DEPOSIT AND CONSULTATION OF DISSERTATION

One copy of your dissertation will be deposited in ORA (Oxford University Research Archive), where it is
intended to be freely available online. In order to facilitate this, you are requested to complete and sign
the form below.

Please use block capitals
Surname
BELKINA

First names (in full)
ELIZAVETA

Faculty board EDUCATION

Degree name and pathway

MSC EDUCATION (COMPARATIVE AND INTERNATIONAL EDUCATION)
Title of dissertation

UNDERGRADUATE STUDENTS’ PERCEPTION OF ACADEMIC FREEDOM IN RUSSIA

N.B. The title stated here must be precisely the same as that stated on the title page of the
thesis submitted. A candidate wishing to amend the title previously approved by the faculty
must apply to the faculty board for permission to do so.

Supervisor

MAIA CHANKSELIANI

Subject keywords Enter your own keywords or phrases to describe your work.
This information helps us describe your work in ORA

STUDENTS” ACADEMIC FREEDOM, RUSSIA, RUSSIA’S HIGHER EDUCATION

Research methods used This information helps us describe your work on SOLO for future students
e.g. quantitative, interviews, vocabulary test, systematic review, etc.

INTERVIEWS




Declaration by the candidate as author of the dissertation

1.

| understand that | am the owner of this dissertation and that the copyright rests with
me unless | specifically transfer it to another person.

| understand that the Department requires that | shall deposit one copy of my
dissertation in the Oxford University Research Archive (‘ORA’) where it shall be freely
available online for use in accordance with ORA’s Terms and Conditions of Use
[https://ora.ox.ac.uk/terms of use].

| understand that this dissertation should not contain material that can be used to
personally identify individuals or specific groups of individuals, and that such material
should be removed before this dissertation is deposited in ORA.

| agree to be bound by the terms of the ORA Grant of Non-exclusive Licence
[www.bodleian.ox.ac.uk/ora/deposit-in-ora/deposit-licence] and | warrant that to the
best of my knowledge, making my thesis available on the internet will not infringe
copyright or any other rights of any other person or party, nor contain defamatory
material.

| agree that my dissertation shall be available for download in ORA in accordance with
paragraphs 2, 3 and 4 above.

Signed [an electronic signature is sufficient]: ELIZAVETA BELKINA
Date: 12/08/2022


https://ora.ox.ac.uk/terms_of_use
file:///C:/Users/Library/AppData/Local/Temp/www.bodleian.ox.ac.uk/ora/deposit-in-ora/deposit-licence

UNIVERSITY OF

OXFORD

Department of Education, University of Oxford

Undergraduate students’ perception of academic
freedom in Russia

Elizaveta Belkina
Supervisor: Maia Chankseliani
Kellogg College

Trinity 2022

Word count: 18,897 words

Dissertation submitted to the University of Oxford in partial fulfilment of the requirements
for the Degree of MSc in Education (Comparative and International Education)



Acknowledgements

It would not have been possible for me to finish my Oxford journey were it not for one meeting in
2020. That day, | had a lovely coffee with my English professor at university. | told her that all
my plans had crashed because of the COVID pandemic and that 1 might try to look for
opportunities to pursue a Master's degree. She told me she would not write a recommendation
letter unless | applied to Oxford. And so | did. | thank Natalia Ivanova-Slavianskaia for
continuously believing in and supporting me all these years. Without her encouragement, | could

not even imagine being here and writing these words of acknowledgment.

My academic journey here would not have been so rewarding if it weren't for my supervisor, Maia
Chankseliani. I am grateful for the opportunity to be working with such an outstanding scholar on
a topic that fascinates us both. Thank you for the thoughtful, emotional support throughout this
challenging year at Oxford and for nurturing my academic curiosity. It has been such a pleasure

working on my dissertation with you.

My life shattered after February 24th. The only reason I have made it through is thanks to the
people around me. Thanks to my partner, my friends, my sister, and my mother. Thank you for
being there for me, both physically and virtually. For talking to me, listening to my thoughts,

reading my chapters, taking me out for coffee and on walks.

When | chose this dissertation topic, little did | know about the future. Before even coming to
Oxford, | knew that academic freedom in Russia is important to research, especially given the
country's political context. After February 24th, my understanding of students' academic freedom
drastically changed. | have seen the immense importance of continuing research — of further
understanding how the current regime has profoundly impacted academia and students'

independent thinking and learning.

While working on this dissertation, talking to my respondents and writing it all together, | have

hoped, and continue hoping, for one thing: peace in Ukraine and freedom in Russia.



List of Contents

LT o) I Lo S OO SPU PR OTSTTN 6
TS ) AN o] 0T o [ Tor =T PSR SPPPPPPN 7
I IS 0 N o] o] T U [N 8
N 1] 1 =T N 9
IO 1 0 0T (1T T o 10
Background Of the STUAY...........eeueeireeieeeee ettt ettt ettt e tesaestestesse st esesensensenes 11
Research questions and FAtIONAIE...........c..c.erveuerieirieieeeee ettt sttt 14
ReSEATCREE’S POSTHONALILY ...ttt sttt ss et neans 15
DiISSEITALION OVEIVIEW.......eeeeievieeieeteeieetee ettt et ete et e ete et e et e e se et e e se et e s teessesseesseasaessaesseasaesseasaessessessassessssssensenaes 16

2. LITEratUIE FEVIEW . cccueiiiiieeiiiiiuetsiiseessesseessssaee s sesast s sesaee s s saae s s s sas e s sesas e s sesaae s ssssanessesssesssssasessesssessssasssssssnens 18
Conceptualizations of aCadeMIC frEEUOM ........ccvevierieieieiiresteeece ettt st testeste e sesesenens 18
Academic freedom in dIffEreNt CONTEXES ......c.euirieierieiieiee ettt 21
STUACNLS " ACAACTIIC fFOEAOM ...ttt et s et e st e s te st e te st e st e s s e sseetesseesasneansesnsassnssesnes 23
ACAAEMIC FreBAOM 1N RUSSIA.....veuiriiieiiieiiieiiie sttt ettt ettt be e be e ae s e e nseaees 24

KT (-1 d a1 To (o] [oTo V28 TP SPPUPRSPPPOPPRRNS 27
LT cT Lol a1 (=] o 27
RESEAICH INSITUMENT. ...ttt ettt sttt sttt et et ete s e te st ese st ese st e st ste st sseneeseneesanntens 28
PAFLICIDANLS " SELECTION ...ttt sttt st s et e st nae e te st et eanenneenenae 28
RS- V0] o] [T T J 1111 T T SRS 31
DALA ANAIYSIS. .. etttk ettt ettt a e a e ae ettt e eh e ke ket et e s et et et et ettt eaes 32
LT [0 SRRSO 32
011 U] OSSOSO 33
BN ettt ettt ettt e ettt e e bt a e ett e e e e bt e att e e aaa e tb e bt a et e ebeeatbeebreateaereenares 33

T o 1T PR 35
Students' definitions of aCAdEMIC FrEEUOM..........c.evuirieeieeee ettt 35
Limitations of aCa0EMIC frEEUOM .......c.eciieeeeeeeeecee ettt ettt et ete et e et e e e s ae e se e s eseerseteesseans 38
EXPIICTE TMITATIONS ...ttt sttt s b e s b e sttt s b et s b e b e 38
IMPHCTE TIMITALIONS ...ttt b bbbt b bbb bt es bbb naens 41
SUMMEATY OF FINAINGS. ...ttt ettt sttt sttt ettt ste st sse st te e besteaennas 47

D DISCUSSION.ctiiesuureressreriesetesessstesiessstssessstessesasessessstsssesasessessssssessasessesassssessasessesassssssssssssssasessesssssssssasesssssnes 49
Definitions of academiC frEEAOM .......c.eirieieeeeee ettt 49
Limitations of aCademiC frEBUOM.........cvvueieeeeeee ettt sttt 51
IMpact 0N STUAENLS” IEATTIIES .......cc.eeeueeeeieieiieeeseeeeee ettt ettt sttt s e s s e ne s e re s e s eanennesanenne 54

LT O] (o[]S PR 56
L 1=] (=] o1 T RSO OPTPTRTRT 57



List of Tables

Table 1. Participants’ profiles of the study



List of Appendices

Appendix A. CUREC Approval Letter. ... ....oouitiiniiiii e 63
Appendix B. Participant Information Sheet (English).................cooi i, 64
Appendix C. Participant Information Sheet (RUSSIAN)...........oviiiiiiiiiiiiiiiiieeeaes 66
Appendix D. Oral Consent Form (English).............cooiiiiiiiiii e 69
Appendix E. Oral Consent FOrm (RUSSIAN)..........c.oitiiii i, 71
Appendix F. Sample Interview Questions (English)...............ccooiiiiiiiiiiiiiiii 73
Appendix G. Sample Interview Questions (RUSSIAN)............cooiiiiiriiiiiiii e 74

Appendix H. Recruitment Message to Participate in the Research (English, Russian)



List of Abbreviations

AAUP
EU

GPPi
HSE
MGIMO
MSSES
SPbU
UNESCO

American Association of University Professors

European University

The Global Public Policy Institute

Higher School of Economics

Moscow State Institute of International Relations

Moscow School of Social and Economic Sciences

Saint Petersburg State University

United Nations Educational, Scientific and Cultural Organization



Abstract

This study aims to explore students’ academic freedom at Russian universities. Following the
growing state control on universities, the restrictions on academic freedom at Russian universities
have been gradually increasing. The existing literature on students’ academic freedom is extremely
limited in contrast to a relatively well-established body of literature on academic freedom as it
pertains to academics. To address this research gap, this dissertation attempts to answer two
research questions: i) how do students define their academic freedom in Russian higher
education?; ii) how much academic freedom can students in Russian higher education exercise?
Through these research questions, the researcher investigates students’ understanding of academic
freedom and the scope of academic freedom limitations at Russian universities. The study uses
Biesta’s classification (2008) of the purposes of education (qualification, socialization,
subjectification) to further elaborate on these research questions. Although Biesta’s framework
does not directly engage with the questions about students’ academic freedom, it enables an

analysis of how academic freedom limitations impacts students learning.

This study was designed as a qualitative case study. The data was collected through 20 online in-
depth semi-structured interviews. The research setting covers four Russian universities in Saint
Petersburg and Moscow. The study participants include third- and fourth-year undergraduate
social science and humanities students completing their studies at the four selected Russian
institutions. Interviews included questions about participants’ experiences at these universities and
ways of exercising their academic freedom. Thematic analysis was used to analyse the qualitative
data. The findings indicate that students predominantly define academic freedom as freedom of
research and freedom of discussion. Students’ understanding of freedom includes the opportunities
to choose any research topic, irrespective of how sensitive these topics might be. The ‘sensitivity’
is defined by the scope of critical analysis of Russia’s current political situation. Students’
perceptions of academic freedom are also linked with how much academic freedom students can
exercise. Most students reported that they enjoyed a relatively great scope of academic freedom in
universities. However, based on the students’ answers, this study identified explicit and implicit
limitations on students’ academic freedom. Explicit limitations include administrative guidelines
for changing research topics, avoiding discussing sensitive topics and strongly discouraging
students’ engagement in politics. In contrast to explicit limitations, which were reported only in a
few cases, most students indicated that they had experienced implicit limitations. These were not
directly imposed on students but appeared in the subtle forms of recommendations and self-

censorship practices from other members of the university community.



1. Introduction

‘As Russian social policy analysts working in international academic networks, we
are deeply alarmed about current developments in our country which make it harder
and harder for us to continue with our work. We believe that if these trends cannot
be stopped, Russian social scientists will become as isolated again as they were
before 1989 [...] Central and Eastern European countries have become an important
part of the academic discourse, empirically and theoretically. However, this
integration is threatened by the regression into authoritarianism that is currently
taking place in Russia’ (Romanov & larskaia-Smirnova, 2015, p. 359).

This quote comes from the article by Romanov and larskaia-Smirnova (2015), in which the authors
discuss the consequences of the foreign agent law, first introduced in 2015 in Russia. This law has
been one of the turning points in restricting academic freedom Russia. It clearly shows how
academic freedom is inextricably linked with the internal political processes taking place in the
country. As a result of the increasing control of state authorities on universities, this law has a
profound impact on how Russian scholars can collaborate with international academic bodies and
which topics of research scholars are ‘safe’ to choose (Romanov & larskaia-Smirnova, 2015).
Limitations of academic freedom in Russia continue to be exercised in ‘soft’ ways, followed by
the infringements from the state institutions on academic community (Kaczmarska, 2020). This
creates a climate of uncertainty and widespread self-censorship (Dubrovsky & Meyer, 2021;
Kaczmarska, 2020).

Recently, the war in Ukraine has further aggravated ideological control over public discourse and
universities by the state authorities, affecting scholars and teaching staff, as well as students and
their experience at universities (Gerber & Chapman, 2022). Students represent the learning body
in universities. For students, universities — aside from their academic purpose — are a place for
informal exchange and accumulation of ideas, which often lead to the development of student-led
organizations that advocate for and participate in democratic movements (Appiagyei-Atua, 2019;
Chankseliani & McCowan, 2021; Ertem, 2021). Thus, exploring the phenomena of academic
freedom in Russia from the students’ perspective can help one understand the socio-political

processes in Russia and how these processes affect students’ academic formation.

To engage with academic freedom in Russia, the introductory chapter of this dissertation will
outline the background of Russian higher education. Then, it will explore the legislative
underpinnings of the protection of academic freedom in Russia and examine recent laws that
reflect increasing state control of academia. The next section of this chapter will lay down the

landscape of recent attacks on universities, academics and students in Russian universities. The
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last part will introduce research questions, the researcher’s position, and the dissertation’s

overview.

Background of the study

In the 1990s, after the dissolution of the Soviet Union, academic freedom in Russian universities
was characterized as being in a state of ‘re-emergence’ (Altbach, 2001). This time could be defined
as a transition period, introducing a neoliberal phase into education, which was then followed by
a lack of funding and ideological pressure (Smolentseva, 2003a). Eventually, the state regained
control over higher education and the growing space for academic freedom started to shrink in
2000, especially after the second presidential term of Vladimir Putin. (Dubrovskiy, 2017).
According to the V-Dem indicator, Russian academic freedom has been in decline since 2007 (V-
Dem, 2022). More regulations, such as restrictions on non-state actors and freedom of information
and speech, were introduced during the third term's authoritarian-conservative turn of Putin’s
presidency (2012-2018). This period in particular contributed to the creation of an uncertain
climate, which also impacted the academic environment and academic freedom (Kaczmarska,
2020). Dubrovskiy (2017) argues that humanities and social sciences again became a target for
state control as the overall climate of political freedom started to diminish, together with the state's

growing power over science and education (Dubrovskiy, 2017).

One of the prerequisites of limited academic freedom can be found in the limited scope of the
institutional autonomy of Russian universities. Roch and Ignatieff (2017) consider these
definitions to be closely related, yet it is important to differentiate them. Whereas academic
freedom often refers to the right to teach and learn, institutional autonomy is about capacity to
manage managerial structures, budget and priorities (cite). In fact, as explained further by the
authors, ‘academic freedom and institutional autonomy are related, but different. We may say, in
fact, that institutional autonomy is a precondition for academic freedom’ (Roch & Ignatieff, 2017,
pp. 29-30). Universities’ autonomy in Russia is limited and the system of higher education in
Russia is considered to be highly centralized (Dubrovskiy, 2017; Kaczmarska, 2020; Potapova,
2022). There are two main bodies that exercise control over higher education institutions in Russia:
the Ministry of Science and Higher Education as well the Federal Service of Supervision in
Education and Science. The Ministry of Science and Higher Education is responsible for
legislations and finances and the Federal Service of Supervision in Education and Science is in
charge of accrediting higher institutions in Russia. As such, since the majority of universities are
budgetary funded, there is a profound dependency between federal ministry and universities’
finances (Kaczmarska, 2020; Kaczmarska & Dubrovsky, 2022).
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In the administrative area, there is a limited autonomy to be exercised by universities. The
universities’ governance is equally highly centralized and financially interdependent on the state.
The state authorities also exert control over quality assurance and degree programs (Kaczmarska
& Dubrovsky, 2022). Rectors are appointed by the Ministry of Education, and the rectors of the
two main universities in Russia — Saint Petersburg State University (SPbU) and Moscow State
University — are directly appointed by the Russian President. In other universities, rectors are
appointed by the federal government or regional authorities. The vast majority of rectors have
close connections with or are themselves members of the state ruling party ‘United Russia’
(DOXA, 2021). The vertical subordination is very strict within the universities: departments
usually follow the guidelines by senior management and the self-governance practices remain very
low (Kaczmarska & Dubrovsky, 2022). There is a small percentage of private institutions in the
whole system of higher education in Russia. There are, however, a few exceptions — for example,
the European University in Saint Petersburg and Moscow School of Social and Economic Sciences
(MSSES), both of which remain fairly autonomous in their structure with a limited amount of

government funding.

Legally, there are regulations which protect academic freedom in Russia. According to Article 29
of the Constitution, everyone is guaranteed freedom of thought and speech (The Constitution of
the Russian Federation, 2022). Article 29 specifically bans censorship, whereas Article 44 states
that ‘everyone is guaranteed the freedom of literary, artistic, scientific, technical and other forms
of creativity and teaching’ (The Constitution of the Russian Federation, 2022). Russia has also
ratified the International Covenant on Economic, Social and Cultural Rights, which formally
protect academic freedom. Furthermore, there is a federal law ‘On Science and State Scientific

and Technology Policy’ that protects academic freedom and freedom of research at universities.

Practically, legislations remain formal; legislative changes in the past several years, as argued by
Kaczmarska (2020), brought about new challenges and restrictions for Russian academics. One of
the first examples is the law on penalization for the rehabilitation of Nazism (2014) in the Criminal
Code. Kurilla (2014) defined this as an attempt to perpetuate national patriotic propaganda and
‘legislate the way of state’s historical righteousness’ (Kurilla, 2014). Another example is the
above-mentioned law on foreign agents (2015). This law imposes limitations on any organizations,
including not-for-profit and non-state research centers, who receive funding from abroad and are
‘politically engaged’ (Federal Law N 121-FZ, 2015). However, it is difficult to measure the scope
of what could be defined as ‘politically engaged’ and ‘internationally funded’. This creates an
environment of stigmatization for all those recognized as foreign agent organizations. Many

businesses, organizations and contributors refuse to continue to work with these organizations due
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to the precautionary measures. Another law (2015) introduces the term ‘undesirable organizations’
[nezhelatel'nye organizacii], claiming, in the opinion of the authorities, that any foreign or
international non-governmental organization (both not-for-profit and commercial) can be deemed
‘undesirable’ if it poses a threat to Russia, the foundations of its constitutional order, its defense
capability or its security (Article 3.1, Federal Law N 129-FZ, 2015). Consequently, many not-for-
profit and independent research institutions were deemed either ‘foreign agents’ or, more recently,
‘undesirable organizations’ and were forced to suspend their activities, restrict them, or even close

down?.

The new law on higher education activities (2021) is another attempt to control international
cooperation of educational organizations. According to the law, educational activities, including
popular science lectures and any work of universities related to international cooperation, will
have to be controlled by the government (RBC, 2021). The document gives the government the
right to determine and control the procedure for implementing educational activities. All these
newly introduced regulations might not directly interfere with scholarly activities; however it
certainly creates a space for more regulatory mechanisms by government authorities. Due to the
vague legal formulations, authorities could misuse these laws, especially if scholars are engaged
with topics that the government considers particularly ‘sensitive’ to the state agenda (Kaczmarska,
2020).

An increasing number of attacks — both at an institutional (universities) or personal (scholars and
students) level — is another method of imposing limitations on institutional autonomy and
academic freedom in Russia. Two internationally renowned non-state universities were partially
closed down. The European University lost its state accreditation? in 2016 (The Moscow Times,
2016), while MSSES lost its accreditation in 2018 after numerous inspections by the state authority
Rosobrnadzor (Meduza, 2018). Recently, the dean of MSSES, Sergei Zuev, was suspected of
embezzling 21 million rubles and detained. It is believed that the case is purely political in nature
(Times Higher Education, 2021). Employment contracts of some academics were terminated due
to their active support of opposition organizations in Russia. For example, in 2020, several HSE
professors from the Higher School of Economics (HSE) were dismissed under the pretext of

reorganizing the faculties and improving the use of resources. These professors actively expressed

1 Some of the examples include The Levada Center, the Center for the Study of Social Policy and Gender Studies in
Saratov, the Center for Independent Social Research in St. Petersburg, The Russian Research Center for Human
Rights.

