION-FOCUSSED 
R ESEA RCH, POLICY, A ND PR ACTICE

Whilst caution is important, there is in our view sufficient evidence from educational contexts that 
intergroup contact can be associated with more positive outcomes for youth (e.g., De Tezanos-Pinto 
et al., 2010; Reimer et al., 2022) with implications for society at large. We therefore offer a series of 
recommendations for researchers and educationalists to get the most out of the potential of intergroup 
contact in practice relevant for a range of group divides.

Our first recommendation is that support is needed to equip teachers and schools with the skills 
to know when and how to encourage positive and buffer potential negative interactions. This could 
be achieved by promoting research-informed practice through: knowledge exchange visits, the devel-
opment of resources for teachers to use in their classrooms, and the inclusion of intergroup relations 
modules within teacher training programmes. This way, academics and practitioners could benefit from 
a deeper exchange of ideas and expertise (Schalet et al., 2020). We have previously, for example, worked 
with religious education teachers to design a teaching guide based on the principles of intergroup con-
tact theory (Christopher et al., 2018) but this approach could be equally applied to promoting inclusion 
based on other divides, such as ability.

Our second recommendation is that when designing contact-based interventions, researchers and 
educators should consider not only how to encourage contact but also how to do so in a way that pro-
motes the contact conditions outlined by Allport (1954) alongside facilitating meaningful dialogue. This 
could include, for example, encouraging students to work on collaborative projects while promoting 
equal status and supporting cross-group interactions. Such collective approaches convey the message 
that the teacher and the school more broadly are committed to diversity, equality and inclusion (DEI), 
for all groups, ensuring institutional support (Pettigrew & Tropp,  2006). Incorporating debates on 
cross-group issues, communication from experts, as well as relevant documentaries and books into the 
curriculum may also further facilitate meaningful interactions. Such initiatives may help increase educa-
tors' and young people's DEI literacy and confidence, allowing for more meaningful dialogue on issues 
that can be otherwise overlooked due to being difficult or uncomfortable. Research shows, for exam-
ple, that discussing ethnic differences was associated with reductions in segregation seating behaviour 
amongst children in England and young people in Northern Ireland (McKeown et al., 2012, 2017).

Our third recommendation is that contact interventions in educational contexts should both go 
beyond single or relatively short-lived programmes (e.g., 3–4 sessions), a common limitation of field 
interventions (Paluck et al., 2021), and be context-sensitive. In contexts of high conflict, for example, 
indirect contact in educational contexts can offer an opportunity to reduce anxiety before direct con-
tact takes place in the wider community. Contact interventions should, therefore, be viewed as part of 
a collective toolkit. Running complementary direct and indirect contact interventions throughout the 
school year(s) should strengthen their individual efficacy (see Vezzali et al., 2019 for an example of an 
intervention combining direct and vicarious contact approaches). Interventions can also be applied to 
address inequalities faced by multiple groups (e.g., social class, ability, ethnicity and more).

Our fourth recommendation is that researchers and educators work in collaboration to develop 
an agenda for implementing and evaluating the role of intergroup contact in education. The experi-
ence of school teachers and managers, who know activities typically conducted in schools and the 
school resources, coupled with the expertise of researchers on state-of-the-art psychological theories 
and processes, can better inform robust interventions. Indeed, evidence shows that prejudice-reduction 
intervention effectiveness is stronger when activities are research-informed (Ülger et  al.,  2018), and 
when researchers and teachers work together (Cameron & Rutland, 2016). We argue, therefore, that this 
researcher-practitioner connection is essential for improving intergroup relations in divided societies 
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(Stephan, 2006) and should be central to designing contact interventions in educational contexts, re-
gardless of the form of prejudice that educators are wishing to tackle.

CONCLUSION

It is crucial now to do what we can as researchers, educators, and practitioners to reduce prejudice and 
build stronger and more equal societies. Promoting intergroup contact is arguably one of the most suc-
cessful ways to work towards this goal. Contact, however, should not be seen as a panacea to tackling 
the large-scale inequalities that we see across social class, ability and ethnic divides. We argue that pro-
moting different forms of contact in parallel with other approaches, and doing so in collaboration with 
researchers and practitioners, is essential for the development and implementation of successful and 
sustainable interventions. It is now time to create a research-practice agenda that puts theory to the test 
where it is needed the most — in the field.