2 State accreditation is one of the essential licenses for universities in Russia. Accreditations are considered a form
of ‘confirmation’ that you can get an education that meets state quality standards at the university. Diplomas from
such institutions are valued higher than those issued by organizations that have not been verified.
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oppositional political views or engaged in political activities. HSE, one of the leading research
universities in Russia and considered one of the most liberal institutions in the country, also
introduced recent amendments that prohibited students’ and professors’ political engagement on
behalf of the university (Takie Dela, 2020). Some Russian universities started to collect
information on students participating in protests, and student councils and deans’ departments
warned students about the dangers and consequences of participating in ‘unauthorized actions’
(Human Rights Watch, 2020). Other universities have expelled students for participating in
political activity due to violating moral and ethical norms (Luxmoore, 2021; Open Democracy,
2017). Although there are no direct guidelines about what constitutes a violation of rules, students
are constantly being warned about the consequences of active participation in oppositional

activities or expressing opinions.

While 1 was working on this dissertation, the war in Ukraine started (February 2022). After that
point, researching academic freedom in Russia became even more relevant than before the war.
Internal and external political processes significantly impact the academic environment in Russia.
The Russian education system faced the consequences of the invasion of Ukraine from the offset:
foreign universities began to refuse to cooperate with Russian universities, and teachers were
forced to stay in Russia and give students lectures ‘explaining’ the war. At the same time,
propaganda reported on the alleged ‘persecution’ of Russians in Western universities (Meduza,
2022). The teachers and academics who left Russia were labelled ‘foreign agents’, and anonymous
groups appeared on social networks where students and university staff were hounded for anti-war
posts (Meduza, 2022). The war in Ukraine has polarized the entire Russian academic community.
200 rectors signed an open letter supporting the Russian army at the same time as thousands of
scholars, teachers and students signing open letters, petitions and joint statements opposing the
war, in spite of the dangerous consequences of such actions®. As a result, numerous scholars had
to flee Russia due to their anti-war views, while some students were expelled from their

universities for their anti-war statements (The Moscow Times, 2022).

Research questions and rationale

Thus, numerous factors contribute to the furthering limitations on academic freedom in Russia:
universities’ strong dependency on the state and state funding, a rising level of ideologically-driven

state control and new legislative mechanisms to control international connections and any other

3 According to the new amendments in the State Duma, it is now possible to go to jail of up to 15 years for ‘fake
statements’ about the actions of the Russian army (State Duma, 2022).
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‘controversial’ topics in public (as well as academic) discourse. All of these factors contribute to

an academic climate of uncertainty.

While scholars remain the primary target of increasing state control, it is important to consider
how the current academic environment impacts students and their learning. Universities continue
to play one of the fundamental roles in students' formation as active citizens, young academics and
critical thinkers. At the beginning of their academic journey, young researchers have already faced
numerous challenges. The inability to choose controversial or 'sensitive' research topics could
impact the attitude towards science in Russian academia and further develop self-censorship. As

such, current limitations of freedom might influence the students' experience in universities.

Overall, despite the growing interest in this topic, the number of empirical studies on academic
freedom remains extremely limited. There are no empirical studies on this issue in terms of student
academic freedom. To address these considerations, this qualitative study explores the academic
freedom of students in Russian higher education institutions. Two research questions will seek to
explore the phenomena. The first is: How do students define their academic freedom in Russian
higher education? Through this question, | will explore the conceptual stances on academic
freedom from students' perspectives. The second question is: How much academic freedom can
students exercise? | will investigate the scope and domains of student freedom in academic

institutions through these research questions.

When exploring academic freedom, | have adhered to Biesta’s conceptualization of the purposes
of education as qualification, socialization and subjectification (Biesta, 2008). Biesta’s
classification has great potential for conceptualizing the importance of academic freedom for
student learning in higher education. Although it was not specifically designed to address the
limitations of students’ academic freedom, it can help conceptualize the relevance and implications
of the study. Through Biesta’s lenses on the purposes of education, it is possible to draw out the
categories of what defines student experience in universities and how the impact of academic

freedom on students' learning can be explored.

Researcher’s positionality

Before starting my discussion on academic freedom in Russia, this section of the introductory
chapter will focus on the researcher’s position. For this, I will elaborate on the distinction between
the insider versus the outsider in the research field. The distinction between these definitions can
be ‘misleading’ (Schatz, 2013, p. 7). In fact, anyone conducting research can experience moments
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of being, to a certain degree, an outsider or insider at the same time (Merriam et al., 2001; Schatz,
2013). The divide between these two can thus be fluid (Yusupova, 2019). For the purposes of this
dissertation, | will however place a distinction between these definitions and use the term ‘insider
researcher’ as someone belonging to the research group, whereas ‘outsider researcher’ can be

defined as someone not originally belonging to the research group (Yusupova, 2019).

| place myself in the middle of this insider-outsider dichotomy. In this case, | as a researcher have
an insider perspective as someone originating from Russia. | was integrated for a long time into
the Russian education system, firstly as a pupil at primary and secondary school and later as an
undergraduate student at a Russian university. Through these experiences, | witnessed different
stages of the education system in Russia. During the first four years of my academic journey as an
undergraduate student in social sciences, | witnessed the position of the university in the political
scene in the country and the overall development of the political and academic situation in Russia.
This experience ultimately developed my interest in Russian Higher Education, particularly in
terms of academic freedom. At the same time, | could currently consider myself an ‘outsider’, as
this research has been conducted outside of Russian university settings. As a Master’s student at
the University of Oxford, | have a voice as well as a capacity to share the reflections on this subject
matter. This subject matter cannot easily be studied within Russia. Furthermore, my position
equally reflects the aim of the research. This dissertation focuses mainly on the students as a
research group. Academic freedom in Russia continues to be a very relevant topic today. However,
there is currently no public discourse regarding academic freedom in Russia, particularly in terms
of university students. This research could potentially offer students the opportunity to speak up,
raise their voices and concerns about the current situation and contribute to this topic by sharing

their experiences.

Dissertation Overview

The dissertation is divided into the following chapters: literature review, methodology, findings
section, discussion and conclusion. In the literature review, | explore the existing literature on
academic freedom, its forms in different contexts and its relation to scholars and students. Then, |
delve deeper into the context of academic freedom in Russia. In the methodology section, I outline
the research design and detailed procedure of data analysis, explain the choice of participants and
universities, and discuss the limitations, ethical considerations, and rigor of the study. The finding
section presents the collected data from interviews with 20 participants, which are structured
according to the research questions. The first part of the findings is devoted to the students’

definitions and conceptual understandings of academic freedom. The second part considers
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students’ academic freedom limitations and is equally divided into two subgroups: explicit (direct)
and implicit (tacit) forms of constraints. In the discussion part, | critically analyze obtained
findings and explore the potential impact of these limitations on students’ learnings. Finally, I

conclude this dissertation with my considerations.
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2. Literature review

Academic freedom is an essential part of university functioning and it is closely connected to
students’ freedoms (Appiagyei-Atua, 2019). Berdahl (1990) defined academic freedom as ‘the
right of the scholar in his/her teaching and research to follow truth where it seems to lead without
the fear of punishment for having violated some political, social or religious orthodoxy’ (Berdahl,
1990, p. 171). The definition of academic freedom introduced by Berdahl (1990) can equally be
applied to students’ academic freedom as having the right to study and research without fear of
punishment. At the same time, academic involvement is only one part of the students’ experience.
The role of the university has expanded throughout time. While initially the university functioned
solely as an educational institution, it later started to serve as a vehicle for research and, more
recently, for social engagement (Chankseliani & McCowan, 2021; Ertem, 2021). Biesta (2008)
put forward three functions of education (Biesta, 2008). The first function is a qualification, which
is the traditional function of the university: to obtain knowledge and skills. The second one is
socialization: the ability to socialize with others and establish networks. The last function is
subjectification, meaning that education contributes to a person’s autonomous, independent
thinking and acting (Biesta, 2008). Applying Biesta’s lens enables us to consider how academic
freedom and its respective limitations affect student experience in universities. The next section
of this study will discuss the implications of students’ academic freedom limitations through

Biesta’s classification.

Before considering students’ academic freedom, this chapter explores all the substantive literature
devoted to the subject of academic freedom. The first two sections explore the conceptual
underpinnings of academic freedom’s definition and contexts in which academic freedom has been
studied differently. The third section examines the literature on students’ academic freedom. The
last part of this chapter narrows down the scope of existing literature to that which addresses
academic freedom in Russia, emphasizing the scarcity of research, particularly on student
academic freedom. It also introduces two research questions for this dissertation, based on the

existing research gap.

Conceptualizations of academic freedom

Many scholars claim that claim that academic freedom is essential and a universal freedom (Akker,
2002; Altbach, 2001; Berdahl, 1990; Heisler, 2007; Karran, 2009; Matei & Iwinska, 2018).
Academic freedom is central to the mission of the university, without which it is impossible for a

university to operate (Altbach, 2001). Limitations of academic freedom indicate limitations of
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other freedoms in society (Karran, 2009). One attempt to universalize the definition of academic
freedom is the United Nations Educational, Scientific and Cultural Organization (UNESCO)
Recommendations on the Status of Higher Education (UNESCO, 1997). UNESCO recognizes the
fundamental role of academic freedom, identifying it as a basic human right, such as freedom of

speech. It defines academic freedom as:

... the right, without constriction by prescribed doctrine, to freedom of teaching and

discussion, freedom in carrying out research and disseminating and publishing the

results thereof, freedom to express freely their opinion about the institution or

system in which they work, freedom from institutional censorship and freedom to

participate in professional or representative academic bodies. (UNESCO, 1997)
UNESCO’s definition draws out the basic principles on freedom to research, teach and engage in
public discussion of certain opinions and topics without any potential violations (UNESCO, 1997).
It can be claimed comprehensive, yet there has been an ongoing scholarly discussion about what
other essential elements academic freedom should include (A°kerlind & Kayrooz, 2003; Berdahl,
1990; Heisler, 2007; Karran & Mallinson, 2019; Matei & Iwinska, 2018; Roch & Ignatieff, 2017).
One of the ways to explore the conceptualization of academic freedom is to look at the scope of
freedoms inside and outside of academic settings and what are the freedoms that should be
protected by the concept of academic freedom. Originally, the roots of academic freedom can be
found in the ideas of Humboldtian university back in the 19" century (Metzger, 1987). The
concepts of Lehrfreiheit, Lernfreiheit, and Freiheit der Wissenschaft were the underlining
concepts emerging in 19" century German universities. Lehrfreiheit means the freedom to research
and teach, enabling oneself to be engaged in the scholarly work without any permission from the
state or church (Metzger, 1987). Lernfeiheit is defined as a freedom to learn, advocating for
students’ independent learning (Commager, 1963). Freiheit der Wissenschaft stands for the

autonomous university’s right to self-governance (Metzger, 1987; Pritchard, 1998).

For a long time, the Humboldtian tradition continued to be one of the most influential thought-
pieces in the understanding of academic freedom (Goldstein, 1975). More recently, researchers
from the University of Oslo drew out two distinctive models of academic freedom — the traditional
modal and the social model (Hunler, Quinn, & Cohen, 2018). The traditional model of academic
freedom assumes that everything inside academia is protected by academic freedom, as teachers
have complete freedom in what they do. This academic freedom should not be interfered by the
state at the expense of knowledge (Hunler et al., 2018; Potapova, 2022). Based on this model, the
Humboldtian approach towards academic freedom can be considered as an example of the
traditional model of academic freedom, as it only covers freedom and activities inside academic
institutions. Another model of academic freedom, introduced by the scholars from the University
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of Oslo, is the socially-oriented model (Hunler et al., 2018). In contrast to the traditional model, it
encompasses areas outside academia, claiming that public expression and involvement are both an
extension of academic freedom (Hunler et al., 2018). Academic freedom, in this sense, covers the
freedom of speech of the academics, as ‘academics have no right to silence’ (A°kerlind & Kayrooz,
2003, p. 329). This model can be found in the case of the American Association of University
Professors (AAUP) 1940 document, where freedom of public expression is covered together with
the freedom to teach and learn (AAUP, 1940). This model protects freedom of speech — an
essential part of academic freedom, as academic spaces cannot be separated from public discourses
(Dubrovsky & Meyer, 2021; Hunler et al., 2018).

Another way to approach theoretical understanding of academic freedom is to consider positive
and negative freedoms. This first approach is based on the positive and negative freedoms,
originally introduced by Berlin (1969) and later further elaborated by Sen (1985, 1992). Negative
freedom is being defined as a freedom ‘from interference’ (Berlin, 1969). Sen called it a ‘control
freedom’ (Sen, 1985). In this sense, the subject can act free from any constraints or external threats
and no limitations can be exerted from elsewhere. The second form of freedom — positive freedom
— is ‘freedom to’ or ‘capacity to do things’ (Berlin, 1969, p. 178). Positive freedom fosters
scholarly engagement and individual development. In the Sen’s interpretation, this freedom can
be viewed as ‘freedom as power’ or ‘effective freedom, enabling people to act’ (Sen, 1985, 1992).
Sen also introduces a third category of freedom: ‘agency freedom’. Agency freedom is
interdependent on the first two freedoms and is defined as the capacity for people to make
conscious actions and exercise choice and self-realization (Sen, 1985). Various scholars use the
approaches of Berlin (1969) in their engagement with academic freedom conceptualizations
(A’kerlind & Kayrooz, 2003; Tierney & Lanford, 2014) as well as Sen’s (Macfarlane, 2011). The
concept of negative freedom will be used later in this dissertation. I argue that students’ academic
freedom in Russia has been externally infringed in various ways. | base my argument on the
definition of negative freedom, as, in the case of students in Russia, academic freedom is freedom

from constraints, rather than freedom to foster academic engagement.

Thus, there is no universal conceptualization of academic freedom, as definitions have different
routes, contexts and meanings. In general, the literature on academic freedom infers the ability of
scholars to pursue autonomous research, teaching and learning without external interference. In
some cases, academic freedom also implies the freedom of speech and the protection of academics’
right to public expression. Another way of looking at academic freedom is to define it as the

freedom to foster research or the freedom from external infringements. The definition of academic
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freedom varies across historical and cultural contexts within universities and can thus be
interpreted differently, as universities continue to operate in different political, economic and

social contexts.

Academic freedom in different contexts

Within different institutional, political and social contexts, academic freedom can be perceived in
various ways. In the West, limitations on academic freedom are explored differently to parts of the
world with alternative political and social cultures (Altbach, 2001). In some contexts, political
activism in universities can be seen as ordinary practice of academics and students. In other
locations, the freedom to engage with political activism can fall under constant pressure and threats
from university management and state authorities. Another example is university funding and
university autonomy (Roch & Ignatieff, 2017). Autonomy from government funding systems
enables academics and students to openly raise their concerns and opinions and conduct
independent research. In contrast to other places, government funding can limit institutional
autonomy and thus its academic freedom, with politically sensitive research topics being under

close investigation and even censorship (Yusupova, 2019).

There have been attempts to study academic freedom worldwide. Kinzelback, Saliba, Spannagel,
and Quinn (2021) within the Global Public Policy Institute came up with the Academic Freedom
Index (Kinzelbach, Saliba, Spannagel, & Quinn, 2021). This Index is composed of five expert-
coded indicators that capture key elements in the de facto realization of academic freedom: (1)
freedom to research and teach; (2) freedom of academic exchange and dissemination; (3)
institutional autonomy; (4) campus integrity; (5) freedom of academic and cultural expression.
They have grouped all countries into five categories and have scored them in the range between 0
and 1. The groups (A, B, C, D, E status) are formed in the spectrum from ‘relatively free’ to

‘unfree’ (Kinzelbach et al., 2021).

As such, context matters in the analysis of the substantive literature on academic freedom. The
limitations of academic freedom in the Western context are explored mainly through neoliberal
framework (Boden & Epstein, 2011; Marginson, 1997; Stone, 2015; Tierney & Lanford, 2017).
The infringements on independent scholarly activities appear in the form of the rapid marketisation
of education (Badley, 2009; Kayrooz, Kinnear, & Preston, 2001; Marginson, 1997) and the
growing tendency of relations between universities and students to be market-oriented, where
students are treated akin to customers. Due to the rise of economic interests in research funding,

freedom of research is threatened by capital needs (Boden & Epstein, 2011). There are also threats
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to tenure in the American academic setting (Tierney & Lanford, 2014). The political aspect of
academic freedom in Western institutional settings considers the equal distribution of discussion
space, focusing on political correctness and rising tensions between the right- and left- wing

agendas on campus (Kaufmann, 2021; Stone, 2015).

However, this context differs from ones where the political situation is found within authoritarian
political landscapes (Altbach, 2001). In other academic contexts, academic freedom can be
inextricably linked with the restricted physical access to universities in conflict zones (Butler,
2015). Many political regimes attempt to control academic environments to combat criticism;
severe physical restrictions and even imprisonment of academics can be found in Burma and Iran
(Altbach, 2007; Daniel, Hartley, Lador, Nowak, & de Vlaming, 1992). In some cases, especially
in places of politically unstable environments and growing authoritarian regimes, there are
restrictions on exploring politically and ideologically sensitive topics. In some cases, limited
institutional autonomy directly impacts limitations of academic freedom (Roch & Ignatieff, 2017;
Yusupova, 2019). Different examples of academic freedom limitations in various contexts include
arrests of social scientists in Egypt (Altbach, 2001; Saliba, 2020), limitations of some research and
public expression in Singapore (Altbach, 2001), and dismissal of academics and departments’

closures in Turkey (Ertem, 2021).

Thus, university is shaped by systematic factors, which is why it is difficult to promote one
universal definition of academic freedom. One of the challenges of exploring academic freedom
lies with context. The above examples contribute to an understanding of academic freedom as a
broad, diverse and context-related term. As such, it seems fairly problematic to create a universal
framework, as universities and their freedoms depend on political, cultural and socio-economic
factors. Another challenge is the lack of empirical studies available. Although the existing
literature covers a wide range of issues related to academic freedom, there is still a substantive
lack of empirical study conducted by scholars in different locations in the world. Finally, academic
freedom is mostly explored through the angle of freedom for academics and teachers. This
challenge will be addressed in the subsequent section, where | will engage with existing literature

on students’ academic freedom.
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Students’ academic freedom

Traditionally, students’ academic freedom has been defined as an integral part of the Humboldtian
Lernfreiheit concept — the ability to learn and freely pursue knowledge (Commager, 1963).
Students are the main recipients of knowledge (Appiagyei-Atua, 2019). Obtaining knowledge and
skills are the main components of education, elaborated by Biesta (2008) as a qualification
function (Biesta, 2008). At the same time, the purpose of education extends beyond academic
engagement (Appiagyei-Atua, 2019). Argued further by Biesta (2008), the two other functions of
education include socialization and subjectification, which contribute to the development of
independent thinkers and autonomous subjects (Biesta, 2008). This argument is further considered
by Marginson (2014) in the student self-formation theory (Marginson, 2014). Education brings
about constant changes in students’ identities and perceptions; originally, this theory was
introduced with regard to international students and how the experience of studying abroad shapes
students’ identities (Marginson, 2014). But it could be equally implemented in exploring how,
through different practices and networks, university and academic environments shape students in

different ways (Marginson, 2014).

As such, academic freedom is an integral part of students’ experience at university. There is an
interdependence between students and teachers, which is why it is not possible to leave students
out of discussions on academic freedom (Appiagyei-Atua, 2019). As followed by Article 13
General Comment of The International Covenant on Economic, Social and Cultural Rights, ‘the
right to education can only be enjoyed if accompanied by academic freedom of staff and students’
(ICESCR, 1999). And yet, literature does not pay substantive attention to the academic freedom
of students (Jackson, 2021; Macfarlane, 2011).

Existing literature on academic freedom is often focused on the importance of freedom for scholars
and teachers, and students are mostly overlooked (Bissell, 1969). Macfarlane (2011) argued that
students are often seen as a ‘by-product of academics’ protections’ (Macfarlane, 2011, p. 720), as
they are considered less powerful than the ones who educate them (Jackson, 2021; Macfarlane,
2011). As such, as argued by Jackson (2021), students’ academic freedom needs to be
deconstructed and further theorized, as ‘the student’s fundamentally different social position to
that of the scholar must be foregrounded in theorizing student freedom, and student academic
freedom’ (Jackson, 2021, p. 1114). The roots of mentioning students’ academic freedom lie in the
works of Freire (1968) and Hooks (1994). They specifically considered the consequences of the
banking system of education (the passive receipt of knowledge from teachers by students) and
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advocated for the active engagement of students in the learning process and course content (Freire,
2018; Hooks, 1996).

The ‘learning’ argument could be taken further: Kunkel and Radford-Hill (2011) argued that active
student learning is an essential part of academic freedom (Kunkel & Radford-Hill, 2011). Active
learning includes critical thinking and listening, active participation in discussions and exposure
to different points of view (Kunkel & Radford-Hill, 2011). Macfarlane (2011) examined student’s
academic freedom in terms of their capabilities, drawing his conceptualization from the work of
Sen (1999): students’ capabilities can empower other students and contribute to their development
as independent thinkers (Macfarlane, 2011). The author also considered threats to students and
their academic freedom: attendance policies, exploitation of students’ intellectual property and
domestication of the student voice (Macfarlane, 2011). The issue of students’ political correctness
and indoctrination were also explored in the framework of students’ academic freedom, since
being free academically means to be ‘free from indoctrination’ (Jackson, 2021; Macfarlane, 2011;
Oleksiyenko & Jackson, 2021; Pavela, 2008). Students’ academic freedom can also be regarded
as a part of their right to democratic involvement and engagement (Appiagyei-Atua, 2019). Zain-
Al-Dien (2016), in their work on students’ academic freedom in Egypt, proposed four categories,
saying that students’ academic freedom consists of: being able to express ideas and opinions;
being able to select content and subject of studies; being able to participate in decision-making;
and being able to freely publish research and findings (Zain-Al-Dien, 2016). Yet, literature on
students’ academic freedom remains scarce, as there has been very limited research and almost no

empirical studies devoted to the issues of students and their freedoms in academia.

Academic Freedom in Russia

Academic freedom in Russia has been scarcely studied, despite a growing interest in and
importance of this issue in Russian universities (Kaczmarska & Dubrovsky, 2022; Potapova,
2022). Partially, it is due to the lack of research on Higher Education in Russia (Smolentseva,
2003b). The majority of topics in educational research explore education as an instrumental field
of study and the main scope of research lies in pedagogy, management and result-oriented studies
(Potapova, 2022). The lack of discussion on academic freedom is also related to funding matters
in Russian universities and their limited institutional autonomy. Yusupova (2019) argued that ‘the
government becomes the primary source of funding for most social research that is carried out,
making it the main client of almost any research institution and giving it the power to set a specific
research agenda.’ (Yusupova, 2019, p. 1463). The choice of researched topics relies on institutions

that support this research. In case of Russia, the government continues to be the main supporting
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body for universities, thus making it challenging for researchers to explore potentially sensitive

topics (Smolentseva, 2019; Yusupova, 2019).

Despite the growing importance and interest in this topic, discussion of academic freedom in
Russia has not yet been established, with a few exceptions. Dubrovskiy (2017) draws out historical
perspectives on academic freedom in Russia (Dubrovskiy, 2017). The author claims that there are
challenges to academic rights in Russian academia. There has been growing state control over
education and humanities have become a target of ideological pressure (Dubrovskiy, 2017).
Romanov and larskaia-Smirnova (2015) investigated the impact of the Foreign Agents’ Law
which came into force in 2015 and how it affected academic freedom. One of the negative
consequences of this legislation is that it has become difficult in Russian universities to collaborate
with Western scholars, especially when the topics of research are considered sensitive (Romanov
& larskaia-Smirnova, 2015).

Other issues connected to academic freedom have been explored by Yusupova (2019),
Oleksiyenko (2021) and Yudkevich (2014). They looked at how social research operates and is
impacted by authoritarian context (Yusupova, 2019), self-censorship (Oleksiyenko, 2021;
Zavadskaya, 2019) and academic feudalism (Yudkevich, 2014). Kaczmarska (2020), in the latest
The Global Public Policy Institute (GPPi) report, underlines the role of the state in the academic
institutions, illustrating this argument with the list of recent attacks on scholars, teachers and
students in different Russian universities (Kaczmarska, 2020). The qualitative study by Olimpieva,
Dubrovsky and Ezhova (2020) is one of the only empirical studies conducted on academic freedom
in Russia. The study explores the definition of academic freedom from the perspective of social
sciences and humanities teachers and scholars and how they evaluate academic freedom in their
subjective experience (Olimpieva, Dubrovsky, & Ezhova, 2020). Understanding the concept of
academic freedom in the Russian context has been also examined in the doctoral research by
Potapova (Potapova, 2021).

There has been, however, no precise focus on students’ academic freedom in Russian Higher
Education and on how the limitation of academic freedom can affect the academic process and
experience of young learners. The majority of academic freedom studies is intertwined with
professors or administrative and legislative structures, yet there is a large group of people within
universities who similarly suffer from academic threats. Some ideas of students’ limitations within
academia have been presented previously by Kaczmarska (2020), Dubrovskiy (2017), Gerber and

Chapman (2022). In particular, Kaczmarska (2020) mentions the case of the Russian online student
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magazine at HSE DOXA as one of the limitations exerted on students in Russian universities
(Kaczmarska, 2020). DOXA - the biggest HSE student magazine — was banned from holding
activities at HSE and from receiving any financial support, following their active campaigns
advocating for students arrested during the Summer 2019 Election Protests (Gerber & Chapman,
2022; Kaczmarska, 2020; Open Democracy, 2021). Dubrovskiy (2017) referred to cases when
universities have attempted to prohibit students’ participation in protests and have framed civil
protests as ‘extremist’ actions in their public statements as a way to prevent students from
participating (Dubrovskiy, 2017; BBC News, 2017). Other cases include students being expelled
from universities for participating in protests or anti-war campaigns and posting on social media
(Gerber & Chapman, 2022; Luxmoore, 2021). However, Kaczmarska and other scientists did not
allow the investigation of further influence of such restrictions on students in universities. There
is a clear research gap in the existing literature on academic freedom, as no specific studies are

conducted on students’ academic freedom.

The next part of the dissertation will allow an investigation of students’ academic freedom. To
address this research gap, this study aims to explore academic freedom of students in Russian
Higher Education institutions. The research questions that it will attempt to answer are i) how
students define their academic freedom in Russian Higher Education and ii) how much academic
freedom can students exercise. Through these research questions, | intend to investigate various
kinds of students' freedoms in academic institutions (freedom of research, freedom of discussion
in academic settings and freedom of speech in academic institutions), define how students view

academic freedom and discuss whether academic freedom impacts on their learning.
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3. Methodology

This study was designed as a qualitative case study, which explores how undergraduate students
from social sciences and humanities in four Russian universities conceptualize the definition of
academic freedom and how much academic freedom, according to the students, they have. The
universities chosen for the study include SPbU, HSE, the Moscow State Institute of International
Relations (MGIMO), and MSSES. Participants were recruited through snowballing and in-person
sampling methods. 20 semi-structured interviews were conducted online and later transcribed
verbatim and thematically analyzed. The first half of the chapter considers the research design and
explains philosophical underpinnings. Then, it discusses in further detail the selection of
participants and universities with the overview on the Russian Higher Education background. The
last part of the chapter explores data analysis, the researcher’s ethics, and the rigor and limitations

of the study.

Research design

This study is a qualitative case study. The plurality of the investigated phenomena has predisposed
me to design a study qualitatively. This qualitative research is based on the constructivist paradigm
as it explores the plurality of the participants' realities (Fairbrother, 2014; Merriam & Tisdell,
2016). Constructivists' underpinnings enable research on students' academic freedom analyze
through their subjective experiences and interpretations. This study emphasizes the diversity of
the students' personal experiences in academic freedom. Through students' understandings, voices,
concerns, and their construction of reality, it has become possible to investigate how Russian

universities' academic freedom has been limited.

In the constructivist paradigm, interviews reflect the multiplicity of the subjective experience of
studied phenomena (Miller & Glassner, 2021). Therefore, | have chosen the interview as this
study’s research method. Firstly, interviews can provide qualitative richness to the data (Presser
& Sandberg, 2016). Through conversations with different people, it is possible to obtain detailed
and rich data through personal understandings of the investigated phenomena and people’s
constructions of the social world (May, 2011; Miller & Glassner, 2021). As such, one could say
that studying students’ academic freedom is best done through interviews, as, through this format,
it is possible to gather information and insights provided by students. Secondly, as Gorman and
Clayton (2004) argue, the detailed focus of interviews contributes to an understanding of causation
and the answering of the ‘why’ questions while investigating certain social phenomena (Gorman

& Clayton, 2004). In this case, through conducting interviews, students contribute to a
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comprehensive understanding of their academic freedoms. They succeeded in sharing how they
perceive their freedoms and the main factors of academic constraints in Russian academic

institutions.

Research instrument

The data was collected through in-depth semi-structured interviews conducted online. The format
of semi-structured interviews enabled me as a researcher to have a specific structure for the
questions and have space for further elaboration on particular questions and answers (May, 2011)
if it suited the context of the participants in the interviews. As such, the structure of the questions
helped me follow the plan, according to which questions were based on the substantive literature
and research questions. Yet, it was also possible to pursue further dialogue with students. The
interviews were conducted entirely online with 20 participants from four Russian universities,
interviewing 4-5 students from each. The choice of online interviews was made due to the physical
restrictions followed by the COVID-19 pandemic, as well as the war in Ukraine. Another reason
for conducting the interviews online was the personal safety of the participants, as it might be safer

for them to raise their academic concerns online rather than conducting a meeting in person.

Participants were asked about experiences at these universities and their ways of exercising their
academic freedom. Questions were divided into four categories. The first category covered general
questions about the participants’ basic information: their year of study, research interests, and
reasons for applying to their particular university. The second group of questions looked at
academic freedom during the study process: choosing topics for research, communication with
their supervisor, and scope of freedom discussions during seminars. The third category focused on
extracurricular activities outside the academic curriculum: participation in student organizations,
political engagement, and its impact on their lives. Finally, the last category concluded by asking
participants for their definitions of academic freedom and whether they experienced academic
freedom limitations in their studies. A full list of the questions, both in Russian and English, is

available in the supplementary section (Appendix 1).

Participants’ selection

The study sample includes third- and fourth-year undergraduate students completing their studies
at the chosen four Russian institutions. The participants' age range is a minimum of 18 years old
as this is the age of undergraduate students in the third and fourth years. One of the reasons to

choose this range is that during the last two years of undergraduate studies, students can reflect
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more on their academic experience and research interests. Most students narrow down their
research topics with their supervisors during their third or fourth year. Participants were also
selected based on their study area, particularly social sciences and humanities. My choice was
determined by a higher vulnerability of academic freedom in this area. ldeologically-driven
political agendas and political processes in the country have spread their influence on the public
discourse in Russia. Given the state-funded nature of the universities, social sciences are under
pressure in terms of their freedom of research and discussion spaces. That is why it was particularly
important to select the sample for this study in social sciences. The selected students major in
various subjects: international relations, political science, sociology, and international law. The

full table of all the participants’ details is presented below (Table 1).

Another factor for selecting the participants was based on the universities that the participants
attend. This section explains in further detail the landscape of Russian universities and why I chose
the following four universities for my study. To explore academic freedom in Russian universities,
| chose four Russian universities where | interviewed approximately five students from each
institution. The following universities are SPbU, HSE, MGIMO, and MSSES. This choice of
universities is further explained by historical factors of social science development in Russia.
SPbU was chosen because it is one of the oldest universities in Russia. It co-exists with the Smolny
College of Liberal Arts and Science faculty — a joint project between Smolny, SPbU and Bard
College (USA). One of the specifics of SPbU is its unique status: together with Moscow State
University, rectors of both universities are appointed directly by the President (Federal Law N
259-FZ, 2009) and have a right to issue their own educational standards (Kaczmarska, 2020). This
makes it a special case. Within the old classic university, there is an ‘independent’ faculty of
Liberal Arts, one of the first Russian projects to develop liberal education (cite). Since 2010, there
has been a lot of tension or pressure between the head administration of SPbU and Smolny. In
2021, The Russian General Prosecutor’s Office recognized Bard College as an unwanted
organization for its funding from the Soros Organization and shut down all projects. One of the
main representatives of Bard College in Smolny, Michael Freese, was later deported to the USA
(Gerber & Chapman, 2022; Kaczmarska & Dubrovsky, 2022).

The second choice of university is HSE. HSE was established in 1992 as an applied research
institution and is now one of Russia’s leading social science research institutions. The exclusive
position of the university enables HSE to remain one of the most ‘academically free’ universities
in Russia due to the close ties of the former HSE rector to the State Duma. However, in the last

several years, there has been a steady increase in government subsidies and a turn of political
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limitations. Recent cases include dismissing politically active academics in 2020 — which were
officially carried out due to the reorganization of the universities’ departments — and banning
students and staff from HSE affiliation if they publicly expressed their opinion on various political
issues (BBC News, 2020).

MSSES is another post-soviet educational institution established in 1995, promoting liberal
education in Russia. This institution is primarily based on private funding, making it one of the
unique cases of a private institution in Russia with prestigious status and research. However, the
state continues to exert pressure on MSSES in their academic freedom. Previously, the state
accreditation of educational programs was withdrawn from MSSES in June 2018 and was returned
only in 2020. Currently, the dean of MSSES faces a criminal investigation under, presumably, a

political context.

The last university chosen for the study is MGIMO. MGIMO is a government-based institution.
The functions and powers of the founder of MGIMO are carried out by the Ministry of Foreign
Affairs of the Russian Federation. It is considered one of the most prestigious universities in
Russia, predominantly for future foreign service specialists. Due to its solid government affiliation,
MGIMO’s agenda is regarded as very pro-governmental. The academic tradition of this institution

has also inherited much from the Soviet tradition of social sciences.

Table 1: Participants’ profiles

Number Code |Date University Year, study

1 SH1 |13/03 MSSES 4™ year, world politics

2 SH2 | 23/03 MSSES 4™ year, world politics

3 SH3 | 29/03 MSSES 4™ year, sociology

4 SH4 | 01/04 MSSES 4™ year, sociology

5 B1 13/03 HSE 4™ year, economy and politics of Asia
6 B2 13/03 HSE 3 year, international relations

7 B3 17/03 HSE 3 year, political science

8 B4 21/03 HSE 3 year, political science
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9 B5 25/03 HSE 3 year, sociology

10 M1 19/03 MGIMO 4™ year, international economics
11 M2 25/03 MGIMO 3 year, international law
12 M3 25/03 MGIMO 3 year, diplomacy and politics of

foreign countries

13 M4 30/03 MGIMO 3" year, international law

14 M5 07/04 MGIMO 3 year, international relations

15 M6 11/04 MGIMO 3 year, international economic relations
16 C1 15/03 SPbU (Smolny) |41 year, faculty of liberal arts

17 C2 25/03 SPbU (Smolny) |41 year, faculty of liberal arts

18 C3 26/03 SPbU 4™ year, international relations

19 C4 30/03 SPbU 4™ year, international relations

20 C5 12/04 SPbU 4™ year, international relations, sociology

Sampling method

As for the method of recruiting participants, I used snowballing and an in-person approach (Cohen,
Manion, & Morrison, 2018a). The sampling techniques were selected as follows: | used an in-
person approach to recruit participants for the study. | contacted several participants as | had
already established a broad network in Russian universities before conducting this research. I used
an in-person method to ask my potential participants about their interest in my research.
Afterwards, | used snowball sampling as it was helpful to reach out to any other potential
candidates from the same universities. One of the primary social media sources through which |
have communicated with respondents is Telegram, because most Russian students use Telegram
as their main social media platform. The snowballing technique was chosen as a sampling method
because of the specifics of the research topic. Through the snowballing technique, it was possible
to find participants, although the research topic is sensitive and so requires additional consideration
(Cohen, Manion, & Morrison, 2018b).
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Data analysis

The data was collected through audio recordings. Before recording the interviews, all participants
gave oral consent on recordings. The copy of the oral transcript in Russian and English is attached
to the Appendix section (x) at the end of the dissertation. The interviews were conducted in
Russian as this language is the most comfortable for participants; the recordings were later
transcribed verbatim in Russian. | used thematic analysis to approach qualitative data for this
study. Thematic analysis was chosen as the main data analysis for this study as it enabled me
structure the interview data in the relevant categories (Flick, 2018). For the thematic analysis, |
incorporated the approach introduced by Braun and Clarke (2006). Firstly, | re-read transcripts
several times and thoroughly searched for patterns (Braun & Clarke, 2006). Then, I manually
highlighted all relevant information for the research. This step helped me create the first set of
generalized codes. Codes were connected to the structure of my interview questions, which were
also based on the initial research questions. After the first coding process, a set of overall themes
arose: research topics (term papers and theses), freedom of discussion at seminars, pressure on the
university, the context of the war with Ukraine, student organizations and initiatives, self-
censorship, the concept of academic freedom, examples of academic freedom’s limitations. Next,
| reviewed these themes and further analyzed transcripts within these themes. Based on the final
analysis of the themes, several categories were created to structure the themes, which are the basis
for the findings section outline. These categories include i) definitions of academic freedom, ii)
explicit (direct) limitations of academic freedom, and iii) indirect limitations. The analysis was
conducted entirely in Russian, and all the direct quotes selected for the findings section were later

translated into English.

Rigor

Rigor in social science research draws out a quality criterion that ensures authenticity (Coryn,
2007) and certainty of obtained knowledge. The set of rigor criteria in the quantitative research is
different from the qualitative one, as the latter represents the participant's plural realities (Winter,
2000). This study has considered the criteria of rigor based on the conceptualization of Guba and
Lincoln (1982). Lincoln and Guba (1982) have introduced the criteria of rigor in qualitative
research through credibility, transferability, dependability, and confirmability (Guba & Lincoln,
1982).

The first criterion is credibility, which considers appropriate representation of realities. Data

triangulation strategy is used to ensure credibility in this study, meaning that | have collected data
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from different sources and institutions, interviewing 20 participants in total. As a rigor criterion,
transferability is responsible for the applicability of research indifferent content and the detailed
description of studies context (Guba & Lincoln, 1982; Seale, 1999). The transferability is ensured
through the detailed description of the Russian educational system, Russian political context, and
state-university relations. The third criterion is dependability, which stands for the consistency of
the study (Korstjens & Moser, 2018; Merriam & Tisdell, 2016). The audit trail is one of the main
strategies used to ensure dependability criteria. Every step of conducting the interviews and
analysis was well documented in this study, including the interview tracking. The last criterion of
qualitative rigor is confirmability, how neutral the research is and how other researchers could
further interpret it (Guba & Lincoln, 1982). It can be argued that it remains challenging and
sometimes impossible to avoid biases while conducting qualitative research in qualitative research.
I will further explain my positionality as research in this chapter. At the same time, confirmability
can be ensured through further possible interpretation of my results. Although there is a substantive
lack of empirical studies conducted on students' academic freedom, my study can potentially

contribute to this area's further research and development.

Limitations

One limitation of this study is a small sample of participants from four universities. | have
interviewed approximately five students from each university. This is due to the time limitations
as well as specifics of the study. Following the start of the war in Ukraine and the ensuing unstable
political situation in Russia, it was impossible to conduct interviews in-person and reach out to a
wider audience of students. It has become more difficult to express certain opinions publicly. As
such, many students could not give their consent to the study out of fear for their personal safety.
Another limitation to mention is a limited choice of universities. Regional representation of
universities in Russia would present a great opportunity to study academic freedom, especially the
universities that have established liberal art programs, where one could look at how their programs
compare with traditional universities’ curricula. Because of the limited time allocation and
physical restrictions, it was not possible to cover a more representative sample of universities in

Russia.