AUTHOR CONTR IBUTIONS
Shelley McKeown: Conceptualization; writing – original draft; writing – review and editing. Loris 
Vezzali: Writing – original draft; writing – review and editing. Sofia Stathi: Conceptualization; writ-
ing – original draft; writing – review and editing.

DATA AVA IL A BIL IT Y STAT EM ENT
There are no data associated with this manuscript.

ORCID
Shelley McKeown   https://orcid.org/0000-0002-3837-3692 
Sofia Stathi   https://orcid.org/0000-0002-1218-5239 

R EF ER ENC E S
Aboud, F. E., Tredoux, C., Tropp, L. R., Spears Brown, C., Niens, U., Noor, N. M., & the Una Global Evaluation Group. (2012). 

Interventions to reduce prejudice and enhance inclusion and respect for ethnic differences in early childhood: A system-
atic review. Developmental Review, 32, 307–336. https://​doi.​org/​10.​1016/j.​dr.​2012.​05.​001

Al Ramiah, A., Schmid, K., Hewstone, M., & Floe, C. (2015). Why are all the White (Asian) kids sitting together in the cafeteria? 
Resegregation and the role of intergroup attributions and norms. British Journal of Social Psycholog y, 54(1), 100–124. https://​
doi.​org/​10.​1111/​bjso.​12064​

Allport, G. W. (1954). The nature of prejudice. Addison-Wesley.
Barlow, F. K., Paolini, S., Pedersen, A., Hornsey, M. J., Radke, H. R., Harwood, J., & Sibley, C. G. (2012). The contact caveat: 

Negative contact predicts increased prejudice more than positive contact predicts reduced prejudice. Personality and Social 
Psycholog y Bulletin, 38(12), 1629–1643. https://​doi.​org/​10.​1177/​01461​67212​457953

Brown, R., Eller, A., Leeds, S., & Stace, K. (2007). Intergroup contact and intergroup attitudes: A longitudinal study. European 
Journal of Social Psycholog y, 37(4), 692–703. https://​doi.​org/​10.​1002/​ejsp.​384

Cameron, L., & Rutland, A. (2006). Extended contact through story reading in school: Reducing children's prejudice toward the 
disabled. Journal of Social Issues, 62, 469–488. https://​doi.​org/​10.​1111/j.​1540-​4560.​2006.​00469.​x

Cameron, L., & Rutland, A. (2016). Researcher-practitioner partnerships in the development of intervention to reduce prejudice 
among children. In K. Durkin & H. R. Schaffer (Eds.), The Wiley handbook of developmental psycholog y in practice: Implementation 
and impact. Wiley.

Christopher, K., Jackson-Royal, R., Orchard, J., McKeown, S., Williams, A., & Wright, K. (2018). RE and good community re-
lations: What can RE learn from social psychology? A Toolkit for Teachers of RE. https://​www.​natre.​org.​uk/​about​-​natre/​​
proje​cts/​the-​share​d-​space​-​proje​ct/​

Cocco, V. M., Bisagno, E., Di Bernardo, G. A., Cadamuro, A., Riboldi, S. D., Crapolicchio, E., Trifiletti, E., Stathi, S., & Vezzali, 
L. (2021). Comparing story reading and video watching as two distinct forms of vicarious contact: An experimental inter-
vention among elementary school children. British Journal of Social Psycholog y, 60, 74–94. https://​doi.​org/​10.​1111/​bjso.​12404​

De Tezanos-Pinto, P., Bratt, C., & Brown, R. (2010). What will the others think? In-group norms as a mediator of the effects of 
intergroup contact. British Journal of Social Psycholog y, 49(3), 507–523. https://​doi.​org/​10.​1348/​01446​6609X​471020

https://orcid.org/0000-0002-3837-3692
https://orcid.org/0000-0002-3837-3692
https://orcid.org/0000-0002-1218-5239
https://orcid.org/0000-0002-1218-5239
https://doi.org/10.1016/j.dr.2012.05.001
https://doi.org/10.1111/bjso.12064
https://doi.org/10.1111/bjso.12064
https://doi.org/10.1177/0146167212457953
https://doi.org/10.1002/ejsp.384
https://doi.org/10.1111/j.1540-4560.2006.00469.x
https://www.natre.org.uk/about-natre/projects/the-shared-space-project/
https://www.natre.org.uk/about-natre/projects/the-shared-space-project/
https://doi.org/10.1111/bjso.12404
https://doi.org/10.1348/014466609X471020


6 of  7  |      McKEOWN et al.