Ethics

Because of the sensitivity of the research topic and the current instability of the research context,
several steps were made to ensure ethical procedures of the interviews. Informed oral consent was

obtained from the research participants before the interviews. Due to the cultural specifics, | used
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oral consent as a form of informed consent, as students might be reluctant to fill out and sign paper
forms. Participants were also told at the start of the interview that they could withdraw during and
after the interview and that their data would be deleted if they chose to withdraw from the study.
No-one except the researcher and the researcher’s supervisor could listen to the interview
recordings. To protect the participants’ safety, all participants’ transcripts are pseudonymized and
the recordings do not contain any personal or identifiable information about the individuals. To
further protect the safety of the participants, Telegram was used as a communication platform
because it is a safe and encrypted application. | also asked participants to keep their participation

in the study confidential to secure the safety of both sides entirely.
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4. Findings

This chapter presents the findings obtained from the data collection and is structured according to
the research questions. The first section is devoted to students’ definitions of academic freedom.
The second part draws out the limitations of students’ academic freedom in Russian universities.
The limitations of academic freedom can be divided into two main categories — explicit and
implicit limitations. The former category outlines direct external infringements of academic
freedom on students’ academic works, discussion spaces, and their activities inside and outside
academia. The latter category is limitations of academic freedom in ‘tacit’ forms. Based on the
findings, most students studying at the selected Russian universities reported that they can exercise
academic freedom, yet in the rather restricted way. Although there is a growing number of explicit

limitations, implicit limitations from students as well as academics remain predominantly high.

Students' definitions of academic freedom

The first section of the findings is devoted to the first research question: how do students define
their academic freedom in Russian Higher Education? Most students noted three features of
academic freedom: (1) freedom to choose topics for research; (2) freedom to discuss; (3) freedom
of speech, such as freedom to express opinions without any potentially damaging consequences.
Freedom of research was one of the most predominant answers when students were asked about
the definitions of academic freedom. Most students indicated that academic freedom implied the
freedom to choose any topic for research, whether it be the dissertation thesis or coursework
essays. However, most respondents considered that this freedom to choose any topic of research
can be sometimes constrained if the research topics are considered ‘sensitive’. Sensitive topics are
topics which imply a political or social nature, contradicting current governmental ideological
narratives. Universities, according to some students, should not constrain students’ choices on
investigating these topics, but should provide academic help on how it would be best to approach
their investigations. Some students mentioned that universities should operate without political
agendas. As one HSE political science student shared, the goal of academic freedom in universities
for students is to have access to all discourses and positions. Even if there are ‘undesirable’ or
ideologically-driven topics, it should be possible to research any issues in the country without
facing potential consequences or threats:

It seems to me that academic freedom is just the opportunity to speak and raise any
topic in the academic field. The bottom line is that the main thing is that you can
discuss, write, conduct some kind of research, even if it seems that the topic is
somehow ‘forbidden’ or ‘undesirable’. If there is academic freedom, then it is
possible to study it. ‘Smart voting” [Umnoye golosovanie], protests, propaganda
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discourse — all this should be available to study. This does not mean that a person
can speak and express his opinion in any form, because the academy still has certain
standards. But academia strives for neutrality and objectivity. The very opportunity
to write on these topics is a sign of academic freedom.

The second most mentioned element of academic freedom for students was freedom of discussion,
as freedom of being engaged in open discussions during seminars at the university. Freedom of
academic debate, according to most students, implies freedom to defend any position in
discussions during seminars, conferences and any other academic environments. As such, it should
be possible for students to support any well-elaborated point of view. ‘Fear’ and ‘judgment’ were
two concepts which were mentioned by respondents when answering the question about freedom
of academic discussions. They noted that discussions during seminars should be conducted without
fear of judgement when presenting one's position. This threat of fear as well as judgement could
potentially come from either fellow students or academics with opposing views. That is why some
students included freedom from indoctrination as one element of freedom of discussion. According
to the students, academics who lead the classes are equal participants of academic discussion; they
should not be politically engaged while leading the seminar or discussions. Academic freedom, in
that case, is more about the fact that students should be able to engage with all points of views,
and academics should not simply outline their position, but should instead engage in all possible

points of view.

Most, but not all, students, included the third category — freedom of speech — as a subtheme of
freedom of discussion. Here, these students highlighted freedom of speech as a freedom to raise
one’s voice inside and outside the university and defined that freedom of speech as a freedom of
raising one’s opinion and point of view without any fear of negative consequences. The main
difference between this freedom and freedom of discussion was that academic exchange at
university does not just happen during classes. University is a shared space for students to
exchange ideas, initiatives and organize extracurricular activities. As such, one of the functions of
university is providing space of diverse opinions, including different political discourses. Some
students connected this freedom of speech with the freedom of political expression. According to
this opinion, a university can also be a place of informal exchange, and political views should also
be discussed and shared. Academic freedom can equally mean the possibility to share like-minded
political opinions among students without any harmful impact on the university community. When
these students mentioned this freedom of speech, they also mentioned freedom ‘from potential

consequences.” One of the respondents shared:
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It is clear that this [academic freedom] is also getting up-to-date knowledge at
seminars, lectures, but this is also an opportunity to share this current political
agenda with the community so that the community can discuss it.

Other definitions of academic freedom were raised in single opinions, such as freedom of student
associations and organizations, freedom of self-development, opportunities outside the university
without political boycott, and having the opportunity to influence the learning process. One student
from HSE said that freedom of student associations and organizations can be considered one of
the functions of the university, as it is not only about academic knowledge and skills, but also
about students’ development of a sense of community. In the previous section, one of the elements
raised was having an opportunity to express different opinions in a shared space. In this case,
student mentioned freedom of community development at university. The university is a broad
institution that has influence on a large number of areas. When freedoms in student organizations
are violated, this is also a clear sign of lack of academic freedom. Another student mentioned the
freedom of exchange within universities, raising the question of international exchange between
universities. Due to the recent war in Ukraine, many students met limitations of academic
international involvement. Academic freedom here was defined as an opportunity to communicate
academically [through conferences] and stay in touch with the international academic community,
as students and scientists should not be considered ‘an appendix of their country’ if the government
and political state elite are pursuing a policy that the academic community do not support.
Additional elements raised by a student was the opportunity to have the power to have an impact
on education and its programs. As such, some students felt powerless when it came to their ability
to complain about teaching staff, the availability of help for students who are experiencing mental

health issues, or support for students who have conflicts of interest.

Thus, students explored the definitions of academic freedom in broad terms. According to the
students’ perspectives, academic freedom can contain various elements. This section of the chapter
particularly analyzed how students in Russian universities conceptualize academic freedom in
their own academic experiences. Predominantly, students associate academic freedom with the
freedom of research, academic discussions and speech. Freedom of research in the
conceptualization of academic freedom enables young researchers to explore any topics of
interests irrespective of their ideological sensitivity. Freedom of discussion is supported by the
similar argument, including the opportunity to elaborate on any arguments without being judged
or being afraid of potential negative consequences. Freedom of speech includes the ability to be

engaged in discussions and raise any opinions in other non-academic spaces. As such,
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ideologically-driven government agendas limit the discourse in public discussion and expression,

which may equally impact academic activities.

When applying the term of students’ academic freedom to the context of Russian universities, it
can be noted that students base the definition of freedom on ‘freedom from’ constraints. As most
students indicated, the absence of negative consequences is one of the elements of academic
freedom. University is equally viewed by many students as a space for other non-academic,
extracurricular activities. As university can provide a space for mutual ideas and exchange,
academic freedom is also important to keep this space free from limitations to discuss any points
of view. How students define academic freedom will potentially help to understand how they
consider actual limitations of their academic freedom, which are considered in the second section
of this chapter.

Limitations of academic freedom

The second section of the findings is based on the second research question, particularly how much
academic freedom students in Russian universities can exercise. This section is structured as
follows: the first sub-section considers explicit limitations of academic freedom, whereas the
second part looks at the implicit ones. By analyzing the findings, respondents shared that they have
academic freedom at universities and thus have not experienced many limitations during their
studies. However, students reported the rising number of external limitations imposed by the
university or other authoritative bodies. At the same time, there has been a significant amount of
self-regulation and self-censorship, which, as students agree, are mainly exercised to protect

themselves as well as the university.

Explicit limitations

Explicit limitations are those limitations directly imposed by the university administration or any
other state governing body. As introduced above, explicit limitations are indicated in single
restrictive measures reported by students. As such, these are not widespread across all the
universities. However, these cases contribute to the comprehensive understanding of Russian
universities’ current environment of academic freedom. The overall line among these limitations

is how political agendas influence universities’ actions when introducing these limitations.

One explicit form of limitation is when the discussion space is narrowed. Limitations of discussion

space appeared in both written and verbal forms. Written forms of limitations were seen in the
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recent increase in ‘verification’ of thesis titles from the state authorities. Particular emphasis was
placed on topics related to the current political agenda and all the related political subjects,
especially if these subjects were connected to opposition organizations and oppositional leaders in
Russia (such as ‘Smart Voting’ [Umnoje golosovanije] or Alexej Navalny). University staff
advised students to remove trigger keywords related to politics in their thesis’ titles. Recently, with
the war in Ukraine, particular caution was exerted on military-related topics. As one student noted,
their supervisor recommended to change their sensitive dissertation topic, especially if their topic

covered political issues or military topics:

| wanted to research [paratroopers], their wives and to look how being married
affected their career. And then ‘the special operation’ [war in Ukraine] began. And,
at first, [the supervisor] gently asked if | wanted to change the subject, to which |
said no, everything was super, the respondents were ready to talk with me. And
then, after another two weeks, he wrote to me more imperatively that ‘it might be
worth thinking about changing the subject.

Limitations of thematic spaces included the recommendations to remove certain phrases from the
title, whereas the thesis content could remain the same. If students included a political agenda or
critical political analysis in a thesis, they needed to do it ‘carefully’ and use indirect language to
write the title of the thesis. In this way, students would be able to continue working on their
research, but not draw much external attention to their potentially ‘politically triggering’ research

topics:

| researched the humor of the President of the Russian Federation and | saw an
interest in this topic. It may not be super safe, but | have never been dissuaded from
anything. The only thing that will probably be useful to say is that when | applied
for the conference, my supervisor advised me to censor myself and not mention the
name of Putin, and simply write ‘The Russian president's jokes’. That is, writing
without any surnames, just so not to attract any attention.

Verbal forms of thematic space limitation can be viewed, for example, in the inability to discuss
certain topics. The recent war in Ukraine provoked this verbal form of limiting the discussion
space. As reported by other students, there was a direct limitation, or, as mentioned by some
students, ‘censorship’ on discussing the ongoing war in Ukraine. In one university, as reported by
one student, tensions were high as students were directly discouraged from talking about current
events:

Even the dean said that we don’t discuss this in class, you have to take exams on
other topics. Not on the subject of ‘Russia's special operation in Ukraine’. Well,
even the fact that the dean told us not to discuss Ukrainian politics during the course
—well, what if the seminar is about international law? Why not ask the teacher how
legal this and that is?

39



Most of the interviewed students indicated that political topics have an impact on the academic
space in Russian universities and is a relatively triggering point in Russian universities. Not only
did the students mention limitations which are directly related to their academic programs or
studies, but also to other activities inside university. Political engagement can be one of the other
forms of explicit limitations. Students’ organizations, in this case, were another example of how
universities’ management under the sanction of state authorities attempts to restrict students’

political participation.

Limitation of political participation continues to be present in Russian universities. Respondents
from all 4 universities indicated that there has been a rising level of universities’ engagement in
student political activism. For example, all HSE students mentioned the year 2019 as a starting
point for these limitations, as the administration influenced the university on any ‘political
initiatives.” In 2019, there was a case of Yegor Zhukov — an undergraduate HSE student who was
detained for involvement in unsanctioned political protests. At this time, students and teaching
staff expressed solidarity with Zhukov, participated in demonstrations, and signed open letters in
support. Yet, after this incident, HSE started to promote the idea of being a ‘university beyond
politics’ which limits the participation of students in political activities and prohibits the use of
HSE affiliation in any political movements. One respondent shared that she has been working at
HSE for a year and a half, and, when she signed the employment contract, she noticed that in the
contract there was an amendment that that she could not speak out about the political situation and
at the same time affiliate herself with the HSE. Another example which all interviewed students
from HSE mentioned is the case of DOXA losing its student organization status at HSE. Students
linked this to DOXA’s increasingly political agenda. DOXA became another impetus for students’
increasing political involvement and, as a result, HSE stopped sponsoring some student
organizations, specifically student media organisations. After this DOXA case, the university
introduced new ethical guidelines for student organizations. Due to the new ethical guidelines,
political topics in HSE organizations were no longer permitted. One student, who was actively

involved in a student organization, shared the following:

There was a whole code of rules about what we could not release [in TV HSE
media]. | do not remember the list right now, but things like protests are prohibited
[in the TV HSE coverage]. There was a situation where at first, a group of student
media organizations were excluded from affiliation with HSE; it was at the same
time that they decided to deprive DOXA of the status of a student organization. The
TV HSE temporarily lost it as well, but then got it back. But to keep the media
status of the student organization, they had to comply with these guidelines, to this
code of ethics. The producers [of TV HSE] periodically checked themselves with
this ethics code.
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Half of the interviewed MGIMO respondents stressed the control on the part of the administration,
including over students going to protests or, in the light of recent war in Ukraine, publicly
expressing an anti-war position. Discussions with students were happening in the dean’s office,
where university administration invited students for conversations regarding their participation in
protests or signing anti-war petition. Students from other universities also noted strong pressure
associated with the protests. As one of the respondents from SPbU shared, since 2015 the SPbU
policy on students’ participation in protests has dramatically changed. Before, SPbU would release
a statement that students have a right to freedom of speech. Now, SPbU is ready to expel students

for their administrative offence due to participation in protests, including current anti-war protests:

Yes, if there were protests before, for example, they [the university] tried to find

lawyers or something like that, well, at least tried not to expel students, there was

no talk of expulsions. But now, as soon as the students were caught at these protests,

rumors immediately arose that they should be expelled, that they were rebels, and

in general, protesting was not a worth action of university students. Quite harsh

sanctions, although there were not such sanctions before. Even before, protests were

organized in support of Navalny, and this was not necessarily forbidden and the

students did not suffer any kind of consequences.
As such, direct academic freedom limitations on students are present in Russian universities, but
they are not yet widely disseminated as common university practice. Students’ definitions of
academic freedom are connected to the aforementioned limitations. Most of the respondents
mentioned that they enjoy a great amount of academic freedom at university and had no challenges
of choosing a particular topic for research or expressing their views and opinions during seminars
and discussions groups. At the same time, limitations arose if the topic of research or discussion
was politically-driven and involved any critical analysis on the current political landscape in
Russia, including any military topics. Nevertheless, mostly all students reported a lot of cases
where limitations were not directly imposed on students, but appeared in the subtle, or, tacit forms
of recommendations. The next section of the findings looks at the various forms of implicit

limitations on students in Russian universities.

Implicit limitations

Subtle or ‘soft” recommendations and self-censorship practices are the main features of implicit
limitations of academic freedom, affecting both teachers and students. These practices can be
expressed in different forms. One of the forms was to narrow the scope of thematic spaces. In
contrast to the first section of the direct infringements, thematic spaces limitations are considered
here in different ‘tacit” forms. Students, for example, tended to practice self-censorship, as they

understand that there is certain list of sensitive topics that are unavailable for research. The
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unavailability of these topics for research could be inferred from students’ expressions like ‘they
would never let me research this’ or ‘everyone understands that it would be impossible to pursue
such a topic’. One student shared that it was possible to spot these ‘red line topics’ by looking at

the number of available papers covering any sensitive political subject:

There were no specific cases, but everyone understands that on topics related to the
position that opposes the official Russian political position on Crimea, Donetsk and,
in general, any actions of the Russian Federation, any topics related to corruption
in the highest ranks, they definitely will not pass [...]. Of course, there are specific
situations where this would not have been allowed, this did not happen. But this can
be confirmed by the fact that there were no such works. If there are no such works,
despite their relevance, it means that everyone understands that they will not be
allowed and therefore [students] do not even try. Therefore, there are, for example,
works on the topic of ‘justifying the annexation of Crimea’, but there are no works
justifying the opposing position. And all sorts of risky topics such as corruption,
they are written very theoretically, that is, there are never any [written works] with
a more practical application.

Sensitive or ‘red line’ topics were perceived differently in Russian universities among respondents.
As there is a growing control on the universities from the state authorities on Russian state-funded
universities, less space could be given to diverse discussions. As such, there are avoidance
practices, in particular, when teaching staff choose to leave sensitive topics out of discussions.
Most students noted that teachers prefer to move away from ‘uncomfortable’ topics related
primarily to politics and not mention sensitive topics at all. Some students were sure that if students
were to bring up political topics, teachers would stop them and advise them to discontinue the
discussion in this direction. One of the students shared her concern that ‘if suddenly someone starts
talking about Navalny in a positive way, then, most likely, the teacher will stop him/her’.
Avoidance practices were also exercised in a form of discourse substitution. Due to the fact that
there is a very limited field for critical discourse on Russian political reality, a field for discussion
is created and distributed for any other unrelated topics. Some students made some interesting
analogies. For example, one student from MGIMO shared that there is a lot of freedom for research
in political science, yet one can study any country and any country’s politics other than Russia
and Russian politics. ‘It seems that they cover everything except Russian politics. We'd better dig
deeper into the structure of Hamas or into the parliament of Burkina Faso’. Another student said
that practices of discourse substitution can be seen in how certain concepts and definitions are
viewed differently:

| am a research intern at the Civil Society Lab. And for me, | went there, for me
civil society means a lot of things, including protests. To my surprise, when | came
there, there was not a word about politics. All our research topics are on charity and
volunteering. But what is happening now is not investigated in any way. We have
projects funded by the state. State money and this is perhaps the most important
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thing. | proposed a project based on my diploma, since | already have a developed
methodology. | suggested studying the term ‘political participation’ and its change
in Russia. One man said yes, a very interesting topic, but I'm not sure if it will be
accepted. As a result, | sent this to the boss and she answered: change the subject,
no one is involved in politics in our center. Although for me it is just a civil society.
It's a shame.

The recent war in Ukraine significantly impacted the freedom of thematic spaces in Russian
universities. Students raised their concerns that avoidance practices are becoming more
widespread as academics were reluctant to share their opinion on the ongoing war. When asked
about the war in Ukraine, many teachers, often from MGIMO and SPbU, did not comment on the
ongoing events. Some students from the department of international law shared that professors
avoided mentioning the war before or during the seminars. Other students highlighted how silence

impacts the seminars, thus creating an uncomfortable atmosphere in class:

Everyone is silent. There is a feeling that nothing is happening [about the war with
Ukraine], at every seminar we read news, and last time no-one said any news about
Ukraine. There was news like ‘Uruguay joined some international organization, Pakistan
signed an agreement with India’. The war is going on, and we are discussing Pakistan!
Avoiding certain sensitive topics in academic discourse can also be seen through unspoken
communication rules. Students saw these ‘rules’ as one method of self-censorship. Using these
‘coded phrases’ assumes that students themselves know about these unspoken rules and that they
understand everything that is happening in Russia. These phrases create such discourse where
everybody assumes that certain sensitive topics are off limits and that, with a high probability,
sensitive research topics would not be approved for study, research or discussions. A common
phrase used by students to describe situations during seminars (where thematic space for
discussion is relatively limited) was ‘everyone just gets it” [vse vsjo ponimajut] and ‘carefulness’

[akkuratnost’):

Well, at seminars, at conferences, when you can't call a spade a spade. Self-
censorship on the part of both academics and students. [...] 1 was at a scientific
conference just a week ago, and the conference discussed Russia in the global
world. And there they very carefully called what is happening now, that no-one
directly knows, did not name the very same one, and very carefully, smoothed over
everything that was discussed. | would say that there is some kind of self-
censorship, I don't know why people are afraid to call a spade a spade. [...] Everyone
tried to speak very carefully or not to speak at all.

Another way of looking at unspoken rules of communication in Russian universities was through
framing. The framing of certain topics can be viewed as a coping mechanism to tackle self-

censorship practices during seminars. Almost all respondents spoke about ‘hints’ among teachers.
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Many HSE students, as well as one MGIMO student, said that professors expressed their position
carefully, in tacit forms. Some students shared that this was expressed through jokes as a way to
relieve anxiety. For example, in a political science class, one student noticed that when they
broached events related to the war, academics leading the seminar would laugh it off and say
something like ‘call it not a war, but a special operation’. Other student shared another anecdote
where jokes were used: at a seminar on political economy, the first ‘joke” from the teacher was to
‘build a model where it can be argued that it is profitable to start a war’. In that moment, as
mentioned by the student, it was clear that everyone there understood what they were talking about
and that the teacher was like that too [i.e., against the war]. The third student explicitly talked
about ‘hints’ and how, through hints, students could infer the opinion or standpoint of the
professor. For example, one student shared that you can usually see what the academics wear at
the university. Some of them wear badges saying things like ‘everyone has the right to freedom of
speech’. In that way, students would see it as a sign or ‘hint’ that it might be possible to raise
certain politically sensitive topics with those teachers. Another case of introducing the position in
a subtle form was through indirect references, so the students knew that certain sensitive topics

could be discussed with this teacher:

[The professor] once recommended a book about the problems of the German party

system and he said that this book was also published in Russian, because, as he told

us, ‘a Russian person loves to read about the problems of other countries’. And,

from such small phrases, his opinion became clear, but he could not express it

openly.
Beyond traditional activities such as lectures and seminars, university is a shared space for other
activities. For all respondents, student community plays an important role in Russian universities.
The predominant number of respondents also shared that political activities and solidarity have
become a part of students’ activities. As such, unspoken rules of communication could equally be
traced in relation to ‘institutional versus individual practices’ in the university space. In particular,
one can see how university administration co-exists with students’ activities. Almost all students
from HSE noted that the university is currently pursuing a ‘dual policy’. On the one hand, the
student council actively supports students at protests and helps them in general, and there was
solidarity between students and teachers; the university does not interfere with these initiatives.
On the other hand, political affiliation is forbidden, and students are sometimes given verbal
warnings of the consequences of political participation in protests. As explained by one
respondent, unspoken practices are seen in the double-politics of the university — meaning that

students in some (liberal) universities in Russia are able to help during protests and detainments,
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while, at the same time, the university is able to maintain an image of being a university beyond

politics and they can persecute any political activities at the university:

It's hard to say, because the university administration has no opinion, there is a
manual. No one was asked for their opinion. Our rector, unfortunately, signed the
letter supporting ‘the special operation’, that is, the war, but it is also clear that he
cannot speak out against it simply because he is the rector. But at the same time,
the vice-rector's administration, together with the student council, organized a
situation center, this is the headquarters where volunteers and members of the
student council are located — they deal with detainees at protests, student requests
for mobility and those who have financial problems, students who are in Ukraine.
They deal with student problems. There are even requests ‘I'm in a bomb shelter,
can you transfer me online?’

As such, constraints of students’ academic freedom are being imposed in different ways and forms.
After discussing how and when limitations were implemented, a lot of questions remained about
the possible motives of these limitations. Overall, students, when explaining the reasons behind
these practices, mentioned the factor of fear. The ‘carefulness’ in these situations can be regarded

as a way of their own protection. At the same time, according to the students, this was also the

way of the teachers’ protection:

At a seminar on international law, it would seem that there is such an event [war in
Ukraine], everyone is silent. Everyone is afraid. It seems that the lecturers
understand that everything they taught us is, in fact, contrary to what happened, but
at the same time they cannot say something against it. Because they understand that
there is someone who will inform on them. Therefore, everyone is engaged in such
self-censorship, and teachers are afraid, and students are afraid of other students,
because when such a split happened, they really began to be afraid, because people
can sometimes hate each other because of disagreements on these issues. Everyone
is silent of their own accord.

When elaborating further on the question of fear and protection and students’ reflections upon
academic restrictions, most students raised the question of safety. Due to the factor of safety,
universities’ measures can be justified as protective. Measures for ‘safety’ and ‘protection’ can be
expressed in different ways. Firstly, academics, in particular the supervisors, can be worried about

students’ safety and the potential consequences of them researching sensitive topics:

But [my supervisor] didn't [recommend | change the topic of research] because I'll
write something wrong, but rather he feels some kind of responsibility for me and
doesn't want his career as a supervisor to start with me, the one who ‘wanders
around the camps. [in this case the respondent referred to the ‘camp’as a camp for
political prisoners].
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Secondly, students raised concerns about university security. They said that they cannot blame
universities for the restrictive measures because universities are not the ones in power. The overall
justification mentioned by students is that there is no university autonomy and most of the
universities are government-funded. As universities are directly dependent on government
funding, they have to follow ‘the rules of the game’. In the current situation, there has been
growing control from authoritative bodies on universities. In this case, students consider that the
limitations of academic freedom and all the imposed restrictions are ways of ‘not having problems’

and, thus, protecting the university:

It seems to me that this is also the problem of the fact that, well, that is, in fact, the
HSE ‘gnaws on the hand from which it [HSE] eats’. Because it iS sponsored by the
Government of the Russian Federation. So, when HSE papers appear about the
falsifying of elections in Russia or why the protests are good, then the government
of the Russian Federation has questions [for HSE].

The question of government funding continues to be one of the most important elements in the
discussion of university autonomy and academic freedom in Russia. One of the unique cases in
Russia (together with the European University in Saint Petersburg) is MSSES — one of the non-
state-funded social sciences universities who are working in affiliation with British universities.
Yet, the recent detention of the MSSES dean shows attempts to control the academic space, despite
MSSES’s less pronounced dependence on the state budget. Overall, almost all students from HSE
and MSSES noted these universities (new-established, post-soviet social science universities)
remain one of the most ‘academically free’ universities in Russia, compared to other Russian
universities (Moscow State University, MGIMO, etc.), assuming that they have more academic

freedom than other universities, being ‘here on a higher level of academic freedom ’:

| often remember the case of my friend, who studied political science at Moscow
State University, and they would talk about how academic freedom works in our
universities. In 2017, when we had just entered, they were forbidden at Moscow
State University to write about Crimea, they said no, it was impossible. And | say:
damn, go nuts. You think that you are an eleventh grader, you come to the university
and the world opens up for you, there will be something new, but in fact you are
faced with real life, with propaganda, with prohibitions. But I didn’t have this, no-
one ever told me directly that I couldn’t write something. And for those 4 years
while I was studying and while they were studying, their situation really worsened,
to the point that they couldn’t speak out at all. Well, it’s better to sit in pairs and be
silent. Here. And | did not encounter this, but who suffered? University leadership.
Zuev [former dean of Shaninka] is [in prison], Zuev is responsible for our academic
freedom, for the fact that we can calmly speak out in class, for example, for the fact
that teachers on Facebook can write posts. That's why Zuev is in prison.
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Summary of findings

The first chapter concluded by indicating that students gave different definitions for academic
freedom, yet two conceptualizations are particularly present amongst almost all the respondents’
answers. Students highlighted freedom for choosing any topics for academic research as one of
the key definitions of academic freedom. The second widespread definition included freedom of
discussion. The third definition is the freedom of speech, which most of the students connected to
the freedom of discussion. As noted by the respondents, the freedom of speech is equally
important, as universities are diverse spaces which not only include academic activities. Academic
freedom is defined as freedom from constraints and external threats. The potential topics which
can be chosen for discussion or research should not bring about any potential negative
consequences for students. This freedom from constraints can thus be fundamental in protecting
students and their right to investigate sensitive topics or express opinions towards any subjects.
Other definitions included freedom of student organizations, mobility programs, and having the

right to impact the program’s curriculum.

Students’ perceptions of academic freedom are intertwined with how much academic freedom
students can exercise. The second chapter analyzed the ‘extent’ of academic freedom in Russian
universities for students in terms of two categories — explicit and implicit limitations. The findings
indicate that there are cases of explicit or direct limitations to academic freedom. However, direct
limitations of freedom are reported in single cases and have not had an expansive tendency. These
direct limitations included administrative guidelines for changing research topics, changes in
universities’ policies and regulations, and universities’ narratives regarding students’ participation
in politics. As such, these limitations revolve around political agenda and active political

participation.

Students reported that they have academic freedom in their universities, yet the majority of the
students were more inclined to talk about academic freedom in the form of internal or implicit
limitations. Different forms of implicit limitations included tacit recommendations of excluding
sensitive research topics and avoiding certain discussion topics. Firstly, one method of tacit
limitation is the general yet unwritten understanding that certain topics cannot be chosen for
research. This has been mentioned together with avoidance practices. Avoidance practices include
not mentioning sensitive topics at all or the practice of discourse substitution — talking about
anything but sensitive topics. Secondly, tacit forms of limitations include unspoken
communication rules or coded forms of language. To grasp specific discussion topics, especially

during current war in Ukraine where it is not possible to express an anti-war position, several tacit
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forms of communication are used. Students particularly mentioned jokes or indirect hints, signs
and different indirect references. Overall, students have justified the reasons for these limitations:
universities receiving government funding and universities' willingness to protect themselves and

students.

The analysis and implications of the findings will be further analyzed and discussed in the next

chapter.
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5. Discussion

Based on the findings, this chapter discusses students’ academic freedom in Russian universities
in relation to the existing literature. First, I will delve deeper into exploring how students’
conceptualizations enable an understanding of the context of academic freedom in Russia and
other processes that might impact this phenomenon. Then, | will examine the connections between
explicit and implicit limitations of academic freedom and how students’ responses are connected
to the existing studies on academic freedom in Russia, particularly Russian social science scholars
and their perceptions of academic freedom. Finally, I will also discuss how limitations on students’
academic freedom might potentially impact students’ learning, their academic development, and

self-realization.

Definitions of academic freedom

The first research question addressed how students conceptualized the definition of academic
freedom and how they saw the elements of academic freedom in Russian universities. The first
and most frequently mentioned element of academic freedom was the freedom to carry out
research. Respondents defined research as their intellectual works such as a theses, dissertations

or papers for their courses or conferences.

Regardless of the diverse definitions of academic freedom in different countries, this ‘research’
element of academic freedom aligns with the ones [definitions] from existing literature. Most
scholars, when elaborating on the fundamental principles of academic freedom, mention freedom
to research (A’kerlind & Kayrooz, 2003; Altbach, 2007; Berdahl, 2010; Karran, 2009). The
traditional Humboldtian perspective on academic freedom defines the freedom to research in the
Lehrfreiheit as the ability to research and teach (Metzger, 1987). Yet, when the elements of
freedom to research are identified by students, the context becomes relevant. In Russian context,
freedom for research implies the opportunities to choose any research topic, including the most
sensitive ones. The sensitivity of these topics is defined by the scope of the controversy and critical
analysis of the current political agenda in Russia. Respondents raised their concerns about the
freedom to choose any research topic and mentioned that sensitive topics might not be
recommended to pursue for a thesis or essay. In examples given by students, these sensitive topics
included: studying military groups in Russia, corruption, the rise of opposition movements, and
civil protests, as well as a critical analysis of the Russian invasion of Ukraine. This finding can be
supported by the study on how social science research is conducted differently in an authoritarian

context (Yusupova, 2019). Yusupova (2019) argued that in illiberal societies, the research agenda
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is strictly framed by the ‘main client of this research’, which in this case is the state (Yusupova,
2019, p. 1464). Two elements impact this issue. The first one is universities’ great dependency on
the state for funding research and their limited institutional autonomy. The second one is the
political nature of this government. In an authoritarian context, a government attempts to secure
the legitimization of power; thus, particular discourses will be supported while others are silenced
(Yusupova, 2019). The limits of public discourse are ‘enforced coercively’ (Yusupova, 2019, p.
1464); this was also discussed in other works (Dubrovsky & Meyer, 2021; Kaczmarska, 2020;
Olimpieva et al., 2020).

The second frequently-mentioned element of academic freedom is the freedom to engage in
discussions. Discussions take places in university during seminars with other students and
professors. These active and diverse discussions are part of the ‘active learning process’ classes in
the literature on academic freedom (Kunkel & Radford-Hill, 2011). Freedom of discussion was
elaborated by some students as the ability to be exposed to different opinions and be free from
teacher-imposed opinions. The existing literature seems to confirms this, highlighting students’
academic freedom as a freedom of active discussions and freedom from indoctrination (Jackson,
2021; Macfarlane, 2011; Pavela, 2008).

Most of the students also mentioned freedom of speech as an important element of academic
freedom. Freedom of speech can be defined as a freedom of sharing opinions and viewpoints in
different university spaces, not only the ones in the seminar rooms. These students view freedom
of speech as an ability to be engaged in public discussions outside academia without the university
attempting to interfere with it. Only a few students mentioned that expressing opinions ‘outside’
is a separate issue from the university; thus, academic freedom protects academic discussion and
the chance to conduct this discussion without having any other external threats and concerns. The
rest of the respondents did not put these definitions into different categories and talked about

‘freedom to have any discussions.’

This divide in categories is fixed in two models of academic freedom, which Dubrovsky (2021)
mentioned in the recent study on how social science scholars in Russia view academic freedom
(Dubrovsky & Meyer, 2021). There has been a separation of opinions on what academic freedom
should protect. Some Russian academics lean toward identifying freedom of speech as part of
academic freedom, thus, toward the socially-oriented model of academic freedom. Especially,
these are academics who are politically active outside the university (Dubrovsky & Meyer, 2021).

Others view academic freedom only in terms of within the university space, thus, adhering to the
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traditional model of academic freedom. At the same time, it has become challenging to identify
where academic freedom for solely academic discussion ends and the freedom of speech begins.
As previously mentioned in Karran (2009), limitations of other spheres of freedom in the society

limit academic freedom too (Karran, 2009).

Lastly, individual students’ opinions were raised regarding the freedom of student organisations.
This correlates with Appiagyei-Atua’s argument on democratic participation and civil engagement
of students in universities, which forms an important part of academic freedom (Appiagyei-Atua,
2019). Other individual definitions included the empowerment of students in the decision-making
process, which coincides with Zain-Al-Dien’s category of student academic freedom (Zain-Al-
Dien, 2016). Overall, by analyzing students’ definitions of academic freedom, it can be argued
that they are predominantly framed through, what Berlin (1969) would call, ‘negative’ freedom,
or freedom ‘from’ constraints (Berlin, 1969). Only two respondents framed one of their definitions
of academic freedom in terms of ‘positive freedom’. They mentioned self-enhancement and self-
development [samorealizacija] and implied the freedom to enjoy the studying process, participate
in students’ extracurricular activities and have a chance to study abroad. All the other respondents
based their definitions on the freedom ‘from constraints’ — they felt there was an external threat in
the academic space that they had to always consider. Research topics should be possible to choose
regardless of the sensitivity of the topics; discussions should be held no matter how ideologically
deviant the opinions might be from the government agenda. Engagement in academic discussions
—as well as engagement in any other discussions in academic spaces — should not be accompanied
by fear of being externally surveilled when speaking out. The predominant ‘negative freedom’ in
respondents’ conceptualization of academic freedom conjures up an image of an environment
where students are engaged in the education system with a permanent sense of external threat and

control.

Limitations of academic freedom

The second research question was to explore how much academic freedom students exercise. Most
students indicated that they enjoyed a relatively great scope of academic freedom in universities.
Yet, as revealed through the interviews, there were certain limitations to students’ academic
freedom, especially regarding politically-driven topics and activities. Based on the students’
answers and examples, the finding section was structured in two categories — explicit and implicit
limitations of academic freedom. Explicit limitations are direct violations of academic freedom,

whereas implicit limitations are undertaken in subtle, tacit forms.
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Firstly, as mentioned by the respondents, implicit limitations have been a widespread issue in
universities, as almost all the respondents raised at least one example of these implicit forms. In
their narratives on explicit limitations, students highlighted clear limitations on specific topics’
discussions and students’ political engagement outside the university. Yet, it remains challenging
to draw a clear line between indirect and direct limitations due to the vague universities’
articulations of their actions. That means that universities can interpret their restrictive measures
differently. One of the examples from the findings is the use of language in the thesis papers. On
the one hand, students were advised not to choose particular wording in their titles, thus receiving
a directive from the more authoritative scholar, who was their supervisor in most cases. On the
other hand, these measures were undertaken as a protective measure, as certain phases or words
might attract what students referred to as unnecessary attention from the state authorities. In
general, this study participants sharing their opinions on academic freedom limitations coincides
with the existing study on Russian social scientists (Dubrovsky & Meyer, 2021; Kaczmarska,
2020; Olimpieva et al., 2020). As argued by Dubrovsky (2021), social science in Russia has
become a target of state control; different forms of this control can be seen in the forms of
limitation academic freedom imposed either by the state or the university management (Dubrovsky
& Meyer, 2021).

Secondly, the phenomenon of self-censorship was one of the most used terms among the implicit
forms of academic freedom limitations. In the findings section, examples of self-censorship were
grouped into different categories. Some students mentioned discourse substitution as one of the
forms of self-censorship. In this case, any topics could be chosen for the discussion, except those
with sensitive political agendas. Some academics avoid discussing specific topics; others frame
them in the forms of hints, jokes and the use of very subtle language and expressions. As
Kaczmarcka (2020) found, teaching has also become uncertain, as many academics do not know
how to handle sensitive discussions with students as they do not want provoke students to ‘protest’
and ‘get them arrested’ (Kaczmarska, 2020, p. 122). It can be stated that ideological pressure and
exceeding control on the governmental agenda creates the ground for the excessively cautious

measures, taken from the academics, which ultimately impacts students.

Thirdly, the blurred boundaries between implicit and explicit restrictions of academic freedom can
also be observed in the area of students’ political engagement as opposed to universities measures
to curb it. Students highlighted the increasing control of the university over the students’ political
participation. Explicitly, through emails, informal dean’s gatherings and other forms of

communication, universities’ management attempt to tell students about the consequences of
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administrative offenses, such as unauthorized protests. As for student organizations, some
universities prohibit covering political topics under the pretext of promoting the university beyond
politics. Likewise, Dubrovsky (2021) and Kaczmarcka (2020) mentioned the university practicing
forms of limitations, which is referred to as university’s unspoken limitations and prohibitions.
The bureaucratization of education as well as vague legal frameworks are discussed to enable

universities to repress and punish scholars:

‘Since there are no direct prohibitions on (oppositional) political or public activity,
professors are formally punished not for their political views but for violations of
internal rules or noncompliance with professional certification requirements. [...]
In an environment of heightened political and ideological pressure, it is easier for

universities to dismiss overly active faculty than to confront agents of the state’
(Dubrovsky & Meyer, 2021, pp. 49-55).

It still remains unclear where there could be the line between public expressions on behalf of the
person without universities’ affiliation and public statements as continuation of research-related

discussions.

Lastly, it is interesting to observe how students justify universities and their actions. The similar
line of argumentation was found in Dubrovsky (2021)’s study, exploring how scholars perceive
rising ideological pressure and thus have ‘to accept new rules of the game’ (Dubrovsky & Meyer,
2021). Similarly, the current dissertation participants understand the inevitability of certain
measures undertaken by their supervisors and the university. The ‘inevitability’ and full
understanding of these measures from teachers and supervisors were justified by the factor of
safety. By avoiding certain phrases in the titles or certain topics in general, students felt that
teachers take care of them in that way, so the students have no potential negative consequences in
the future. Another justification raised by students is to protect the university itself. Mostly all
students who identify themselves as students from ‘more liberal’ universities in Russia mentioned
that their universities are the ones with ‘still existing’ academic freedoms. As such, protective
measures should be accepted to ‘save’ universities from the government and ensure that they

[students] have a place to study and exercise the academic freedom that they still have.

University funding was another element of taking imposing limitations for granted. Strong
dependency on the state justifies the limited scope of university autonomy. Thus, as most of the
universities in Russia are governmentally funded, students are not surprised that the political
processes in the country bring about these limitations in universities. Yusupova (2019) and
Smolenseva (2019) discussed the strong dependency on the state in terms of funding, which

restricts the autonomy of the university/ state as a ‘research client’.
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Impact on students’ learnings

The limited scope of academic freedom inevitably impacts academics’ activities and the
intellectual works they produce and publish. In the case of the students, however, it is interesting
if it could be possible to foster students’ learning in an environment where academic freedom is
constantly infringed, and universities cannot operate autonomously. To consider the potential
consequences of students limited academic freedom, Biesta’s conceptualisation of the purposes of
education can be applied. As presented earlier in the literature review for the analysis of university
mission, Biesta drew out three functions of education: qualification, socialization and
subjectification (Biesta, 2008). Based on the findings of this dissertation, it can be argued that
students’ academic freedom in Russia has been limited in all the functions of the education and

thus has an impact on their academic experiences and development.