Di Bernardo, G. A., Vezzali, L., Stathi, S., Cadamuro, A., & Cortesi, L. (2017). Vicarious, extended and imagined intergroup 
contact: A review of interventions based on indirect contact strategies applied in educational settings. TPM – Testing, 
Psychometrics, Methodolog y in Applied Psycholog y, 24(1), 3–21. https://​doi.​org/​10.​4473/​TPM24.1.​1

Dixon, J., & McKeown, S. (2021). Negative contact, collective action, and social change: Critical reflection, technological ad-
vances, and new directions. Journal of Social Issues, 77(1), 242–257. https://​doi.​org/​10.​1111/​josi.​12429​

Dovidio, J. F., Eller, A., & Hewstone, M. (2011). Improving intergroup relations through direct, extended and other forms of 
indirect contact. Group Processes & Intergroup Relations, 14(2), 147–160. https://​doi.​org/​10.​1177/​13684​30210​390555

Doyle, L., Easterbrook, M. J., & Tropp, L. R. (2024). Who you know influences where you go: Intergroup contact attenuates 
bias in trainee teachers' school preferences. British Journal of Social Psycholog y, 63, 1497–1514. https://​doi.​org/​10.​1111/​
bjso.​12738​

Friehs, M. T., Bracegirdle, C., Reimer, N. K., Wölfer, R., Schmidt, P., Wagner, U., & Hewstone, M. (2024). The between-person 
and within-person effects of intergroup contact on outgroup attitudes: A multi-context examination. Social Psychological and 
Personality Science, 15(2), 125–141. https://​doi.​org/​10.​1177/​19485​50623​1153017

Gaertner, S. L., & Dovidio, J. F. (2000). Reducing intergroup bias: The common ingroup identity model. Psychology Press.
Hodson, G., & Meleady, R. (2024). Replicating and extending Sengupta et al.(2023): Contact predicts no within-person longitu-

dinal outgroup-bias change. American Psychologist, 79(3), 451–462. https://​doi.​org/​10.​1037/​amp00​01210​
McKeown, S., Cairns, E., Stringer, M., & Rae, G. (2012). Micro-ecological behavior and intergroup contact. The Journal of Social 

Psycholog y, 152, 340–358. https://​doi.​org/​10.​1080/​00224​545.​2011.​614647
McKeown, S., Stringer, M., & Cairns, E. (2015). Classroom segregation: Where do students sit and what does it mean for inter-

group relations? British Educational Research Journal, 42, 40–55. https://​doi.​org/​10.​1002/​berj.​3200
McKeown, S., & Taylor, L. K. (2018). Perceived peer and school norm effects on youth antisocial and prosocial behaviours 

through intergroup contact in Northern Ireland. British Journal of Social Psycholog y, 57, 652–665. https://​doi.​org/​10.​1111/​
bjso.​12257​

McKeown, S., Williams, A., & Pauker, K. (2017). Stories that move them: Changing children's behaviour toward diverse peers. 
Journal of Community & Applied Social Psycholog y, 21, 381–387. https://​doi.​org/​10.​1002/​casp.​2316

Mousa, S. (2020). Building social cohesion between Christians and Muslims through soccer in post-ISIS Iraq. Science, 369(6505), 
866–870. https://​doi.​org/​10.​1126/​scien​ce.​abb3153

Paluck, E. L., & Green, D. P. (2009). Prejudice reduction: What works? A review and assessment of research and practice. Annual 
Review of Psycholog y, 60(1), 339–367. https://​doi.​org/​10.​1146/​annur​ev.​psych.​60.​110707.​163607

Paluck, E. L., Porat, R., Clark, C. S., & Green, D. P. (2021). Prejudice reduction: Progress and challenges. Annual Review of 
Psycholog y, 72(1), 533–560. https://​doi.​org/​10.​1146/​annur​ev-​psych​-​07162​0-​030619

Paolini, S., Gibbs, M., Sales, B., Anderson, D., & McIntyre, K. (2024). Negativity bias in intergroup contact: Meta-analytical 
evidence that bad is stronger than good, especially when people have the opportunity and motivation to opt out of contact. 
Psychological Bulletin, 150(8), 921–964. https://​doi.​org/​10.​1037/​bul00​00439​

Pettigrew, T. F., & Tropp, L. R. (2006). A meta-analytic test of intergroup contact theory. Journal of Personality and Social Psycholog y, 
90(5), 751–783. https://​doi.​org/​10.​1037/​0022-​3514.​90.5.​751