Firstly, the qualification function stands for receiving knowledge and skills. Traditional view on
university also sees higher education as a place for transmitting knowledge (Chankseliani &
McCowan, 2021; Ertem, 2021). In this category, limitations of academic freedom impact students’
academic learning process, their ability to choose research topics, be exposed to different
perspectives during lectures and openly express their opinions during seminars. Current limitations
of academic freedom contribute to creating a space where it is not possible to ‘call a spade a spade.’
Most of the interviewed students mentioned that they are placed in an environment where
ideologically sensitive things cannot be explicitly discussed. During lectures and seminars, the
scope of open discussion will be primarily dependent on the political position of the academics.
Specific ideologically sensitive issues could be substituted, framed differently or avoided. As one
of the students previously mentioned in one of the interviews, how would it be possible to analyze
the current actions of the Russian government in Ukraine if only a one-sided perspective is allowed
to follow? These factors do not create a free and independent academic environment for learning
and diverse discussion. Constant reinforcement of academics’ and students self-restrains further
reinforces the culture of threat and further practicing self-censorship in academic works and
discussions. ‘Self-censorship extends beyond research and teaching choices to impact any civic
engagement or political activism outside the university, including public statements.” (Dubrovsky

& Meyer, 2021, p. 56).

Secondly, the socialization function includes students’ ability to engage in social groups, form
networks and participate in peer learning. One of the forms of students’ socialization could be
considered as the ability to participate in different student organizations. Students’ organizations

remain the basis for gathering students with similar or opposing views, raising awareness on
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certain topics inside and outside academia, and engaging in civil participation through university
spaces. Recently, universities in Russia have attempted to control this sphere of students’
engagement. Freedom to gather and organize active engagements is limited once politically
sensitive topics occur. Attempts to control spaces outside university do not contribute to the
development of active youth communities where it is possible to exercise their democratic

freedoms and rights (Appiagyei-Atua, 2019).

Subijectification is the third function of education (Biesta, 2008). Through subjectification,
students become autonomous thinkers and develop the capacity for critical analysis. Without the
power to exercise academic freedom, universities cannot be a place for ‘curiosity-driven places’
(Chankseliani, 2022). The process of self-formation might also be an important part of the
subjectification function. Self-formation, in this case, is an educational process for young learners
throughout the four years of university. Spending these years in one academic setting impacts
students’ understandings and values, shapes their personality and choices (Marginson, 2014).
When talking about conceptualizations of academic freedom, most of the students framed it as a
negative freedom, freedom from constrains. The lack of what Berlin (1969) called ‘positive
freedom’ [freedom ‘to” development and knowledge], might create unfavorable environment for
self-formations of students. Hence, operating in the culture of threat and constant external
infringements might not contribute to the development of the independent subjects and pursue

free, critical intellectual interests.
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6. Conclusion

Current political processes in Russia and limitations of freedoms in all social domains equally
impact the academic environment in Russia. This study mainly focused on students’ academic
freedom and argued how socio-political processes affect students at universities. Notably, under
growing state control, universities impose their control over everything — from their academic
curriculum and discussion space to the students’ activities and public engagement. | started my
dissertation with a quote from Romanov and larskaia-Smirnova article (2015) on how it has
become difficult for academics in Russia to collaborate with their foreign colleagues due to the
2015 foreign agent law. These legal limitations partially described the whole institutional fagade
of further restrictions. The gradual increase of institutional constraints impacts the overall
development of the academic environment, where science is becoming closely monitored. This
research suggested evidence that limitations of academic freedom affect academics as well as
students as the main recipients of knowledge. Overall, only a limited scope of literature covers the
impact of restricted academic freedom on academics. The number of studies on students remains
even lower, and no studies have been conducted on students in the Russian context. As it is
uncommon to discuss politically controversial topics in Russian universities, there are no other
sources of students’ academic pressure. More extensive qualitative research needs to be conducted
to draw more general conclusions for further elaboration on the following considerations: what are
the implications of self-censorship? How do subtle forms of limitations impact the quality of
produced research? What are the short- and long-term consequences of state control on social
science in Russia? In the current situation, where Russian academics and students become more
isolated. With social sciences being more controlled, academic freedom in Russia should be further
investigated. As today's students will be the scientists of tomorrow, it might remain highly
challenging for them to foster their independent and critical learning in the excising intellectual

environment.

56



References

A’kerlind, G. S., & Kayrooz, C. (2003). Understanding academic freedom: The views of social
scientists. Higher Education Research and Development, 22(3), 327-344.
https://doi.org/10.1080/0729436032000145176

AAUP. (1940). 1940 Statement of Principles on Academic Freedom and Tenure | AAUP.
Retrieved May 23, 2022, from https://www.aaup.org/report/1940-statement-principles-
academic-freedom-and-tenure

Akker, J. (2002). Protecting Academic Freedom Worldwide. Academe (Washington. 1979),
88(3), 44-45. https://doi.org/10.2307/40252165

Altbach. (2001). Academic Freedom. Educational Philosophy and Theory, 14(1), 15-25.
https://doi.org/10.1111/].1469-5812.1982.tb00079.x

Altbach, P. G. (2007). Academic freedom in a global context: 21st century challenges. The NEA
2007 Almanac of Higher Education, 49-56. Retrieved from
https://www.researchgate.net/profile/Philip-
Altbach/publication/242401211_Academic_Freedom_in_a_Global_Context_21st_Century_
Challenges/links/54ef1bb30cf25238f93bb513/Academic-Freedom-in-a-Global-Context-
21st-Century-Challenges.pdf

Appiagyei-Atua, K. (2019). Students’ academic freedom in African universities and democratic
enhancement. Afr. Hum. Rights Law J, 19(1), 151-166. https://doi.org/10.17159/1996-
2096/2019/v19n1a8

Article 3.1, Federal Law of May 23, 2015 N 129-FZ. (2015). Retrieved June 2, 2022, from
http://www.consultant.ru/document/cons_doc_LAW_139994/a2a2c3del8del17987¢c273111
214cd45393805c36/

Badley, G. (2009). A Place From Where To Speak: The University And Academic Freedom.
British Journal of Educational Studies, 57(2), 146-163. https://doi.org/10.1111/j.1467-
8527.2009.00429.x

BBC News. (2017). Russia protests: Opposition leader Navalny and hundreds of others held -
BBC News. Retrieved May 22, 2022, from https://www.bbc.co.uk/news/world-europe-
39398305

BBC News. (2020). “Neblagonadezhny, vredjat reputacii”’. Prepodavateljam HSE grozjat
sokrashhenija [“Unreliable, damaging reputation. ” HSE faculty face layoffs]. Retrieved
June 15, 2022, from https://www.bbc.com/russian/features-53338263

Berdahl, R. (1990). Academic freedom, autonomy and accountability in British universities.
Studies in Higher Education (Dorchester-on-Thames), 15(2), 169-180.
https://doi.org/10.1080/03075079012331377491

Berdahl, R. (2010). Berdahl 2010 - Thoughts About Academic Freedom, Autonomy and
Accountability.

Berlin, 1. (1969). Four essays on liberty. London, New York Oxford University Press.

Biesta, G. (2008). Good education in an age of measurement: on the need to reconnect with the
question of purpose in education. Educational Assessment, Evaluation and Accountability,
21(1), 33-46. https://doi.org/10.1007/s11092-008-9064-9

Bissell, C. (1969). Academic freedom: The student version. Queen’s Quarterly, 76(2), 171.

Boden, R., & Epstein, D. (2011). A flat earth society? Imagining academic freedom. The
Sociological Review (Keele), 59(3), 476-495. https://doi.org/10.1111/j.1467-
954X.2011.02014.x

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101.

Butler, J. (2015). 14. Exercising Rights: Academic Freedom and Boycott Politics. In Who's
Afraid of Academic Freedom? (pp. 293-315). Columbia University Press.

Chankseliani, M. (2022). What happened to the Soviet University? Oxford University Press.

57



Chankseliani, M., & McCowan, T. (2021). Higher education and the Sustainable Development
Goals. Higher Education, 81(1), 1-8. https://doi.org/10.1007/s10734-020-00652-w

Cohen, L., Manion, L., & Morrison, K. (2018a). Research methods in education (Eighth).
London, England : Routledge.

Cohen, L., Manion, L., & Morrison, K. (2018b). Research methods in education (Eighth
edition.). London, England ; New York, New Yok.

Commager, H. S. (1963). The University and Freedom. ‘Lehrfreiheit’ and ‘Lehrnfreiheit’. The
Journal of Higher Education (Columbus), 34(7), 361-370.
https://doi.org/10.1080/00221546.1963.11774825

Coryn, C. L. S. (2007). The “holy trinity” of methodological rigor: A skeptical view. Journal of
Multidisciplinary Evaluation, 26-31. Retrieved from
https://lwww.scirp.org/(S(351jmbntvnsjtlaadkposzje))/reference/ReferencesPapers.aspx?Re
ferencelD=590924

Daniel, J., Hartley, N., Lador, Y., Nowak, M., & de Vlaming, F. (1992). Academic Freedom.
Zed Books.

DOXA. (2021). Kak rukovodstvo rossijskih vuzov svyazano s organami vlasti [How the
leadership of Russian universities is connected with the authorities]. Retrieved June 2,
2022, from https://www.proekt.media/research/rukovodstvo-vuzov-edinorossy/

Dubrovskiy, D. (2017). Escape from Freedom. The Russian Academic Community and the
Problem of Academic Rights and Freedoms. Interdisciplinary Political Studies, 3(1), 171-
199. https://doi.org/10.1285/i20398573v3n1pl71

Dubrovsky, D., & Meyer, 1. (2021). Academic Freedom or Freedom of Speech? Russian Social
Scientists’ Understanding of Academic Freedom. Demokratizatsiya: The Journal of Post-
Soviet Democratization.

Ertem, H. Y. (2021). Does academic freedom make sense in Turkey? A content analysis study.
Globalisation, Societies And Education, 19(5), pp511-521.
https://doi.org/10.1080/14767724.2020.1831906

Fairbrother, G. P. (2014). Quantitative and qualitative approaches to comparative education. In
Comparative Education Research (pp. 71-93). Springer.

Federal Law N 121-FZ. (2015). Federal’nyj zakon “O vnesenii izmenenij v otdel’nye
zakonodatel’'nye akty Rossijskoj Federacii v chasti regulirovanija dejatel’nosti
nekommercheskih organizacij, vypolnjajushhih funkcii inostrannogo agenta” ot 20.07.2012
N 121-FZ [Federal Law No. 121-FZ dated July 20, 2012 “On Amendments to Certain
Legislative Acts of the Russian Federation Regarding the Regulation of the Activities of
Non-Commercial Organizations Performing the Functions of a Foreign Agent”]. Retrieved
June 16, 2022, from http://www.consultant.ru/document/cons_doc_LAW _132900/

Federal Law N 259-FZ. (2009). Federal’nyj zakon “O Moskovskom gosudarstvennom
universitete imeni M.V. Lomonosova i Sankt-Peterburgskom gosudarstvennom
universitete” ot 10.11.2009 N 259-FZ [Federal Law “On Moscow State University named
after M.V. Lomonosov and St. Petersburg State Univ”]. Retrieved June 15, 2022, from
http://www.consultant.ru/document/cons_doc_LAW 93587/

Flick, U. (2018). The SAGE Handbook of Qualitative Data Collection.
https://doi.org/10.4135/9781526416070.n34

Freire, P. (2018). Pedagogy of the oppressed. Bloomsbury publishing USA.

Gerber, T., & Chapman, H. (2022). The Destruction of Academic Freedom and Social Science in
Russia. Retrieved May 22, 2022, from PONARS Eurasia Policy Memo No. 766 website:
https://www.ponarseurasia.org/the-destruction-of-academic-freedom-and-social-science-in-
russia/

Goldstein, S. R. (1975). Asserted Constitutional Right of Public School Teachers to Determine
What They Teach. U. Pa. L. Rev., 124, 1293.

58



Gorman, G., & Clayton, P. (2004). Interviewing. In G. E. Gorman & P. Clayton (Eds.),
Qualitative Research for the Information Professional: A Practical Handbook (pp. 125—
142). https://doi.org/DOI: 10.29085/9781856047982.009

Guba, E. G., & Lincoln, Y. S. (1982). Epistemological and Methodological Bases of Naturalistic
Inquiry. Educational Communication and Technology, 30(4), 233-252.
https://doi.org/10.1007/BF02765185

Heisler, M. O. (2007). Academic Freedom and the Freedom of Academics: Toward a
Transnational Civil Society Move. International Studies Perspectives, 8(4), 347-357.
https://doi.org/10.1111/j.1528-3585.2007.00301.x

Hooks, B. (1996). Teaching to transgress: Education as the practice of freedom. Journal of
Leisure Research, 28(4), 316.

Human Rights Watch. (2020). Russia: Authorities Targeting Free Speech at a University |
Human Rights Watch. Retrieved June 15, 2022, from
https://lwww.hrw.org/news/2020/10/23/russia-authorities-targeting-free-speech-university

Hunler, O., Quinn, R., & Cohen, C. B. (2018). Dangerous Questions: Why Academic Freedom
Matters (online course).

ICESCR. (1999). General Comment 13 The Right to Education | ESCR-Net. Retrieved May 24,
2022, from https://www.escr-net.org/resources/general-comment-13-right-education

Jackson, L. (2021). Academic freedom of students. Educational Philosophy and Theory, 53(11),
1108-1115. https://doi.org/10.1080/00131857.2020.1773798

Kaczmarska, K. (2020). Academic Freedom in Russia. Zu Menschenrechten, F. S., &
Kinzelbach, K. Researching Academic Freedom. Researching Academic Freedom:
Guidelines and Sample Case Studies, 103—-140.

Kaczmarska, K., & Dubrovsky, D. (2022). Authoritarian modernisation and academic freedom:
The contradictions of internationalisation and “pockets of effectiveness” in Russian higher
education. Etudes Transtextuelles et Transculturelles.

Karran, T. (2009). Academic freedom: in justification of a universal ideal. Studies in Higher
Education (Dorchester-on-Thames), 34(3), 263-283.
https://doi.org/10.1080/03075070802597036

Karran, T., & Mallinson, L. (2019). Academic Freedom and World-Class Universities: A
Virtuous Circle? Higher Education Policy, 32(3), 397-417. https://doi.org/10.1057/s41307-
018-0087-7

Kaufmann, E. (2021). Academic freedom in crisis: Punishment, political discrimination, and
self-censorship. Center for the Study of Partisanship and Ideology, 1.

Kayrooz, C., Kinnear, P., & Preston, P. (2001). Academic freedom and commercialisation of
Australian universities. discussion paper.

Kinzelbach, K., Saliba, 1., Spannagel, J., & Quinn, R. (2021). Putting the Academic Freedom
Index Into Action.

Korstjens, 1., & Moser, A. (2018). Series: Practical guidance to qualitative research. Part 4:
Trustworthiness and publishing. The European Journal of General Practice, 24(1), 120—
124. https://doi.org/10.1080/13814788.2017.1375092

Kunkel, C. A., & Radford-Hill, S. (2011). Engaging Advocacy: Academic Freedom and Student
Learning. The Minnesota Review (Minneapolis, Minn.), 2011(76), 97-107.
https://doi.org/10.1215/00265667-1222074

Kurilla, I. (2014). The Implications of Russia’s Law against the “Rehabilitation of Nazism.”
PONARS Eurasia, (331), 1-5.

Luxmoore, M. (2021). Russian Students Sue After University Expels Them For Joining Protests.
Retrieved May 22, 2022, from RadioFreeLiberty website:
https://lwww.rferl.org/a/31098258.html

Macfarlane, B. (2011). Re-framing student academic freedom: a capability perspective. Higher
Education 2011 63:6, 63(6), 719—-732. https://doi.org/10.1007/S10734-011-9473-4

59



Marginson, S. (1997). How Free is Academic Freedom? Higher Education Research and
Development, 16(3), 359-369. https://doi.org/10.1080/0729436970160309

Marginson, S. (2014). Student Self-Formation in International Education. Journal of Studies in
International Education, 18(1), 6-22. https://doi.org/10.1177/1028315313513036

Matei, L., & Iwinska, J. (2018). Diverging paths? Institutional autonomy and academic freedom
in the European Higher Education Area. In European higher education area: The impact of
past and future policies (pp. 345-368). Springer, Cham.

May, T. (2011). Social research: Issues, methods and process (4th ed.). Retrieved from
https://ebookcentral.proguest.com/lib/oxford/reader.action?docID=729519&amp

Meduza. (2018). Regulators have revoked their accreditation of the Moscow School of Social
and Economic Sciences, one of Russia’s last major private colleges — Meduza. Retrieved
June 2, 2022, from https://meduza.io/en/feature/2018/06/22/regulators-have-revoked-their-
accreditation-of-the-moscow-school-of-social-and-economic-sciences-one-of-russia-s-last-
major-private-colleges

Meduza. (2022). Rossijskie vuzy pereshli na voennoe polozhenie: za prepodavateljami sledjat, ih
zastavljajut chitat’ propagandistskie lekcii — a studentov travjat za antivoennye posty
[Russian universities have switched to martial law: teachers are monitored, they are forced
to give propaganda lectures, and students are hounded for anti-war posts]. Retrieved June
15, 2022, from https://meduza.io/feature/2022/04/17/rossiyskie-vuzy-pereshli-na-voennoe-
polozhenie-za-prepodavatelyami-sledyat-ih-zastavlyayut-chitat-propagandistskie-lektsii-a-
studentov-travyat-za-antivoennye-posty

Merriam, S. B., Johnson-Bailey, J., Lee, M.-Y ., Kee, Y., Ntseane, G., & Muhamad, M. (2001).
Power and positionality: negotiating insider/outsider status within and across cultures.
International Journal of Lifelong Education, 20(5), 405-416.
https://doi.org/10.1080/02601370120490

Merriam, S. B., & Tisdell, E. J. (2016). Qualitative research : a guide to design and
implementation (Fourth edition.). San Francisco, CA.

Metzger, W. P. (1987). Profession and constitution: Two definitions of academic freedom in
America. Tex. L. Rev., 66, 1265.

Miller, J., & Glassner, B. (2021). The “inside” and the “outside”: Finding realities in interviews.
In D. Silverman (Ed.), Qualitative research (5th ed., pp. 53-68). Los Angeles, CA: SAGE.

Oleksiyenko, A. V. (2021). Is academic freedom feasible in the post-Soviet space of higher
education? Educational Philosophy and Theory, 53(11), 1116-1126.
https://doi.org/10.1080/00131857.2020.1773799

Oleksiyenko, A. V, & Jackson, L. (2021). Freedom of speech, freedom to teach, freedom to
learn: The crisis of higher education in the post-truth era. Educational Philosophy and
Theory, 53(11), 1057-1062. https://doi.org/10.1080/00131857.2020.1773800

Olimpieva, I., Dubrovsky, D., & Ezhova, L. (2020). Understanding Academic Freedom in the
Russian Context. CISR’s Working Papers, No. 2, 2-68. Retrieved from
https://cisr.pro/publications/report-on-understanding-academic-freedom-in-the-russian-
context-published-in-russian/

Open Democracy. (2017). For Russia’s students, the price of protest can be high |
openDemocracy. Retrieved June 15, 2022, from
https://www.opendemocracy.net/en/odr/for-russia-s-students-price-of-protest-can-be-high/

Open Democracy. (2021). Meet the student journalists who are trying to change Russia |
openDemocracy. Retrieved May 23, 2022, from
https://www.opendemocracy.net/en/odr/interview-with-doxa-russian-student-magazine/

Pavela, G. (2008). Academic freedom for students has ancient roots. Florida Philosophical
Review, 8(1).

Potapova, E. (2021). Making Sense of Academic Freedom in Russia. Higher Education Policy,
35(2), 85-99.

60



Potapova, E. (2022). Speaking Up At Work: Narrative Analysis Of Academic Freedom In
Russia. Demokratizatsiya (Washington, D.C.), 30(1), 11-33.

Presser, L., & Sandberg, S. (2016). Narrative criminology : understanding stories of crime. New
York: New York University Press.

Pritchard, R. M. O. (1998). Academic freedom and autonomy in the United Kingdom and
Germany. Minerva, 101-124.

RBC. (2021). Zakon o prosvetitel’skoj dejatel’nosti vstupil v silu [The law on educational
activities came into force]. Retrieved June 15, 2022, from
https://www.rbc.ru/politics/01/06/2021/60b4fc319a79475548f4f7af

Roch, S., & Ignatieff, M. (2017). Academic freedom : the global challenge. Budapest ; New
York.

Romanov, P., & larskaia-Smirnova, E. (2015). ‘Foreign agents’ in the field of social policy
research: The demise of civil liberties and academic freedom in contemporary Russia.
Journal of European Social Policy, 25(4), 359-365.
https://doi.org/10.1177/0958928715594539

Russian academics urge release of imprisoned Moscow rector | Times Higher Education (THE).
(2021). Retrieved June 2, 2022, from https://www.timeshighereducation.com/news/russian-
academics-urge-release-imprisoned-moscow-rector

Saliba, 1. (2020). Academic freedom in Egypt. In Researching Academic Freedom. Guidelines
and Sample Case Studies (pp. 141-174). Erlangen: FAU University Press.

Schatz, E. (2013). Political ethnography: What immersion contributes to the study of power.
University of Chicago Press.

Seale, C. (1999). Quality in Qualitative Research. Qualitative Inquiry, 5(4), 465-478.
https://doi.org/10.1177/107780049900500402

Sen, A. (1985). Well-being, agency and freedom: The Dewey lectures 1984. The Journal of
Philosophy, 82(4), 169-221.

Sen, A. (1992). Inequality Reexamined. https://doi.org/10.1093/0198289286.001.0001

Smolentseva, A. (2003a). Challenges to the Russian academic profession. Higher Education,
45(4), 391-424.

Smolentseva, A. (2003b). Challenges to the Russian academic profession. Higher Education,
45(4), 391-424. https://doi.org/10.1023/A:1023954415569

Smolentseva, A. (2019). Field of higher education research, Russia. Encyclopedia of
International Higher Education Systems and Institutions, 1-8.

State Duma. (2022). Vvoditsja otvetstvennost’ za rasprostranenie fejkov o dejstvijah VS Rossij
[Responsibility is introduced for spreading fakes about the actions of the Russian Armed
Forces]. Retrieved June 15, 2022, from http://duma.gov.ru/news/53620/

Stone, G. R. (2015). A Brief History of Academic Freedom. In Who s Afraid of Academic
Freedom? (pp. 1-9). https://doi.org/10.7312/columbia/9780231168809.003.0001

Takie Dela. (2020, October 14). 1z HSE uvolili 28 prepodavatelej. O kakih problemah
sovremennogo obrazovanija jeto govorit? [28 teachers were fired from the HSE. What
problems of modern education does this speak of?]. Retrieved June 15, 2022, from
https://takiedela.ru/news/2020/10/14/minus-28/

The Constitution of the Russian Federation. (2022). Konstitucija RF 2021-2022 s
Kommentarijami. Poslednjaja redakcija KRF s izmenenijami i novymi popravkami
[Constitution of the Russian Federation 2021-2022 with Commentaries. The latest edition
of the CRF with changes and new amendments]. Retrieved June 2, 2022, from
https://constitutionrf.ru/

The Moscow Times. (2016). Russia’s Education Watchdog Suspends Accreditation of
Petersburg’s European University - The Moscow Times. Retrieved June 2, 2022, from
https://www.themoscowtimes.com/2016/04/01/russias-education-watchdog-suspends-
accreditation-of-petersburgs-european-university-a52359

61



The Moscow Times. (2022). Russia’s Oldest University to Expel Students Detained at Anti-War
Protests — Kommersant - The Moscow Times. Retrieved June 15, 2022, from
https://www.themoscowtimes.com/2022/03/09/russias-oldest-university-to-expel-students-
detained-at-anti-war-protests-kommersant-a76838

Tierney, W. G., & Lanford, M. (2014). The Question of Academic Freedom: Universal Right or
Relative Term. Frontiers of Education in China, 9(1), 4-23.
https://doi.org/10.1007/BF03396999

Tierney, W. G., & Lanford, M. (2017). Between massification and globalisation: Is there a role
for global university rankings. Global Rankings and the Geopolitics of Higher Education.
Understanding the Influence and Impact of Rankings on Higher Education, Policy and
Society.

UNESCO. (1997). The ILO/JUNESCO Recommendation concerning the Status of Teachers
(1966) and The UNESCO Recommendation concerning the Status of Higher-education
Teaching Personnel (1997) with a user’s guide - UNESCO Digital Library. Retrieved May
22,2022, from https://unesdoc.unesco.org/ark:/48223/pf0000160495

V-Dem. (2022). Varieties of Democracy. Retrieved June 2, 2022, from https://www.v-dem.net/

Winter, G. (2000). A Comparative Discussion of the Notion of “Validity” in Qualitative and
Quantitative Research. The Qualitative Report, 4(3), 1-14. https://doi.org/10.46743/2160-
3715/2000.2078

Yudkevich, M. (2014). The Russian University: recovery and rehabilitation. Studies in Higher
Education (Dorchester-on-Thames), 39(8), 1463-1474.
https://doi.org/10.1080/03075079.2014.949537

Yusupova, G. (2019). Exploring sensitive topics in an authoritarian context: An insider
perspective. Social Science Quarterly, 100(4), 1459-1478.

Zain-Al-Dien, M. M. (2016). Student Academic Freedom in Egypt: Perceptions of University
Education Students. Universal Journal of Educational Research, 4(2), 432—-444.

Zavadskaya, M. (2019). Academic Unfreedom. Retrieved May 22, 2022, from Riddle Russia
website: https://ridl.io/en/academic-unfreedom/

62



Appendix A. CUREC Approval Letter

Dear Elizaveta,
Undergraduate Students’ perceptions of academie freedom in Russia

Thank you for sharing the revised CUREC form and information letter. The above application has
been considered on behalf of the Departmental Research Ethics Committee (DREC) in accordance
with the procedures laid down by the University for ethical approval of all research involving human
participants.

[ am pleased to inform you that, on the basis of the information provided to DREC, the proposed
research has been judged as meeting appropriate ethical standards, and accordingly, approval has been
granted.

Please note that any data collection involving in-person interactions with participants must have an
up-to-date COVID-19 fieldwork risk assessment in place. Please refer to the current puidance issued
by CUREC during the pandemie, notably COVID-19: CUREC puidance on research invelving human
participants, hitps://'researchsupport.admin.ox.ac.uk/governance/ethics/coronavirus.

If relevant please also check the CUREC wehsite for their best practice research guides,
hitps://researchsupport.admin.ox.ac.uk/povernance/ethics/resources/bpg

Good luck with your research study,
Keep well and safe,

All good wishes,

Katharina

Member, DREC

63



Appendix B. Participant Information Sheet (English)

Undergraduate Students’ perception of academic freedom in Russia
PARTICIPANT INFORMATION SHEET
Central University Research Ethics Committee Approval Reference:
Introductory paragraph

You are being invited to take part in a research study. Before you decide to participate, it is important to
understand why the research is being conducted and what your participation entails. Please take time to
read the following information carefully. Please ask if there are any aspects of the project that are
unclear or if you would like more information. Take time to decide whether or not you would like to
take part in this research.

Why is this research being conducted?

This study aims at exploring academic freedom of students in Russian Higher Education institutions. It
attempts to understand various kinds of students' freedoms in academic institutions (freedom of
speech, freedom of research, freedom of speech in academic institutions). The study attempts to define
how students view academic freedom and how it impacts their learnings.

Why have | been invited to take part?

For this study, we are seeking third and/or fourth year bachelor students’ participants studying at one of
the social sciences departments in one of the following universities: St. Petersburg State University,
Higher School of Economics, Moscow State Institute of International Relations, and Moscow School of
Social and Economic Sciences. You have been identified as someone who could potentially be one of the
study’s participants. The hope is that by interviewing a range of students form these different academic
institutions, the fullest possible picture of the issue such as academic freedom can be explored.

Do | have to take part?

No, it is your decision to take part in this study. You can decide to stop participating at any time. You do
not need to answer questions that you do not wish to.

What will happen to me if | take part in the research?

The results of this research will form the basis of an Oxford Master’s dissertation. Some results may be
published in academic journals concerned with exploring education. If you wish to obtain a copy of the
published results, please inform the researcher. The study will take place over the next two to three
months after which time the published results will be publicly available.

What are the possible disadvantages and risks in taking part?

The following research involves topics considered sensitive, as participants will be asked questions
about academic freedom in Russia. One of the major risks for the participants might include the
disagreement of their university supervisor. The risks for the following study have been acknowledged.
Participation in this study will be entirely confidential to reduce the risk of distress. The researcher will
ask the participants to keep the participation in the study confidential to secure the safety of both sides
entirely.
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Are there any benefits in taking part?

The benefits are obtaining a valuable reflection on their academic and any other relevant to the
university experience. Your participation, as part of this study, will benefit those trying to understand
the impact of academic freedom in Russian Higher Education institutions.

What information will be collected and why is the collection of this information relevant for
achieving the research objectives?

Interview data (including oral consent forms) will be stored in Nexus 365 OneDrive for Business. Other
research data will be stored for 3 years after dissertation publication. All interviews will be recorded by
the Voice Memo of my encrypted iPhone and the file will be named with pseudonyms and stored
temporarily on the same encrypted iPhone. After transferring the audio files to Nexus 365 OneDrive for
Business, the files on the encrypted iPhone will be permanently deleted. The transcription of audio
recorded interview will be done manually, and all the names of people or of institutions will be replaced
with pseudonyms directly after the transcription. The transcription files will be named with pseudonyms
and stored in Nexus 365 OneDrive for Business. The researcher and the supervisor will have access to
the research data.

Will the research be published? Could I be identified from any publications or other research
outputs?

The findings from the research will be written up in the dissertation. It will not be possible to be
identifiable from the outputs. Every effort will be made to preserve confidentiality, so you cannot not be
able to be identified in the final report.

Data Protection

The University of Oxford is the data controller with respect to your personal data, and as such will
determine how your personal data is used in the study. The University will process your personal data
for the purpose of the research outlined above. Research is a task that is performed in the public
interest. Further information about your rights with respect to your personal data is available at
https://compliance.admin.ox.ac.uk/individual-rights.

Who is funding the research?

The research is funded by the University of Oxford and organized as an independent dissertation
research project in conjunction with the Department of Educational Studies, Oxford University.

Who has reviewed this study?

This study has received ethics approval from a subcommittee of the University of Oxford Central
University Research Ethics Committee.

Who do | contact if | have a concern about the research or | wish to complain?

If you have a concern about any aspect of this study, please contact, and we will do our best to answer
your query. | will acknowledge your concern within 10 working days and give you an indication of how it
will be dealt with. If you remain unhappy or wish to make a formal complaint, please contact the Chair
of the Research Ethics Committee at the University of Oxford who will seek to resolve the matter as
soon as possible: elizaveta.belkina@kellogg.ox.ac.uk, Department of Education, 15 Norham Gardens,
Oxford, UK OX2 6PY. Your inquiries are most welcome.
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Appendix C. Participant Information Sheet (Russian)

Bocnpuatue ctyaeHTamm 6akanaBpmuarta akagemuueckoii ceo6oabl B Poccumn
NHbopmauma a4na y4acTHUMKOB

Cnpaska 06 yTBepaeHMM KomuteTa No sTMKe uccnenosaHuni LleHTpanbHOro yHMBepcuTeTa:
1. NpurnaweHune

Mpurnawato NPUHATL y4acTUe B HAYYHOM MCCNeLoBaHU. Mpexae YeM NPUHATL pelleHre 06 yyacTum,
BaXKHO NMOHMMaTb, MOYEeMy NPOBOAMTCA TaKOe UCCNeA0BaHME U B YEM 3aKNKOYAETCA Balle y4YacTue.
MocTapaiitecb BHUMAaTENbHO NPOYUTATb CeAYIOLLYI0 MHbOPMaLMIo. MOMKHO TaKKe 3a4aTb obble
BOMPOCHI, €C/IN €CTb KaKne-1nbo HesCHbIe aCNeKTbl NPOEKTa, UM eC/IM BaM HYKHA AOMNOAHUTEIbHASA
nHdpopmauuma. NMoctapaiTecb yaenMTb STOMY HEKOTOPOE Bpems, YTObbl NOHATb, CMOIAN Bbl Bbl
noy4yacTeoBaTb B 4aHHOM UCCAe40BaHUN.

2. Mouyemy npoBoOAUTCA 3TO UccnepoBaHue?

HacTtosuiee nccnegosaHe HanpasAeHO Ha M3yYyeHUe akageMUYeckoi cBoboabl CTYAEHTOB POCCUNCKUX
By30B. B ccnesoBaHMmM 6yayT M3ydaTbCs pas3ivyHble BUAbI CTYAEHYECKUX CBOBOA, B aKageMUYECKUX
yupexgeHusx (ceoboga BbipaxkeHUs MHeHWUI, cBoboaa uccienosaHuii, ceoboga ciosa). B
nccnenoBaHUN AenaeTcsa NonbiTKa onpeaenunTb, Kak CTyAeHTbl onpeaenatoT akagemuyeckyto csoboay u
KaK OHa BAUAET Ha UX obydeHue.

3. Moyemy MeHs NpUrnacuaM NPUHATL yyactue?

[lns 3TOro uccnefoBaHUA mMbl ULLLEM YYaCTHUKOB TPETbEro /UK YeTBepToro Kypcos 6akanaspwmara,
obyyalolwmxcs Ha ogHOM M3 GaKy/IbTETOB COLMANbHBIX HAYK B O4HOM U3 CeAYOWNX YHUBEPCUTETOB:
CaHkT-lMNeTepbyprckuin rocyfapcTBeHHbIM YHUBEPCUTET, BbiCLan WKoAa SKOHOMUKM, MOCKOBCKUIA
roCYyAapCTBEHHbIM MHCTUTYT MEXAYHAPOAHbIX OTHOLWEHMUM, N MOCKOBCKas WKO/IA COLMANbHbIX U
9KOHOMMYECKUX HayK. Mo 3TUM dakTopam Bbl OblIM BbIGPAHbI KaK OANH M3 NOTEHLMNANbHbIX
pecnoHAeHToB Ana nccnefosaHua. EcTb Haaexaa, UTo, ONpPocUB PAS, CTYAEHTOB U3 3TUX y4ebHbIX
3aBefleHUI, MOXKHO ByAeT M3y4YnTb MAaKCMMAJIbHO MOJIHYIO KaPTUHY TaKoro BONPOCa, Kak
aKagemuyeckas csoboaa.

4. lonxKeH nn A NPUHMMATDb ydactue?

HeT, yuacTue B 3TOM Mccnen0BaHUM MNOMHOCTbIO 406POBOIbHOE. Bbl MOXKeTe 0TKa3aTbCA OT y4acTus B
Ntoboe Bpems. Bam He HY»KHO OTBeYaTb Ha BOMPOCHI, HAa KOTOPbIE Bbl HE XOTesin bbl 0TBeYaTb. byayT
NPWIOXKEHbI BCE YCUANA AN COXPAaHEHUA KOHOMAEHUMaNbHOCTU. Takum 0bpasom, Bbl He cMmoKeTe bbITb
NAEHTUOMLMPOBAHbI HA BCEX 3TaMNax UCC/e0BaHMS.

5. YTo co mMHoI4 ByaeT, ecnn a npUMy yyactue B MCCNef0BaHUN?

Pe3ynbTaTbl 3TOr0 UCCNEA0BAHMA NATYT B OCHOBY Marnctepckol gucceptaumm B Okcdopae. BosmorkHo,
KaKue-To pe3ynbTaTtbl 6yayT ony6/iMKOBaHbI B aKageMUYECKUX KypPHaNax, NoCBALWEHHbIX
nccnenoBaHuAM obpasoBaHus. ECiM Bbl XOTUTE NOYYUTb KONUIO 06 ONy6MKOBAHHbIX pe3ybTaTax,
MOXHO NponH$OpPMMPOBaTL UcCeaoBaTeNsA. MccnesoBaHve ByaeT NPoOXoauTb B TEUEHWUE CNeayoLWnX
ABYX-TPex MecALEeB, Noc/ie Yero onybanKoBaHHble pe3yabTaTbl CTaHYT 06LWEeA0CTYMHbIMM.

6. KakoBbl BO3MOXHble HeAO0CTaTKMU U PUCKK NPU y4acTumn?

3T0 1UccneaoBaHMe 3aTparMBaeT TeMbl, KOTOPbIE CHUTAOTCA AeAMKATHbIMKU, MOCKObKY Y4aCTHUKaM
6yayT 3aAaHbl BOMPOChl 06 akagemundeckon ceoboge B Poccnn. OAHUM M3 OCHOBHbIX PUCKOB ANA
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YYACTHMKOB MOMET BbITb Hecornacme ux yHMBEPCUTETCKOro pykoBoauTens. PUcku gna cnegytowero
nccnefoBaHuA 6b1IM NONHOCTLIO YCYUTAHbI, MO3TOMY y4acTUe B 3TOM UCCNen0BaHMM ByaeT NoSHOCTbIO
KOHOMAEHUMANbHbIM, YTOBbI CHU3UTb /II0H60N BO3MOKHbIW PUCK. fl NONpOoLLY y4aCTHUKOB COXPaHWUTb
y4acTue B UccienoBaHnM KOHGUAEHUMAIbHbIM, YTOObI MONHOCTLIO 0becnevnTs 6e3onacHoOCTb 0beunx
CTOPOH.

7. EcTb 1 KaKue-nmbo npenmyLLecTsa B y4acTum?

MpenmyLLecTBa y4acTMA UCCAeL0BaHUA 3aKN0YAIOTCA B TOM, YTO OHM NO/YYAIOT LLeHHble Pa3MblLLIeHUA
06 X aKagemMmnyeckom 1 Ntbom 4pyrom onbiTe, MMEKLLLEM OTHOLLIEHUWE K YyHUBepcuTeTy. Balue yyactue
B 3TOM MCC/ef0BaHUM ByAeT NONE3HO TEM, KTO MbITAeTCA NOHATb BIMAHWE aKagemmyeckon ceobosbl B
POCCUMCKMX BbICLLINX Y4ebHbIX 3aBeAeHUSAX.

8. Kakasa undopmauums 6yaert cobupatbca u novemy c6op 3Toii UHGopmMmaLMn BaxKeH ANA [OCTUNKEHUA
ueneit uccnegoBaHua?

[aHHble HTepBblo (BKAOYas GopMbl YCTHOTO cornacua) byayt xpaHutbca B Nexus 365 OneDrive gns
6usHeca. [lpyrme faHHble UCCNefoBaHUIA ByAYT XpPaHUTLCA B TedeHue 3 ieT nocae nybankaumm
anccepTtaunn. Bece nHTepBblo 6yAyT 3aNMcaHbl C MOMOLLBIO NPUAOXKEHWUA ANA 3anuncy ronoca iPhone, a
¢dainbl byaeT Ha3BaHbl NCEBAOHMMAMMU U BPEMEHHO COXPaHEHbI Ha TOM e 3awndpoBaHHOM iPhone.
Mocne nepegaun ayanodannos B Nexus 365 OneDrive ¢ainbl Ha 3awmndposaHHom iPhone byayT
yaaneHbl 6e3803BPaTHO. TPAHCKPUNLMA ayAM03aNnUCU UHTEPBLIO ByAeT BbINOAHEHA BPYUHYIO, U BCe
MMEHA N04EeN U YUpEKLEHUI ByayT 3aMeHeHbl NCeBAOHMMAMM HENOCPEACTBEHHO Noc/ie
TpaHcKkpunumn. Painbl TPAHCKPUNUMKM ByAyT HA3bIBATbLCA NCEBAOHMMAMM U XpaHUTLCA B Nexus 365
OneDrive. MccnepoBaTtens U HayvHbIN pykoBoguTenb ByayT UMeTb A0CTYN K AaHHbIM UCCNEeA0BaHMA.

9. byaeT nn uccnegosaHue onybankosaHo? Mory v 2 6bITb UAEHTMOULMPOBAH NO KaKUM-1M60
ny6aAnKaumam nam apyrum pesyabtatam uccnefoBaHUin?

Pe3ynbTaTbl 3TOr0 UccneaoBaHMA AAMYT B OCHOBY MarncTepckoi aucceptaummn B Okchopae. BoamoxkHo,
KaKue-To pe3ynbTaTbl 6yayT onyb/MKOBaAHbI B aKaZeMNYECKUX XKyPHAaX, MOCBALLEHHbIX
nccnenoBaHnAM obpasosBaHua. ECv Bbl XOTUTE NOAYYNTb KONUIO 06 0Ny6MKOBAHHbIX pe3y/bTaTax,
MOXHO NponHpopmMpoBaTb UccienoBaTend. ccneposaHue byaeT NPOXoAUTb B TEHEHME CEeAyHOLLNX
ABYX-TPEX MecaLeB, NOC/e Yero onyb/IMKoBaHHble pe3yabTaTbl CTAHYT 06LWeA0CTyNHbIMWU. ByayT
NPUIOXKEHbI BCE YCUANA ANA COXPaHEHUA KOHPUAEHUNANBHOCTU, MOITOMY YYaCTHUKM HE CMOTYT
HUKaKMM 06pa3om bbITb NAEHTUDULMPOBAHHBIMM B UCCAEA0BAHUM.