Pettigrew, T. F., & Tropp, L. R. (2008). How does intergroup contact reduce prejudice? Meta-analytic tests of three mediators. 
European Journal of Social Psycholog y, 38(6), 922–934. https://​doi.​org/​10.​1002/​ejsp.​504

Reimer, N. K., Hughes, J., Blaylock, D., Donnelly, C., Wölfer, R., & Hewstone, M. (2022). Shared education as a contact-based 
intervention to improve intergroup relations among adolescents in postconflict Northern Ireland. Developmental Psycholog y, 
58(1), 193–208. https://​doi.​org/​10.​1037/​dev00​01274​

Saguy, T., Tausch, N., Dovidio, J. F., & Pratto, F. (2009). The irony of harmony: Intergroup contact can produce false expecta-
tions for equality. Psychological Science, 20(1), 114–121. https://​doi.​org/​10.​1111/j.​1467-​9280.​2008.​02261.​x

Schalet, A. T., Tropp, L. R., & Troy, L. M. (2020). Making research usable beyond academic circles: A relational model of public 
engagement. Analyses of Social Issues and Public Policy (ASAP), 20(1), 336–356. https://​doi.​org/​10.​1111/​asap.​12204​

Sengupta, N. K., Reimer, N. K., Sibley, C. G., & Barlow, F. K. (2023). Does intergroup contact foster solidarity with the 
disadvantaged? A longitudinal analysis across 7 years. American Psychologist, 78(6), 750–760. https://​doi.​org/​10.​1037/​
amp00​01079​

Shook, N. J., & Fazio, R. H. (2008). Interracial roommate relationships: An experimental field test of the contact hypothesis. 
Psychological Science, 19(7), 717–723. https://​doi.​org/​10.​1111/j.​1467-​9280.​2008.​02147.​x

Stathi, S., Cameron, L., Hartley, B., & Bradford, S. (2014). Imagined contact as a prejudice-reduction intervention in schools: 
The underlying role of similarity and attitudes. Journal of Applied Social Psycholog y, 44, 536–546. https://​doi.​org/​10.​1111/​
jasp.​12245​

Stephan, W. G. (2006). Bridging the researcher-practitioner divide in intergroup relations. Journal of Social Issues, 62(3), 597–605. 
https://​doi.​org/​10.​1111/j.​1540-​4560.​2006.​00475.​x

Stringer, M., Irwing, P., Giles, M., McClenahan, C., Wilson, R., & Hunter, J. A. (2009). Intergroup contact, friendship quality 
and political attitudes in integrated and segregated schools in Northern Ireland. British Journal of Educational Psycholog y, 
79(2), 239–257. https://​doi.​org/​10.​1348/​97818​5408X​368878

Tropp, L. R., & Pettigrew, T. F. (2005). Relationships between intergroup contact and prejudice among minority and majority 
status groups. Psychological Science, 16(12), 951–957. https://​doi.​org/​10.​1111/j.​1467-​9280.​2005.​01643.​x

https://doi.org/10.4473/TPM24.1.1
https://doi.org/10.1111/josi.12429
https://doi.org/10.1177/1368430210390555
https://doi.org/10.1111/bjso.12738
https://doi.org/10.1111/bjso.12738
https://doi.org/10.1177/19485506231153017
https://doi.org/10.1037/amp0001210
https://doi.org/10.1080/00224545.2011.614647
https://doi.org/10.1002/berj.3200
https://doi.org/10.1111/bjso.12257
https://doi.org/10.1111/bjso.12257
https://doi.org/10.1002/casp.2316
https://doi.org/10.1126/science.abb3153
https://doi.org/10.1146/annurev.psych.60.110707.163607
https://doi.org/10.1146/annurev-psych-071620-030619
https://doi.org/10.1037/bul0000439
https://doi.org/10.1037/0022-3514.90.5.751
https://doi.org/10.1002/ejsp.504
https://doi.org/10.1037/dev0001274
https://doi.org/10.1111/j.1467-9280.2008.02261.x
https://doi.org/10.1111/asap.12204
https://doi.org/10.1037/amp0001079
https://doi.org/10.1037/amp0001079
https://doi.org/10.1111/j.1467-9280.2008.02147.x
https://doi.org/10.1111/jasp.12245
https://doi.org/10.1111/jasp.12245
https://doi.org/10.1111/j.1540-4560.2006.00475.x
https://doi.org/10.1348/978185408X368878
https://doi.org/10.1111/j.1467-9280.2005.01643.x


       |  7 of  7
UNDERSTANDING AND HARNESSING INTERGROUP CONTACT 
IN EDUCATIONAL CONTEXTS

Tropp, L. R., White, F., Rucinski, C. L., & Tredoux, C. (2022). Intergroup contact and prejudice reduction: Prospects and chal-
lenges in changing youth attitudes. Review of General Psycholog y, 26, 342–360. https://​doi.​org/​10.​1177/​10892​68021​1046517

Turner, R. N., Hodson, G., & Dhont, K. (2020). The role of individual differences in understanding and enhancing intergroup 
contact. Social and Personality Psycholog y Compass, 14(6), e12533. https://​doi.​org/​10.​1111/​spc3.​12533​

Ülger, Z., Dette-Hagenmeyer, D. E., Reichle, B., & Gaertner, S. L. (2018). Improving outgroup attitudes in schools: A meta-
analytic review. Journal of School Psycholog y, 67, 88–103. https://​doi.​org/​10.​1016/j.​jsp.​2017.​10.​002

Vezzali, L., Di Bernardo, G. A., Stathi, S., Visintin, E. P., & Hewstone, M. (2019). Using intercultural videos of direct contact to 
implement vicarious contact: A school-based intervention that improves intergroup attitudes. Group Processes & Intergroup 
Relations, 22(7), 1059–1076. https://​doi.​org/​10.​1177/​13684​30218​809885

Vezzali, L., Trifiletti, E., Wölfer, R., Di Bernardo, G. A., Stathi, S., Cocco, V. M., Cadamuro, A., Shamloo, S. E., & Hewstone, M. 
(2023). Sequential models of intergroup contact and social categorization: An experimental field test of integrated models. 
Group Processes & Intergroup Relations, 26(6), 1181–1204. https://​doi.​org/​10.​1177/​13684​30222​1104921

White, F. A., Borinca, I., Vezzali, L., Reynolds, K. J., Blomster Lyshol, J. K., Verrelli, S., & Falomir-Pichastor, J. M. (2021). 
Beyond direct contact: The theoretical and societal relevance of indirect contact for improving intergroup relations. Journal 
of Social Issues, 77, 132–153. https://​doi.​org/​10.​1111/​josi.​12400​

Wilson-Daily, A. E., Kemmelmeier, M., & Prats, J. (2018). Intergroup contact versus conflict in Catalan high schools: A mul-
tilevel analysis of adolescent attitudes toward immigration and diversity. International Journal of Intercultural Relations, 64, 
12–28. https://​doi.​org/​10.​1016/j.​ijint​rel.​2018.​03.​002

Yang, C. M., Lin, C. Y., Hsieh, Y. P., Tsai, M. C., & Strong, C. (2023). The impact of contact experience on the attitudes and be-
liefs toward same-sex parents and their children among kindergarten teachers. Journal of Homosexuality, 71(13), 2951–2973. 
https://​doi.​org/​10.​1080/​00918​369.​2023.​2275297

How to cite this article: McKeown, S., Vezzali, L., & Stathi, S. (2025). Understanding and 
harnessing intergroup contact in educational contexts. British Journal of Social Psycholog y, 64, 
e12876. https://doi.org/10.1111/bjso.12876

https://doi.org/10.1177/10892680211046517
https://doi.org/10.1111/spc3.12533
https://doi.org/10.1016/j.jsp.2017.10.002
https://doi.org/10.1177/1368430218809885
https://doi.org/10.1177/13684302221104921
https://doi.org/10.1111/josi.12400
https://doi.org/10.1016/j.ijintrel.2018.03.002
https://doi.org/10.1080/00918369.2023.2275297
https://doi.org/10.1111/bjso.12876

	Understanding and harnessing intergroup contact in educational contexts
	Abstract
	WHAT IS INTERGROUP CONTACT AND WHY DOES IT MATTER?
	INTERGROUP CONTACT IN EDUCATION
	BEING CAUTIOUS OF CONTACT'S POTENTIAL IN EDUCATIONAL CONTEXTS
	RECOMMENDATIONS FOR EDUCATION-FOCUSSED RESEARCH, POLICY, AND PRACTICE
	CONCLUSION
	AUTHOR CONTRIBUTIONS
	DATA AVAILABILITY STATEMENT
	ORCID
	REFERENCES