10. 3awmTa AaHHDbIX

OKcOpPACKUA YHUBEPCUTET ABIAETCA KOHTPOIEPOM AaHHbIX B OTHOLLIEHUM BaLINX NEePCOHaNbHbIX
[JaHHbIX U, KaK TaKOBOW, ByAeT onpeaenaTh, Kak Bally NepcoHasibHble AaHHbIE UCMO/b3YHOTCA B
nccnenosaHnn. YHusepcuTet byaeT 06pabatbiBaTh BallM NEPCOHaNbHbIE AaHHbIE B LLEAX
nccneaoBaHnA, onMCaHHOro Bbilwe. JJononHUTeNbHaA MHPOPMALMA O BalMUX NMPaBax B OTHOLEHMWM
BaLLMX NepPCOHasbHbIX AaHHbIX AOCTYNHa no agpecy https://compliance.admin.ox.ac.uk/individual-

rights.

11. KTo puHaHcupyeT nccnegoBaHme?

NccnepoBaHue dpnHaHcmpyetca OKcHOpACKMM YHUBEPCUMTETOM M OPraHM30BaHO B KayecTse
He3aBMCMMOro AMUCCEPTALMOHHOIO NCCNe0BaTENbCKOro NPOeKTa COBMECTHO ¢ [lenapTameHTom
obpasoBaTenbHbIX MccnenoBaHnin OKcPopACKOro yHUBepcUTETa.

KTo paccmoTtpen 3To uccnegosanue?
IT0 MccneaoBaHMe NOAYYUNO STUYECKoe og06peHmMe nogromuTeTa KomuteTa no sTMKe UccaemoBaHuUiM
LleHTpanbHoro yHmeepcuteta OKCHOpACKOro yHuBepcuTera.
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12. K Komy MHe 06paTUTbCA, €C/IM Y MeHS eCTb COMHEHUA NOo NOBOAY UCCeA0BaHNUA UK A XOUY
nopartb }Kanoby?

Ecnu Bac 6ecnokouT Kakoi-1Mbo acneKT 3Toro UCcaef0BaHUsA, NOMXKaNYACTa, CBAXKUTECD C, U Mbl CAENAEM
BCE BO3MOKHOeE, YTOobbl OTBETUTb Ha Ball 3anpoc. Ecam Bbl No-NpexXHemy Hel0BObHbI UK XOTUTE
noAaTb odbumumManbHyto Kanoby, MoXanyicra, CBAXKMTECH C Npeaceaateniem Komurera no sTnke
nccnenoBaHuit OKkchopacKoro yHMBEPCUTETA, KOTOPbIV NOCTapaeTca PELNTb 3TOT BOMPOC Kak MOXHO
cKopee: elizaveta.belkina@kellogg.ox.ac.uk, Department of Education, 15 Norham Gardens, Oxford, UK
OX2 6PY
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Appendix D. Oral Consent Form (English)

Research Oral Consent Form

Project Title: Undergraduate Students’ perception of academic freedom in Russia
Researcher: Elizaveta Belkina
In English:

Hello [again], my name is Elizaveta. I’'m currently a Master student at the University of Oxford in the
Department of Education.

In my study, I want to investigate students’ academic freedom in Russian universities. I’m interested in
how students exercise their academic freedom throughout their studies at the university in classrooms,
research or any other students’ activities. If you choose to be a part of this project, here is what will
happen:

I will have a conversation with you where | will ask a range of questions about you, your time as a
bachelor student at the university, your coursework and bachelor thesis as well as your experience outside
classroom. The answers you give will form the basis of my dissertation. Me and my dissertation
supervisor will have access to the interviews.

I will store your data safely and confidentially in the university-provided cloud storage with two-factor
identification and will keep the research data for three years after publication.

With your permission, | would like to make an audio recording of our discussion to make sure I’'m getting
an accurate record of the interview with you. If the audio recording would not work for you, I could take
notes in my notebook.

I would also like your permission to keep your contact details so that | can re-contact you to clarify
information you gave me in your interview.

You will not be identifiable, as your personal information will not be indicated. Instead, I will
pseudonymise your personal information.

The following risks are involved in taking part, e.g. an interview could cover sensitive issues. You might
find aspects of this interview difficult and sensitive as I’1l be asking for your opinions about academic
freedom. In order to reduce any potential risks, | will ask you to keep your participation in this research
confidential. You could also choose not to answer any questions you don’t want to, pause for a break or
stop the interview.

You don’t have to take part; you can ask me any questions you want before or throughout; you can also
withdraw at any stage of the interview without giving a reason. After the interview you can withdraw
your data until 15/06/2022 before the study is completed.

The project will be published in a dissertation. A copy of my dissertation, will be deposited both in print
and online in the University archives.

If you have any complaints or concerns please feel free to contact me. You can also reach me at
elizaveta.belkina@kellogg.ox.ac.uk, Department of Education, 15 Norham Gardens, Oxford, UK OX2
6PY
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This research project has been reviewed and approved by an Oxford University ethics committee. If, after
contacting me with any concern, you’re still unhappy and wish to make a formal complaint, please
contact the ethics committee. Their email address is ethics@socsci.ox.ac.uk.

Do you have any questions?

Do you give your permission for me to interview you and audio record you?
Do you give permission for me to re-contact you to clarify information?

Do you give me permission to quote you directly without identifying you?

Are you happy to take part?

Ok, thanks, let’s start.
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Appendix C. Participant Information Sheet (Russian)

dopma ycTHOTO corilacusi Ha UCCIIeIOBaHUE

Hasanue mpoekra: Bocnpusarne cTymeHTaMu OakagaBprara akajaeMudeckoi ceodoas! B Poccun
Uccnenosarensauna: EnnzaBera benkuna, MarucTp CpaBHUTEIHLHOTO U MEKAYHAPOIHOTO 00pa30BaHUs

3npaBcTBYH [eme pa3], MeHs 30ByT EnnzaBera. B HacTosiee BpeMs s y4ych Ha MarucTpa B
OkchopaCcKoM YHUBEPCUTETE B AeTIapTaMEeHTe 00pa30BaHUSI.

B cBOEM HccneoBaHUM 51 XOUY HUCCIIEIOBAThH aKaIEMHYECKYHO CBOOOTY CTYACHTOB B POCCHIICKHIX
yYHHBEpcUTeTax. MHE HHTEPECHO, KaK CTYACHTHI pealn3yl0T CBOIO aKaJIeMHUECKYIO0 CBOOOY Ha
MPOTSDKEHHH BCETO OOYYCHHUSI B YHUBEPCUTETE B YIeOHOH JESITEIBHOCTH, HAYYHBIX UCCIICIOBAHMSIX HIH
M000H APYror CTYJICHUYECKOM NIeATEIIbHOCTU. ECIM Thl pelIuIib CTaTh YaCTHEO 3TOTO MPOEKTa, BOT KaK
3TO OyIeT MPOUCXOIUTH:

Y MeHs ¢ Toboit OyaeT Oecema, B X0/1e KOTOPOH 5 3a71aM psiT BOTIPOCOB O TeOE, 0 TBOEM BPEMEHHU U
OIIBITE, TPOBEJICHHOM B KaUECTBE CTY/ICHTa OakajlaBpuaTa B YHUBEPCUTETE, O KypCOBOIi paboTe u
JMIJIOMHOM paboTe B OakanaBpuare, a Takxke 00 ONbITe BHE ayJAUTOPHBIX 3aHATHI. Barm oTBEeTHI JATyT B
OCHOBY MOeii uccepraiud. Sl ¥ Mosi pyKOBOJUTEIbHUIIA JUCCEPTAIU OYAYT UMETh IOCTYT K HHTEPBBIO.

S Oyny XpaHUTH BCe AaHHbIE 0€30MacHO U KOH(QUACHIIMAIBHO B MPEAOCTaBICHHOM YHUBEPCUTETOM
00TayHOM XpaHWIHIIE ¢ ABYX(pakTopHON HAeHTHUUKauel. Taxke, s OyLy XpaHUTh JaHHbIE
HCCIICA0BaHUS B TEUCHUE TPEX JIET MOcJe MyOauKauuu. Trl He CMOXKeLb ObITh HACHTU(QHUINPOBAHbI(2a) B
UCCIIeIOBaHUH, TaK KaK Bcs JIMYHAs nHGopManus He OyzeT ykazaHa. Bmecto 3Toro s Taxxke
[ICEBAOHUMHU3UPYIO JMUHYIO HH(POpMALHIO.

C TBOCTO pa3pCUICHU i XOTECJIa OBI CACJIaTb ay/JUO3aIIUCh HaIen 6606,[[])1, YTOOBI y6€}_'[I/ITLCH, YTO y MCHA
€CTbh TOYHAaA 3allMCh MHTCPBbLIO C BaAMMU. Ecau q)OpMaT C ayJu03alrChlo HE IOAXOAUT, 1 MOTY JI€JIaTh
3aIlMCH B CBOEM OJIOKHOTE.

A taxoke xoTena Obl, YTOOBI ThI pa3pelni(a) COXpaHUTh TBOU KOHTAKTHBIE JaHHBIC, YTOObI 1 MOTJIa
MIOBTOPHO CBSI3aThCS C TOOOH, YTOOBI yTOUHUTH HHPOPMAIIHIO, KOTOPYIO THI aj(a) MHE B CBOEM
HUHTEPBBIO.

Ectp HCEKOTOPBIC PUCKH, CBA3AHHBIC C YUACTUCM: HAIIPUMEP, UHTCPBBIO MOXKET 3aTParuBaTb OCTPLIC
BOIIPOCHI. HCKOTOpBIe ACIICKTBI 3TOI'0 MHTCPBBIO MOT'YT IMOKAa3aThCA CJIIOKHBIMHA U B LI€JIOM JOBOJIBHO
ACJIMKAaTHBIMHU, ITIOCKOJIbKY S CIIPOLITY Balll€ MHCHUC 00 aKaHeMHqCCKOﬁ CBO60,Z[C. YToO0BI YMCHBIINUTDH
TI00BIE MOTCHUHAJIBHLIC PUCKU, S TOIIPONITY BaC COXpPaHUTh KOH(l)I/IILeHHI/IaJH)HOCTI) TBOCTO y4acCTus B
OTOM HMCCJICIOBAHHU. ThI Tak)ke MOXKEITb HE OTBEYATh Ha BOITIPOCHI, €CJIM BAPYT IMOCUNUTACIIb, YTO HA HUX
HCKOM(l)OpTHO OTBCYATh, CACIATD May3y UJIN NPEKPATUTL UHTCPBLIO.

YyacTue B ”HTEPBBIO CTPOTO JOOPOBOIHHOE; ThI MOXKEIIH 331aTh MHE JIFOOBIE BOIIPOCHI, I0 HJIK BO BPEMS
WHTEPBBIO; THI TAK)KE MOXEIIIb 0TKA3aThCs OT MHTEPBBIO HA JIFOOOM dTare 60e3 00bsICHeHUS IPUYHH.
[Tociie MHTEPBBIO THI CMOXKEIIL 0TO3BATH CBOM JaHHbIe 10 15/06/2022 (10 3Tana 3aBeplICHHS
HCCIICIOBAHWS).

QOUHATHEHBINA TPOESKT UCCIEeNOBaHM OyIeT OMyOINKOBaH B BUIE AuccepTanui. Komus Moelt aucceprarum
6yaeT XPpaHUTBHCA KaK B IEYaTHOM, TaK U B 3JICKTPOHHOM BU/IC B apXHBaX YHUBCPCUTCTA.
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Ecin y Te0s1 ecTh Kakue-nm00 xKanoObl HITH MTPOOIEMBI, MOXKalylcTa, He CTecHscS 00panaThCs KO MHE.
ThI Tarxoke MOXKeEIb CBA3ATHLCS CO MHOM 110 ajapecy: elizaveta.belkina@kellogg.ox.ac.uk, Department of
Education, 15 Norham Gardens, Oxford, UK OX2 6PY

DTOT UCCIeI0BATENBCKHUIA TIPOSKT ObLIT PACCMOTPEH M 0JJ00pPEH KOMUTETOM 10 3THKe OKC(HOpACKOro
yHuBepcutera. Ecim mocie Toro, Kak Thl 00paTHUIach/00paTUIICA KO MHE C KaKO#-T100 mpo61eMoi, Thl
BCE €III¢ YeM-TO 00ECIIOKOEH M XOTeN OBl OJaTh OPUITHATHHYIO KaJI00y, TO MOXKHO CBSI3aThCS C
KOMMTETOM I10 3THKe. VX aIeKTpoHHBIH aapec: ethics@s0csci.ox.ac.uk.

VY T1ebs ocTanuch Kakue-1d0 BOMPOCH?

Tol pazpemaenib MHE B3ATh Y TeOsI MHTEPBBIO U 3alKcaTh TeOs Ha ayuo?

ToI pazpemaenib MHE TOBTOPHO CBSI3aThCS ¢ TOOOH U1 yTouHeHH HHQOpManuu?

ToI pazpemaeni> MHE TUTHPOBATH TeOsl HAMIPSIMYIO, HE HA3bIBasi TBOETO UMEHH U pamMuiInn?

TsI rOTOB(2) MPUHSATH yyacTHe?

Xoporro, criacn6o, Torna 6yaeM Ha9MHATD.
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Appendix F. Sample Interview Questions (English)

Sample Interview Questions

Project Title: Undergraduate Students’ perception of academic freedom in Russia
Researcher: Elizaveta Belkina, MSc Comparative and International Education

Introductory questions:

1 Tell me a little about yourself and your background

2 Where are you currently studying?

3 What are you studying?

4 Why did you choose this major / this university?

5 What were your term papers about, what topics are you interested in?

Questions about freedom to research:

6 Have there been cases (for you or your friends) when your supervisor did not advise you to take some
topic for a term paper / bachelor thesis?

7 Do you think teachers could potentially not recommend a topic because it might be "uncomfortable"?
8 Do you discuss the current political environment in your seminars?

9 Do you think that it is possible to discuss different points of view freely in seminars?

Questions about other freedoms in academia:

10 Are you involved in any kind of student activism? If so, what are the main projects you have at the
university?

11 If you involved in any student’s activism, could you think of many cases where university’s
administration was against your activities? Are there any topics students organizations prefer not to
cover?

Concluding questions about academic freedom perception:
12 What is academic freedom for you? What can it include?

13 In your opinion, in your experience of studying at the university, would there be any cases, moments
that could be attributed to the restriction of academic freedom?
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Appendix G. Sample Interview Questions (Russian)

BBOI[HBIC BOIIPOCHI:

1 Pacckaxxu MHE HEMHOTO O ce0e

2 I'me ThI ceifuac yuumscs?

3 Yro TbI u3yyaems?

4 TTouemy THI BEIOpaa 3Ty CIEUAIBHOCTD / 3TOT YHUBEPCUTET?

5 O geM ObUTH TBOM KypCOBBIE pPabOTHI, KaKue TEMBI T€0sI HHTEPECYIOT?

Bompockl 0 cBoOoJIe HCCIeIOBAHHUS:

6 bbutn i corydau (y TeOs WK Yy TBOMX 3HAKOMBIX), KOTJIa HAYYHBIH PYKOBOJHUTENb HE COBETOBAJ OpaTh
KaKyl0-TO TeMY JAJIsl KypCOBOH HJIM JUIJIOMHOM paboThi?

7 Kak Tbl fyMaeib, MOTYT JIH YYUTENS OTCHIMAIEHO HE PEKOMEH/IOBATh KaKyl0-TO TEMY, IOTOMY YTO
OHA MOET OBITh «HEYA00HO»?

8 Ob6cyxmaeTe M BBl TEKYIYIO MOJMMTHYECKYIO0 OOCTAHOBKY Ha CBOMX CEMHHapax”?

9 Kak TwI TymMaerisb, BO3MOKHO JIX CBOOOTHO 00CYKAAaTh pa3TUIHbIC TOUKH 3PCHUS Ha CeMUHApax?

Bomnpocs! o apyrux cBo6oaax B yHUBEpPCUTETE:!

10 YuacTByers Ji1 Thl B KaKOH-THO0 cTyeH4YecKoi aesarenpHocTr? Eciu na, To kakre OCHOBHBIC
MIPOEKTHI Y Bac €CTh B YHUBEpCUTETE?

11 Ecnu Thl y4acTBOBaJ/y4acTBYEIIb B KAKOH-THOO CTYJEHYECKOH e TENbHOCTH, MOKEIb JIK ThI
BCIIOMHHTH CIy4au, KOTJa aIMIHUCTPAIHs YHUBEPCUTETa ObLIA MTPOTHB KaKOH-IM00 M3 BaIINX
nesitensHOCTe? ECTh M TeMBI, KOTOPBIE CTYIeHIECKHE OPTaHN3aIluH IPEAITOYATAIOT HE OCBEIIATh?

3aKTFOYUTENBHBIE BOIIPOCH O BOCIIPUSATHH aKaJIeMHUIECKOH CBOOOIBI:
12 Yto s Teds akagemuueckasi ceooona? Uto oHa MOXKET BKIIOYATH?

13 Ha TBO# B3MJIsA/1, OBLIH JIU B TBOEM OIBITE 00yUEHHS B By3€ CIIy4au, MOMEHTBI, KOTOPhIC MOKHO OBLIO
OBl OTHECTH K OTPAHHYCHUIO aKaJeMHIEeCKON CBOOOIBI?
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Appendix H. Recruitment Message to Participate in the Research (English, Russian)
Sample Social Media message:

Project Title: Undergraduate Students’ perception of academic freedom in Russia
Researcher: Elizaveta Belkina, MSc Comparative and International Education

In English:
Hello!

My name is Elizaveta and | am Master student studying Comparative and International Education at the
University of Oxford. [X] gave me your contact.

I am writing a dissertation (master's thesis) on academic freedom in Russian universities from the
students’ perspectives. Would you be interested in taking part in the study and giving a short interview
about your experience of studying at this [X] university?

Your personal data will not be indicated anywhere, and the names and surnames of the participants will
be under pseudonyms. To make sure that everyone is comfortable, | will ask that to keep the participation
of the interview confidential.

You can find all information about the study in English and Russian attached in this message and I will be
ready to answer any questions you may have about it.

Thanks!

In Russian:
[puser!

Memnst 30ByT Enm3aBera, 51 yaych B MAaTHCTpaType Ha MpoTrpaMMe CPaBHUTEIIEHOE M MEKITyHAPOIHOE
obpasoBanme. TBOM KOHTAKT MHE nana X. S mumry nuccepTaliuio (MarucTepckyio pabory) oo
aKaJeMHYeCcKOi cB0OOIe B POCCUICKIX YHUBEPCUTETAX C TOUKH 3pEHUS CTYAeHTOB. CKaxH,
rokajyicra, ObII0 OBl TeOe HHTEPECHO MPHUHSTH YYaCTHE B UCCIICIOBAHNH, 1aTh HEOOJBIIIOE HHTEPBBIO O
CBOEM OIbITE 00y4YeHHs B 3TOM X YHUBEpCUTETE?

TBou MuHBIE NaHHBIE HUTE He OyIyT YKa3bIBaThCS, 8 IMEHA U (aMUIIMK YYaCTHHKOB HCCIICOBAHMS 51
CKpBIBAIO IOJI TICEBJOHMMAaMH. YTOOBI BceM OBLIO KOM(OPTHO, S OMPOITY OCTABUTH YUacTH B HUHTEPBBIO
KoH(UaeHIHaIbHBIM. Takke Bcs nHpOpMauu 00 HCCIeJOBaHNN Ha aHTIIMHCKOM U PYCCKOM f3BIKax B

MIPUKPETIEHHOM COOOIIEHNH, U 51 OyAy TOTOBA OTBETUTH Ha JIIOOBIE HHTEPECYIOIIHNE BOIIPOCHI 110 HEMY .

Cracub6o!
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